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R, TAT 42

AR OITFEEZI-TEBY, £ LTH
BERBHDHNHTT,

Rogers St : A CBEZREE X ET,
BBRTIR, &b, MEOHEMTT,
HENHBEAE L > ZDTDHOTL &
5?2 LT, ZHERETLLD ?
(Who organises the group ? Why ?) | T
T, BzbhETh, BxrftricsE
TIAALTTFEWN, Thakxlcs, T
DA T AMERDOT Y > M 4 D2
ST, /Mo THEEL LI,
ZoThiER SR hbh, I
JIUNBA->TWET L, £9, #bo
726, QR fHiF i, /— M2
s HYAY (BEOEEDR) - -

Rogers Jo4E 1 IROBEITFKF->TL D X))
IZLTRFEW, 130, EbhosTHaW,




[[2BE (9A24RH) A®EA]|
Rogers o4& : £, o FinLEZEH>TTR, /—FEVWTTFIWN, &b, AiOREEZEELELL I,
S DK HIZR LA TT D, FOREEOA T A MERIZE, HRAOESRNINE > TWEF, Kig
ZiE, W] - S R (Bands) DIERL, FFHEREE, £ L Tl AsRHRIZEES EBAT L72EE (Tribes)
WZOWTEFLAWE L, 4 81E, FRZRO [£E (Kingdom) | IZ#EHEL X O, ZORKRIE, BLE
FOTEHT 3000 FEE TEINDIX o7z, HEK EORED 2 AFTCHAE Y £ L7, ©2F Y, Flitai 3000 FD =
FReRA Y RZ I TR L SN TEEOBRET L, IO DICHEREIIEREL, T/, 0Lb
DANEPHBALEFESIND T LICRVELE, —K, EEEFENASCHVDORESITL X ID
EfEMTANEM?
Rogers o4 : BT EZITEATD ? HOW are we or‘ganlsed
EfE: EZIEATEHST?
Rogers 564 : 2 9728, BOEIIMTE VD 4HT?
ALE  RETT,

How big is the gmup?

| What are the sub groups?
AR DA, Would they have the possibility
Rogers £ : « - - EEIZIZ ENLS B VD AT BAME of meeting all the other
A CWET D, fTTFA? members?

How is the king helped in his

organising?

Rogers g4 : 1 fIHO TEEIZEOILNORE SO Do the members identify with
M2 ? (How big is the group ?) 1 D& x 1%, the group or is it imposed on

FANTER, EOFERTHLET T AT WE, Fio1 them?

H5E BE AT,

YT ROANAIFEET N, WWTL XD, T2
RIEE TEENXE AR CRER S LTV 5222 (What are the sub groups ?) | T2 9, FL—A, ZDOFE
EFE LTz > 72 2

B AVTTUR, Vxa—L X, Ray hT U RETANLT Y RTT,

Rogers o4 : £ 572, EEIT—MRICZDLIICHHT D, A 7T FEIGHL TR EES, n=—2

B 2 RAZOBEIT o

Rogers Jo& : £72HV T\ 54, County ([E) W5 OFEILE THHBEARKHEETT, 77 VAR KA V0K
— TV RICbETIETEDL b o L —RNREFBELZE VN OET I, Yar?

AfE : il (Region) T,

Rogers J5E : HI (Region) I EWVWHFETT 4, TI1E6 L\, 2B 0% 2 1%, Hu® (Region) T, TN TiE, 3
ME T, ZAUI2RNRVITONTTY, DRBVIIAMICE > TETHRUTT, HRENELTTORMN
DiX, HBREDNECBWTEHER O T LR, 2BV N RTuE, HR73METHRY, AMEban,
AETEz2W, TH LN EREOFTEDL LTS, HREOFOTXTOANZBIZEH T LA
BETL X 975? (Would they have the possibility of meeting all the other members ?) |, A7 7 7 =—, 955 ?

ERf: - - s z2—0b& s 0% - o HEEURTTN?

Rogers 4 : £ 9V LRERFT, b9 —FIF>TAHT,

e =7 SIS o 1/ NE N

Rogers Jo2E : 2 2, b L 30 ABEOILFRIRZ S, £—, FAREREEEZTZWITR SR, b L1 DOEBENRIC
Wiz b, 7254100 A ED2200 NI/ Y, Z2OFTRTOANICE D Z EIXATEEEA 5 b,

AEfE . . .

Rogers Jo4 : & 5 FEEMEICOWT T, LUV RHL0EINTIEHY FHA, ZOFIZEBWTHDO AT
TZHS>TVDHAREMEIZ DWW T T, Ya—v7, EH5TTn?

{:E,f%x_»__ok, gl\. LI

Rogers 5545 : AIHE?  RARE? 200 ADK TY, Z OEBITIIM AN D D37 2

B x—o&, T - -,

Rogers 554 : = A 72

AR BEIZBAREMS>TVDDITTEH Y FHA - - -,

Rogers S5k : AIEETZA 92 L LEDORIIR-T2D, BIIEBIZEI ZENTELNR?

AFE 1TV,

Rogers 554 : 1D AWIZRDDTIERL, £HL0WH T LB,
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AR HIENETE D EBnET,

Rogers Jt4 : Uod, A[REE VI T LEha, FNIEEE LA THHEEIEA S, FRlZ, BERN—AEZDRE
DEFFTICEA T bR, Th, H2EETIE, REZTITOANE MBS ATREMEIL S D037 2

AR 1T,

EfE: 2o ThhRvnh,

Rogers Jo& : BB 2D L, A = ADSL LINLRWR, £ Tlxnhb L2y, b LAR=a—F v AL
EATHTHZH L TS 26T, Ba0MolEEZ Ladnidebrvi, Blida—r v /LojEn L
ETHIEAID, Lpnkn, ¥ bZo NS a2 BECILEOHECIC LW b,

{:Ef%: o« o .

Rogers oA 1 1352 FFIZITEDANEFEL H AT LRY, ZHIFFEICONTROTY, b, Mro 3 MHIC
FEALT, BRELMHLTCFEWE, Sl ETHRUITTND,

WITH 4/, EEICHO>VWTTT, TEFEEOMBEE ED X HIcK A TWETL XL 922? (How is the king
helped in his organising ?) |, b LHRTEDMEEAHME LT, HRIIME LET I, b LMNET 572D,
N ENDT-OITHREMR#E L Tz, M2 LETr, Ya—v7?

B V—F—%2BPET,

Rogers 554 : b LEN U —F =il izt b, 85 LETH,

EfE o NICEEE LET,

Rogers o4 : RERESEZHSOTTR, BARBRRL-oTERT, KOFVOEESE, ZARKLTT, bLE
WA T Ty ROERGIE, RITHECRERERZHBLEIN? TA?2 RELEXITT,

R e SADARVET,

Rogers SEAE : AV 7TV K, £5TT, 4 BAHANTT, 4 BHAREDOHTVIZIEN>TVET, EH5R-TH
WMo 7 T FTEZ4ATADALZZELDLDTL X DD

ERE . ZNEFROHIEN SHENBERITIT> T, TNNLES THROANTZBIZEET &0 - -,

Rogers o4 : LA LW, BANCRD Z L3 Rlct Flao T NDANERDZ L TY, Hidheo T, Mk
EV 2B T DAL TT, HERCTH 26T, FRATEELEET, ETZZ0XOZF5TLEL I,
ThH, FRTIFOESHERH Y £5, ZOMBEITRATLL Y ?

A L LEESTED, AvE—YRZEbo>TLEVET,

R FO07FR, bBLERZFDODITNL—TIZS 2T, BOREMN - « « BAURTALRSEIIZR> T NNDNR, H
ATRITEERR KA, 2220 A ES s - s B LENEEICWES, #HMEE X R, T, BoTnaZ s
EMICIRADT2DIMETD, 74T 142

Bl T aEEZTT LV DEES ?

Rogers JoE : EXFLT L MBEDLLD?

{:Ef%: o e e

AfE FBEFSELMENET,

Rogers o : R BIFMAZENTE DL LI oz, ZNIEFRER—HTT, FETIHEREZLHET 0
NdHD, TNTAx T2 & EELS ZEERB ST, WENTIEZIVUILETIE RV, EETIEZRALL
T, MroFE4l] TEIXIEEOHBE EDOL XX TW/ETL L 97 ? (How is the king helped in his
organising ?)| WX ZFHLWALTIEIW, HITBFL2Ex, WFELEETT, ERICLD A vE—Y, EFIC
krasa=r—var, ERicksipEcon,

TiX, 5 MAEHRIZICHONT, TLTASZ LD EET LH, BiIMENLVI ZLIZHONTTY, oF
v, TEHRIFIEZEGZERE LTRBEL WD, FIRSELNA TS LKL TV ? (Do the members
think of themselves as members of a group or is this identity imposed on them ?) | &9 Z & TF, A& IZE M
Fhmhsd, BixlEne BimMEszo? 7, B2

AFE : AT,

Rogers J54E : BIX AR, iz ?

HLE : METT,

Rogers Fo4E : MERIMICIE, 97, iix? BET—roA vy —2

AR 1T,

Rogers 54 : & HL 2

Efe: ) —XTT,

o
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Rogers Jo4 : 725138, V=X I L&ZicdH s ?

Ef:3—7 vy —T7,

Rogers 54 : 3 — 7 v — 13 EZI2hH b ?

B AT TV RTT,

Rogers 54 : OK, TiE, IR THBEERT DN 90, R4 2

ALE  BEELTT,

Rogers St/ : OK, -« + « ZRNIEIWVWTTH, E-o T2 R0 30, BREbidEAEAFIT TV
F9, EEIERSTELTETHERETT, b LKBRTHOEO AL a7 b, [EL60THE 2|
LHrnETR, (M7 7 FEETT L] &0 42770 RO —XTF) L, EETROET L
VAT, & LAY R (Bands) DAXIZ, EZoAy RHENBEWES, BRRDIAS>THLXRNWTL

IO, [EBLBEDONRVFOZTHE? ) [b—, FATT7 70 F =N FIZBLTWT, « » - B> TWH AT
i R I (A
NN, b iERIZL TWaWnTT ki, BliEE T, ZV—7RNIInb, BB ORHETH 505

z720, fF#E'JfOCJ\~X‘J‘—/l/ﬁH’ v T DSDMHETIR, BETIEARVWO T, 2RI A EE 5
ATV, & (Tribes) IZOWTHELUTY, EEBFEIIr—~v ARSI T RIRBALTLEE, 1V
TZ 2 RIZIZW L ONOEENR W2, 2L Tr—< N OB b b edolz, 475 ROHEE
DL, 4RO ToRe—~v A7, oNRZE WA TEDOEKBICET O H &, Thh
LW, MIZIDFIEATDHIARL] EWVWIHIERFETH-T-, TEOHBEIZEBTON] ThMhbRn, AR %
ESAE TEL, HEDOY —&—i%
FE7Sv? ) T3eZ 912 % Don  Diggler
Brigarettes 72 5| & &, {#%I% Brigantes
TTh, BEXLHOTFIWV, ] KL
T2 LMo -DT, BT D
Rinotn, JI—TF DI 5o - FEE
DHRNTE - 72 < BRI HEBH 72 DT
D

FE (Kingdom) DRRIZ7e - T,
AN2TBEBEBEEA T T KA L
INT T UANTEEMNARL NI LD
BT DL IR £, - JEE
ERIOTAARES B ZRET 50
Ty, NMIBELHOZRELIZO0,
FlmENLETONTZON, TR
FEETT L, bR ASGEA
VI T v RN ERBB UMD =03 % H
LHRENH DL TT, FAIA 7T
YN, RERETL X 5., MIREE, Fh
XEARERERS2? T4y -
TR FyT2, FIELLY, 2R
XA ary@Eh, MTHEWVNTT L,
RV =& TT L, b LS
ahohi-s TXo 2%, Fida v
77 RANTT) EEIEAIR, b
LEBREIZFRIZD, Eiﬁkﬁﬁo
BONA 77 FAEEEITESY
FIDONIR? N ﬂf?&ﬂﬁb\éhf
WHON? FiXAnEA T TV
FAELRRFELTOWETN? il
WAAEETYT, ZoOMBEICTER%
TRVELLE I, WWTT R,
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NT, EEMESL, HRPIIERTDICONT, MR 9, EEOFHOW Shnrn—v, ¥
Uo7, EO LD 2EEICR ) £, RERWETY, T LTHROREZEZ 5L 50 LRIV £,

AERE - HEFURHE, 5 1 RIEFURER T,

Rogers Jo4 1 WOV, BEWET, B2bid, BREDY A XV T ARBNPLREZ 2RO EH > TWE
T 1L, bLI—u oy REHT, BEICHELEZD, 1V RICELEAI EEXTZ, HIFHARILNEFE LT
W, i a—m v RETENLDIIZRY, AT RENEEELT, LI LTRSS &2 A7
ST, BIE3EOMTY AR EZHMLIZR, EORAHIELTNDZLEMREDTEMETBIIRZIT R >
oo TLTHELIIBOX T, MWROENPOEDTLED LB 0D, FLOREELE L, 2L THELITME
EONEZT, SAINEDHL, 3—a vy XNRZETHITE 72, ZOR, A D ToRAUIWTHENPNE
ofz, TB—W, BHZEZE, ) A1 T4—) EF&2bT, Exiz, AV NITEWEEE R, 20%T<
WHITERTZHRA 2 FIZWDOTIERW ERM Wz, B LWKREIZITE /WD, KEFEI L2060
TOIXZ IV o ANT=bRATER, TAYBIZEF LA R,

FEDREND, ALY, ZELTRICA VT TR, TR, AT U0 FRFOMOEA P REEY L, it
REBH LIz, TL TPV EeETT7UH, TAVHIKREE, 87 =T0O—H, 77Ok EE2RLx O
EHIZ L TWwWoiz, #E (Empires) OFFRIIZ o 7 2AD7 AU I KEERTHEY, I—o v S TR
hAEMERET 2 ZEICEDAEE R, &b, [7E (Empires) ] OFRMRUICHESRE L X 5, HAOMBEIL, &
KOFENZENLS VORI 57272595, L THERRRKOFEEZF-> TWDEAH, (How big is the
biggest group ?) | £W\H T & TY, F=—2

AFE  RIEHEIT, ENSHVRENSTZATT D,

A RO 45D 1B 2

Rogers Jo4 : 71X L, HAD 450 1, F1RE, RO 450 1, KEFETE, —RHIHRO 4 AF 1A
NHEFEANTE T2, WHIIREE 7, REFENEZ T2, 6 2 AT, MFEIMTE22 T
W=D 724 5 ? (What are the sub groups ?J)

AHE HE T,

Rogers o4 : EF, WWT9h, ZhnE 2 MoZx

How are we organised -

. WL r, 3 e, (s — IR

X LETH? (Who controls the group ?) | 77 L kg s ihes biggect yroiips

LRy What are the sub groups?
AR L ETT, Who controls the group?
FefE s B How much choice do the

members have in being

Rogers o4 @ B E 21T LM, W TT 4, b LEM B - 5
RLHPNT, WEESHE L T DEFICHER How proud would members of :
ZA b V) = R E I SO = o SN -, N i O VL AESE @l the imperial nation be of their
BT 20TLE D, giapied

ABE  BURRHER T,

Rogers 4 : LA LW, EROEM T, BD7 5 ZADHA, HERLCLEIIVERATLE, GHNT I
ABUFORMAT LIz, &, B, EFEOBUT,

WITFHEARTT, THLEN 1925 FOREFEDOANMIZ 725, ENSBVORRNTE D259 ) (How
much choice do the members of the empire have in being members of the group ?) |, 7 L —R ?

EfE: HAFEV RV ERVWET, - T, #HAFHIZEIEL TWT, A IZZRIZBMSELATNT - - -,

Rogers o4 : 71X H LV, TUEH LWEXZR, o idks R Lo Tz, Fx PR L 72 o
ANZIIFEAR DT, BRDH -T2 HNT, Tx OWEICAD Z LARE LRTIVUE, BHHEIZR1-
oo WBEOEMITRE Y OB, 8 5 BWTT, IMHEOAXTHEIZED BVFEY 28> THizh? (How
proud would member of the imperial nation be of their empire ?) | £\ 95 Z & TH, KEFEOERMIZEZ TN
7= DILFETZ > T2 hv7e,

EfE: 5= - -,

Rogers Jt4 : £, POV REVWILF o TN LR, REBREERLELESoOIFH? v, o
Tomip 2

S

{:Ef%: o e e
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Rogers S : Bl o7cha, HEIREWI HEBEZDICT L0 ENHWELN-T2? BOFITE /A S
BN DHD, TIEH?

B 2 ETHRWTE, - - -, TEELHTIOATZLEDZ ETL L, FITIEHAE VKRN L,

Rogers JG4 1 FHEL 27200000 2

BEfE o . .

Rogers 54 : BEOFIRT &

AfE oS, FELBESITBERRVA LR RN,

Rogers Jo4 : FENIIFEI S Ll X

B —A<DHWEIEI b, | - = - |

Rogers Je4 : 5 fRATE T#MiX, A | | i b 1
KEHIMANICIR D 2 p

e
Rogers 554 : 3 A ?
ARE L e e .,

Rogers 524 : 2 AOH, 4 AOHREE,
8 NDOEMARE, 16 A, 32 A,
[E & F 72 AW D AfREMEIE 32 A
724,

AfE: TH, 500 5 AH 32 AT,

Rogers Jt4 : wWEIZ L SAH Y F
R

AfE o e .

Rogers S : ZHU3EH IR RELUZOZ LT, PLREVEL X9, BROMRHIE kR F, (2 Fo
—HHFIZWE LT, Fa2U R,

Ef:MTSo0 . » - HEREZ - « - EBVIZESTHDoT0 I M, BEDIC THEWRWTE - - - FEET
ZLDONEHLEMELE LT,

Rogers Jt4& : THUIHFEOMETIEH Y FHA LA, 22, BIFIELWTT, ENAR-T77yT7— (T7U 70
FREFEADRE EBEF) 1XEITTh, ENAR-T77 7= T XTCERLETE L, AW XN F
Th, WEEKBLELE, FLonrniiic, 2%, Y=+ K+ 77 ATHIGEERTER™EREL, <L —
A XNEEFR LY, USH—7 CTHEELET,

AR BEVET,

CBEOEED - - -
Mymﬁi-ﬁﬁﬁi%ﬁjyfy7mté®ﬁﬁm HOOEZRIZRIZNPLLDFED 2> Tz 5,
A - - - FEITBESL - b\fﬁlxﬁ“étéom
Rogers B4 : 9 —A, £95 TT 13, %Z_%x T, @Y Ta=Fr - Py v 7 xiE>TDH 150 FRIO AL F

THWHEILERDHY T, TL7mbida v REMERT 2720 OME~HRETIMETITELTCWET, BT77D
DAY RAEBRICHS 22 ENIZEAXITHEDL LKL ZETLE S, ZHDE 4MOBTROKHO 72
WAL EDENWTT, AITBROEFNRHL L, ZRERFIE-TWD, FUFA 7T FATHY, £
NEHEDVIZESTWD, BHOEE MEBEKRICEY Z2FF>TnbHL - - -,

AEfE: 93—/ vy —ITTIERL,

Rogers o4 : W< SAT—7 Vv —IZb, 242, TRERLI ETT, ZREFRCEHKL L, FTRETT,
bLBRIEFNI—7 v —IZ3BEY 2o TWiLE - - -,

AfE o e .

Rogers 554 : BlZa—27 vy —0+ « il CTM- + - A TTFK?

AR EIIg—r vy —NA T REVISIRE EBWET,

Rogers £ : 5 T2, APRFELTNWDHZELEFESLKFALTYT, BIXESOBEEHIZEY 2> TWNHD
<7,

AR THEEITA 7T R & TIERW TS,

Rogers Jt4 : - + - KU Z bk, ZoRKR, A IZEHSOWELZETHLETHLEVICE-TWEENSH Z &
TY, EEE . - - LAMETTR, TUERWIETLE9h, ZREDBENZLETLE I D, bbb
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N EHALR, KEOEMIZOWN
T, MFICRRALTRFEY, #iAk,
Ryea E, Koea E 5 2 Fis
45!

Rogers B4 : WTT 2, 5 kit
AR E, HRTFIE, ERE W
BRI D, BREFRICELWE
BEBEORBEORSLERDZENT
xXFET, XX P VIEET—
oy REERLE, BARIIET V
TOEL BMER LT, KFEHEDS
2 EE R T 2R BN D o7,
WE T 7 v AT HEO LKA
EEMEOCHENLFA I L LT
W, e d ki, wEORE ?

DHIZ S THOAERNEL 2D
NDTTF, LT, BOLAEDIFN
WWERDE A, EEPEFEN
EF7T, A7 A MERD TEEEHKE
(Multi-national Organization) | DHF
RiCEREL x5, H1MAETT,
EEZEDOLS BVOBBTL &
9 7, (How big are these groups ?) |
ENLSDBVDORESIPESTHT,
| SN

ALE - HRARE,

Rogers 24 : HV R L5, FH 1 B
BERIFMARKEELZ THNTL
X9, EHETY, ASEAN [3—ih
WL, EUbL—H#K, 3—nr v
NCdh, B#EEFetR T, &K
ROMETT, 125V ofzFHiED
TSI TL X © 2 (What are
the main sub groups ?) | ZHNH 2 M HE T, €Y —,

EfE DMV ETA,

Rogers o4 : B2 b 90 LB XTI 6 A,

AfE HFE T

Rogers 54 : Z0iE Y, EFETT, TANE 2 MoX
ZTY, TIE, & 3 MR METYT, —Kag
FL7-B1XEE, EU, NOTO, %L CIEIZE
LTWL00, 253 MOEDIZHLHLDOTL XD
72 (What are they concerned with ?) | ZAL5H D A4
RINO OB AR E T H, £ BNET D,

e FRE R ET,

Rogers 54 : TR, WWTT R, MET572DI1?

{:E%: e e

HfE: - - - WPICEEEZTTRVE DI,

Rogers Jc : R EE ST 500722 « - - REHL%E
PERT DDm72 2

AR HE5TT,

- 15 -

How are we organised - Multi-
national Organisations

How big are these groups?
What are the main sub groups
What are they concerned with?

Can members of the sub-groups M
(nations) change membership to
another sub group (nation)?

OW easy would it be forsub
groups (nations) to leave the
group?




Rogers 704k : E5 %35 Z L3 WA~AEETT,

{:E%: o e e

Rogers o4 : B&TT, B&IIIEELETN?

AfE RIS TT,

Rogers o4 : B&ITAALEFRICLETN? b LAARICH TG, EHITRVETN? FiFEH?
KODIFIEDT, [UTLRWT, TO@Y 1248, FiTEdiZn,

AL BUE, Bx I IBEBEZRF>TCWT, EEENH oD, WD EZAT: « -,

ARE : BRATRIEIZET,

Rogers 2t : 2 2, o ERNIEERERALR, BE, FHEOLNRKETLE D 2 FERMTTHN? EEPFNE
2EMERES, TR, BY, RENEE, B B3ROV THFICEZRAARIY, ETHHWTTR,
AYIELLET &, T, ROBETT, FE4MBIX TR OEIEBELEZLZZENTESLTL LI N ? (Can
members of the sub-groups (nations) chenge membership to another sub group (nation) ?) | T3, fFlziLX, A —A |
FZUTTIEEI R TNDN7R, A—ARTZUT NTEARANTZL?

S : =

Rogers 5o : AA— A N7 U 7 NOFHK >
1?2 MTA—R T U T AL
mo?

BT FTT,

Rogers 524 : 77 &k, \Whia,

{:E%: o e e

Rogers 54 : 778> F, B —TF 2 4

AR L LZEZTEERT, ROME F
ZIZEATWED,

Rogers 554 : 7L — R ?

AR ZONTERT, 22 THE,
TOEDOTDITMEE LA LET,

Rogers 554 : = RU— K% ?

{:Efi: o e ey

Rogers o4 : FAIA—A M T U T ORFEREZH > TWETR, HIZF7E—NFFETT, #HITbT Xy bR
LEFETY, T7E—IETFTRER,

A FE : #13 Fosters Gold kA E 7,

Rogers 54 : 902 b 1A,

B &2FoTWET,

AR A=A NT VT ONRAR—FaeFFoTWET,

Rogers o4& : H VN LS, A—ART VT ORAF—FefFoTnb, EIRoTRIZAND DN, LA
TeATZ R, FAEBRFEOA—A T VT ADOA A—IFEATT, ZRUTELLS 2V, —A T U T7IZIX
HoWLHATDODANEZLNNET, X FLANLR-TRT, BIES—ANTVTELFEOANLEL, TAU D
THRERTE, TAVIAZRTHEY TAV AN THDOZELETEAD, HATTN? W, £ 95 TIERN,
BATTN? ZI0bLARY, Ox-o&Lizh, EAR=THR? NEFAA? ZH9Mb, FEA,
HARAN, ZHIENTH 70— Th Y, 2T 2ERE, B HIZEEEZZ %2 5 E T (Can members of the
sub-groups (nations) chenge membership to another sub group (nation) ?)

AR 1T,

Rogers Jo4 : HHEICIE, b LHRTENHEID L ZA~T- T, [RAUIHFEANICRY 72NV TT ] EE-T, HHE
~MTole b, BRIEIFEINDITLLI, 4780, BIXERAR - EHFEETLHETE LA,

b, ok, BEOSHHEOMEL LT, THEEEOT TOEZORENIEDOL 72 D0? (How far
do government of the sub groups (nations) have to follow the lead of the big groups (multi-national organisations) ?) |
IZOWTERET,

AR 1T,

Rogers o4 : 2 2, b LHEPAMSH ADORELZHSTHRDLEE07h, TOMKIXE 272572590,

EfE LRV ET,

;1
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Rogers o/ : 07 AL A ADMKIZB L TIXOEvia, Zinnh, 2002 4F, 7AV IO a—Y - Tyva
KFEFENRA T 7 IRBE LT, RELTOWTT 0o THEICR W 72D 0v e,

B A7 TT,

Rogers 54 : &0, B, A7 7ZF;RHD + - -,

Rogers J4£ : FEICHF A 215D D078,

BfE L A—A LT YT,

A - e

EfEED L,

At g—no vl

B -EHPAT TV TRELLS s T-AT X,

Rogers Jo2E : KERSELZAVTVET, I<HBEINE L L, KREARSETT, #ERMELE Lok,

{—'Ef% T NT T . j‘/\“?“@‘j‘o

AEfE . . .
Rogers JG4 : EWET,
AEfE . .

Rogers 554 : #H\E T,

B WAALREZANGEE - - -

AfE  [EETT,

Rogers e/ : FLZHNELOOHDRMOF TEEZTND EVI ZEEFEICEVTRBLERS D, « « -
EERR 2T E L L TV D, ZMEOB ARG ED>TnD, fICA 7 7IRBET 5 X 5|ATZONR,

A - e

Rogers 54 : H\E T,

AR L TN ANTBICHATZE AR,

Rogers JG4 1 W\ 2,

Y AR

Rogers 554 : W\ 2,

B 4A—A2ANT7 VT,

Rogers JG4 1 W\ 2,

HfE : BEER T,

Rogers 54 : H#H\E T,

£ AT 7 0OBOANED,

Rogers JG4 : W\ 2,

EfE: AR,

Rogers J64£ : W 2, EETIEH Y FH A,

ALE : BUF T,

Rogers 554 : H\E T,

AfE o e .

e R T,

Rogers Jo4 : £ DY TT,

AfE o e .

Rogers JG4 1 ZOEHEITIT 200 ADAT=E, 200 AD CEO 35 Z ERBHLNIZEN TN RN o7,

AfE: NATOTT,

Rogers 564 : AR ROBEDOFD -« - -

AfE o e .

Rogers S5 : 59— A, &8EI - - -,

AfE Al e D,

Rogers S04 : fiilisxtt, HAGH, SA—H—, THEROBM, arva—4afkh Ty, R¥RLZN
DOMRFENA T IV RBEE R AZRILSEDL LD EZX 0 E 2 0EMY oo b TY,

B AT 713ATFELER,

e R
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Rogers o4 : W H13A T 7 2BHW L, W FL - T 3% ENELE, FLT, SRS 77 2HELT
WET D

EfE B H L TBATT,

Rogers o4 : #ETT 0?2 BE L ZOEBICWICRBUTE R L 72 200 DEZETT,

AR CHREEZZMEL TV, 2R EHETLIOTT I,

EHE . -

A ANV ELWERTZDIE L,

AR E L T VBRI ST AT K

BRE A T DN

AR Aoz,

Rogers o4& : Al CTT 4, HVNEH, HBIZZDRHTT, TANHERD, 2 L CERERTIIRL B4&%2F
STWDHANDO A0 TY, EREFRIMIE NV DAEZNPATHES, TXTOERRZS T, 74U
B, EE, HHIEBEERoOTWERA, T XTEY TWBEDOTT, &5 TT, H17, RBRESt, amt¥,
WoNBEEFRF>TWET, OB NEFF>TNWDIDOTT, 717 A1,

AR MOENSMED 22 LIXTERNDOTT D,

Rogers 24 : thOEDO AN = H0BRITEVD 2 & - -

ARE L e e .,

Rogers St @ ZAMIZ, Bz HORD
5TT R, b LEMNERITOEEFE-
TWE, BIE#IT20 L CEEE
ik ezBT I &2 £,

.« . .%g;jt@_&l_fio)?g. .« .

Rogers %24 : = L & EERT L
WDICELLBEEMHEY £, 2RNE
EOFEICE L CORESTT, Bl
ENbERTBeT, ABEEMERLT
WS DIZHERBEL VDR T
T, AERZETT., 4%A0 L L
TWAZI LI ZFEDEEREST 2 LT
T, TNTERELREARWVL - -
C RERZ LT o>TVET,

AR oENS b7 SAEELT
WD DTTh,

Rogers SG4 : ()] T2

AR EEDBLLEERH LD TT N,

Rogers Jt4 : ENAOfE A, $R1T, fih
DE~%, =S5ARZE,

Efe: Uod, Ei-obidthEICESZ
WETH12DICBEEZHh>TNHOD
T

Rogers o4 : i@y | BHEOHR
~EHZEVL EFS, ENULET
HMMEATOHWLIRTY, Fx Ao
VRS T LR TIEE Y ¥ A,
Ba&ENEXEY, FAZbRAEXEW
RINERLR2VWHER T, HEY
FEHEEFFEA RN, FAOGE
I

Rogers J£4 : Tix, &ZOERMIZOW

.
o
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THFICRRALTFEV, ZOEMITAARDEFIZE > TRYITRAN 2L OTT, FERNbh, £5T
T, EFEOY —F =N« « [WIREKERBEMETT,

Eff: 2L CExT - -,

Rogers Sk : 9 T W TTh, ST, YV NOERIZEDVEL X O, SLHEOKER &S B OFRET,
TV MEROITEED TABIZEDO L DI SN TW5 02 (How are we organised ?) ] DTV F
L7c, IHEARBRIZ2EHD TAMIZE 9o THELZ FIZANT? (How do we get our stuff ?2) | 1247
EFET L TV UMEROITEARZELTRTTIW, EARABMIC > TS ORGP [, v—7, &
TETN?

AfE o e .

Rogers Jo4 : Tex lZiFa s Ba— 4R ERE, L LA ayEa—2R3 iz lisich, RN KRR
MD7EAD, FNEEBEZTIDA, BELRIWMBRR->THVERBEDIFEAEREY TR, X—F %L
RBETT, TRIEINDOa L Ea—FRNICHDEDTT, ZOBETWE L LTAYITIHEL TITW2R0,
W TharEa—2ohiih 3, 216, FELOEMMAKRE S, EHEICRDI2o0 T, B E
&80 72 DICFET D D TT,

ER: Lo b SABEEARLEZL E S TTh,

Rogers B4 : W TT 0, b LEACABEZHIMLIEDL, BEOMEN FR-T, BHERLET, ¥ bE
SIIANE Z D200 OMIE LOFF2 720 b T3, BaIIfio@E & OB TMENRED £3, EALAB

EHEHIRLES, 22— KVIZH LTOMMEIE F28Y £9, £L T « - &Lz T- » +, ZITD
REIIE DR BE L ITIMABICASTWNALDELEZTWEETT, £5TlEdY A, FRIEa =
— X DFRDOET D TT,

B A D EEA,

Rogers 554 : =97 A2 X,

AfE REBERBMAICASTNDD?

Rogers Je4 : FAOMATIZA > TWDH DI LOMEINTZ T T, BB RERE L TEOMEEZTRD TV D H
5, BEIME?SH 5D TT,

AfE 1TV, HEEBIEROTHNET - - -,

Rogers o4 : W 2, BIWTTFE W, RAFZEZDIZVLERSY T, ¢ THEHLWTT R, RYICEH LY, L
ML, ETHEETT, HANBEPLELLRBEL LTHRA TS bDITENLHETA,

EfE:ZhoTe - - ?

Rogers o4& : BEIIELOLNMMIERH DL EELXTWHHDER, b LS SABEEAIMLEL, ZOMMEs
T ETE, EAEAHRMT NI, MEDL EAEATRS>TLE I,

X I

Rogers St : RN D, AR EEEZEZTREL X
Vo T, BEIZOWTTT, hrFo TAFIXZED DEVE].Ome'nt Thr‘ough Time
£ Ok STV 272 2 (How are we organised ?) | | — .
OFsyD TE DO (Summary Question) | (2>
W, BRxEELYD, ALTBWVWTTFIW, 22 _
if\@ﬁ)ﬁ%OD > /\_/ﬁj\% LomhBHILTES «Are you a member of the United Nations?
W, BADLHZENKLETT L, T EHATL “Was a man living on this island in 35,000 BC a member
] BRATE>THEA AT, I<E2Th, B of the United Nations? Explain your answer.

PR o ° i “What has happened to our groups over time?
DHLIZER ZRAETLELH LR, ToL, T *Al what point would a member of the group cease to
XA 13T L, have the possibility of knowing every other member?

AR o ETIIR) £ 9 *How have the possibiliies of being able to

communicate with every other member of the group
Rogers Jt/ : %9 T34, KEOKEHETIZLEL changed over time?

X9, SHIIZhTBLENTT,
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[[3HE (9A25H) XiEA]]
Rogers B4 @ (X, JE- T, JE-T, TiX, #AOFEL o290, 7V U boOMROBEHREREZ A TFIW, Az
HOEMPREHPFRT D 2 BIZTEATEAREL, KVEHIIRIWENIRAATEET, SHNPLBEXHER
D2BEEDODT—<bLENETWANAVEERSRRN I NH Y 77,
WHENZR b O & Fx DEMOEMES ORKITE T
HERETT, MOEWREIIT A 0N T D X ) IHEEW How do we get our stuff? - Bands
BT D LIV ERA, MEFAELIEY,

STV THMONCOPEHY ET. Lnl, Bl How did these people get their
B, %, a7 Voan=—742 i, & TCHLHHMT stuff?

HEBELMD T FATT, —F, b0k When did they not have enough
ML= W~ABHETT, [k, BizbiZEsReoT stuff?

ME/TEIZOTL L9712 (How do we get our How much control did they have

over their stuff?

stuff ?) | FNB2BEEDOT —~TT,

TIE, HR%E TN R (Bands) | DR BIRD
FLEI, MFOFONRY ROR=VEFTFE,
fERblbhyETR, EH2RoTHDEN, £
WO HIETALXIIMERE LTch, £ 5 TT D,

ABE  FFRERE T,

Rogers 554 : FFHEREE, =@V, % 1 [ (How did these people get there stuff ?) DFTIZENTEWTF I,

TIE, 52 MIEGRER 2B T, [EARREBOR, Ax3WE I FICAND Z LR TERONONR?

(In what conditions would they not have enough stuff ?) | 77> Ky, &5 BNET N,

BFE BT

Rogers 554 : b o EmPEIICE X T, FBixb X o LML, Yay, £9TTDh,

EfE:5—A, EIPOBFAITHVEZLT, HBAED, &l T- - -,

Rogers S5 : WWWTL LD, » + « ol T o LHMAREZTT,

EfE: FIEoTT,

Rogers 554 : T1EDo, £bH, €95 TTh, EURELRWVEE, Ax I KHICHEZES - - - BB TR0 L,
EMERLIZY, HE o570 LIATEETH? ZERUICEEIITEETN?  ZOFIEIMrBN» LW TT
2

AfE O ITEHAE L COERATLE,

Rogers o4 : HO MR E S, OB, #oIFEHEZL WMo, £9, LERATLRE, TiE, AR
i, A ERRRNEAS S,

BfE: ADBZTELRFTT,

Rogers 54 1 59— A, ED 1,

L BN EONBIRWIETT,

Rogers B4 : HV N EH, BN RONLRVERR, L THLI U7, BN RONLRVEFTT, &
MERSITLIELTYH, +RIBHIZEEHY EHA, +HICBDIZENTERNOTYT, EiTHD TH
LN DN FNEEALD, BN EICHD O 2ROl Z2H T 2 L3 THEER D
ETT, BERASHORITNE, WMo/l b2 ES, BEE > EHETENL, RoTWITET,

WOEIMEE, [ER<O5WEEOMELZ=2 ber—/LTZ%52? (How much control did they have over
their stuff 2) | T9, 7 A E 9 g,

B CATAXATZER S, /¥ oT, BRRLLIGH bbbV L - - -

Rogers 4 : D@V 22, HONEH, ar bo—/LTEENAREMHEIZIEE A LR, RERLMEHITR E
STNDND, EBMEAHEZLBEMBHY, ZNERSTL2ON8 EFTH-oTH, EEIZIZ=a L hr—LTE
2V, b LEOHNWABEI LD, THUEARLRWL, - - - Ao bk,

THEHEEDOHE4MHEA T, IO VWTOMBETT, £ THELIIW /1T 507255 2 (How did they
cooperate to get their stuff ?) | T,

Ef:OLVOEVITESTREESE 2D EN - -,

Rogers J54 : EAR?

B <IADANIT . -+ - SHD,

How did they cooperate to get
their stuff?
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Rogers 54 : SV WZ LI, 254,
STFEIENWS T Enr, b L
DEREITHNT T, RICHhEWE
Fblgoleb, ZhEnidas, - -
CTE D T EIFAREEIZEBNT
ETHEETY, FA4ADONT
F—FLRIEMERNDLD, 2 F
HIZARD LD LW o 2HelE 72 5 Fr
FIndy, b LAANEYELED
7eh, EOFANRINTER, o
HORFLRTNIT RS20, L
T9 1,

ST, AR OB A AR
(TTribes DY) ITHEDHEL X 9,
AP E D &, AIEREN
RELEDLYET, # 1 MBEIX TA
2T E IR TREE FITANTZN
77?2 (How did these people get their
stuff 2) ) TT, Fa2URE I N,

EfE BN - - T

Rogers &/ : TWEZXTT, 5L
i[728 D FH A,

AFE I BV LEE A,

Rogers JoE : JEDMICE 2 B D AT
WERAD, BEL - - -,

AFE T,

Rogers 52/ : ffjl, £ L THELD L
bd, THLELEZZL~AIZHD
bR, RO, HRORE, T
HEEENE T OIEHTT, T,
82 BT [EHREEEL, &
AIRBFICEBREDZEE 52 (In
what conditions would they not have
enough stuff ?) | T,

A FIESTT,

Rogers 554 : 32 = % 2

{:E%: e e

Rogers 554 : TIXO7E1TF TT D,

&fE  EMBRI D S TR T,

NN A AR/ I (/bR ey el st UEZ0RT M  How do we get our stuff? - Tribes
NTERE, ERITRE2b Lt L, FiEdonb Li

2V, FIEoIR KX ARBE T, EMntin, @i I-Lo\#?di‘d these people get their
stuff?

MRS, N DFRHL? Fal A2 When did they not have enough £5
EfE: BHESoT0DDOTORVIELSSAHY 7, stuff? ;

THEHE LFIE o0 o6, +52EdH D T8 A, How much control did they have [e—

P . over their stuff?
Rogers e/ : BOEZIFHE 3 MED TAXIZEDL S ‘
i ) How did they cooperate to get
WEBOa Y hr— AR TE0)? (How much thair shuff?
control did they over their stuff ?) | & BI#E L T\ 51, What specialists might have been

B - - cEMOREEEHETAL - - in the tribe?
Rogers 54 : - - « SEHOHT? F=—2
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Efe: - - - ERMOKE, XDEEMNTEET,

Rogers 54 : 2%, /N K (Bands) KV b Hro L FHNTEET, LTI, BRITELEREZ2EH T
HY, BREXETHZLIFTEEFA, -+« ZFLTAEINRNTUVRAZFICWVWRELE, ZOZ EIIAOH
mzEFATEET,

ARIE -« W2 TWT, 2LTC, EBE, RO RELETHHBO—HTYT, b Lben 1 ATH
EHLTWHDRE, OEDDMTOE SOEREFREET L5, To LM TT, OEH>OMTN DM
DESTVEMERET DX b, « « /IR, KE, —VE, ITALA, V¥ HA4E -+, HLENN
EMEL o TN b, BORAEEILEALZRE LN ?

AR TARIZELSRNTT, KA A I Wb DEERIZLTHWDDIFEL - - -,

Rogers &4 : 9, HAFED I<2WVWTT LA, + « - WOBLFELLDERRDLIRATR, EHrX0o7hH, B I
HrotBHFEELIDLERIZCTEDELIN? 74T 4,

AR hoRREZHT D LM,

Rogers 564 : W\ Td R, Bgl-oTZ e ?

AR VR, BWBEZADATT,

Rogers 554 : MW B2 5, HdH* 571,

BfE 3T ESATT,

Rogers o4 : MV ER 5, HITE9, £H720R, WMOVBZXTHTEI, W, MOV KX S, 2Tz iy &%
2%, MOANDITRTE R, EEDOFHAMED A2 IZRBEZ FICANDT-DOIZED LS 2 )1% L= (How
did they cooperate to get their stuff ?) | DZEZXNBELILTT, £ 9V ) DI TREIIRE RMN THEET 20T & 722
LHDOTT, BHETLOIANRZNE, LVELD, SEIEFLLORBLND, ErDAREELIENR S, EbHF
WAL L, hEBFROND, FHTFIC
AND, BHIZE ST, WANLRAR
MPREONET, ETCHEMIIRY E
9, REWEORERIIMTLEH>? 7
L— %,

AR b LRWmE LTV &, #ED,
PRbLok - - B rok, MEMM
BTN b DN TTL D5 TE I M

Rogers Fo4E : lifE T35 2

AR TV, X0EAHTET, &
< BB & 5 2% D O3 H
LWFE - - -,

Rogers JEE : WWTL X D, BEXCNE
FLxo, RIIBELORELZLELE
B, ARRESLBRICHZ TN L
WY ET L, FFEDOS DDA TT
R, AR ERN B LT 50 OIhfEE
BT BN THY, TnER-bIX
WEELULHEHALEST, ARSI
B\HECY, WD ZHIIAIZB VT
XD~ AHHIT, Wol VBBTICA
S b, TIIFXEICHEMECRDNET
T, EOREFR, PILOIIMEE RS L
LHZLEREIEELEL, MEZFSH
—7rLFMTLEI? AU —,

AfE R TT,

Rogers Jo4 @ 2%, W\ Td 1, B&X
fifEED b —27 T, TRV &
HDHLDT, PYIHOBEDIBITR L -
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TWE L, BELETMIMED h—27 V2L EZRNVTFEN, £ TRHARAVWNLTY, ThIIcHhs L iE
BT D DICy PN TE, FUXZ ZICKRT, BooHilis h—r v tZML, 0 h—7 v &t
L, FRORFOKELEORBIEHATHZENTEET, ZOMEZEFD b —27 > OFIE % EA L-#S itk
DEEHET A0, FHTRINVE =27 3 E<SHEELRZWVWNALR, AR ERTETOEN, Eni
FONRRRTINNIHE T 2D EREDDLZLICBAEZELLET, TEHEIR-TAXIE . - - ZFIC
ANT=DOn2  F0R, 47 A MEROM IR Lz TEE (Kingdoms) DOFFR] O TT, Z ORFRIZA
5L TARIZEIROTHRLNSDEFIZANTZATA S (How did these people get their stuff ?) | 2413, £
EoRR] oF 1MHEOEM T,

Y% S How do we get our stuff? - Kingdoms
AR EOITLORMENR D h—7 e ML ET, o il st seoble akifcn
Rogers i/ : ZAUIE(T & W E T 0, b7at- At b — stuff? s
7 ERBT O, HRTIEENEMEEONE T, What stuff is really important?
b . [Am o . Why are people able to
EFE:THS ) T speiialisgian ?hings other than
Rogers G4 : =9, HibIxZnEzE o7, HURE D, urgent stuff production?
ST s s s N How do ‘tokens of value’
FTUREB RO TWZFER, ol TnEhn improve the process of getting
R, WobTRAENT YR, #5ixThEE stuff?
Sl 1 BIRE, fEEHS F—s TR, et i e
ZLTHRBEITELEELI Db Do, VW5 D
TR, LA, e e T
Sh, FH2RIE MIRARLKICKYZR D002 (What stuff is really important ?) | T3 23, ZiUxsEie
THHOrDRT WV, BOTEZLONET L, HR7=D -« « «(TEIRHST s+ + ZDIFEAEFAXITEST
RKEPTTR, ZNZHONTEXTAT, LSZH7ER, EVWTIDHA, £V DT TELIFEALLD, Hx
72 Lewnia- - -, fiICHERTIZTLOTLLEY, THUT- - -, FLCZ & T,
EfFZEE-T, LT - -,

Rogers Jt4 : © ZITEATDENIT X
ST, FEMEVDHIAbWET R, K
HIXTZWTWHES TIES T ATE, FA
=Bl aEf o Tng, i, £
MR ?

EfE: - - - LIRBMTT,

Rogers Jo4 : L &% 95724, i,
B ETSVEBY?  Va—
A

AR ERTT,

Rogers S5k : {1/,

AfE - - - D ANDOAIE -

Rogers J5E : VWi, ZHUTE YD ?

AR 1T,

Rogers 554 : B & F—2 2, g,

S, FEIMEE RV ER/NBOLOLUSNDE D EIEDHMARNENT-DH 2 (Why are people able to
specialise in things other than urgent stuff production ?) | &9 Z & TH, ZAUIANFEOREO - DITITREITHE
AW7pZ T, S F (Bands) ORI, T XTOAFLODEFELED->TWS, #EE T, W
EROT D, BN AOhote b, HHITER, FlAI3FHARERADPOFEANET LG LRV, T
TOLDORTAEY T, L (Tribes) ORRIZIE, E2MEB L, HETMNZRET D, AR T
TRAWENED Z LITHEFEL TS HIE, EEENS HVWNET,

Efe: v 7 T,

Rogers %5/ : = 7 IZABVEFEICHE L TVD LIIEZARVE, Y= 73BMOEELE LTS, EETIEH
D EHA,

AR BFEL D

Rogers 64 : 23 - - - BT ZE S,
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Rogers Jo4 : G CHEHAELERICHE L TOWD ATV ETH, BHLAWTT R, ZaAnBfttecd, #
EBHIEFEANTEDZE- TR, AEL TR, BRRICLEZRM A ZEM L4 A2bzRIE, 2
Bixzwa L, AnzfEoTnada AbnET, WS OO EE (Kingdoms) IZBWTE %, ZiuiAxBnES
DOREE DL BRITNITR B R WAL LM SN DRRORIIOBRME T, 2 iz s T—RFETT,
LLHDTHSORERDLOEIELDZ2BIE, MITHICESXT, MTHX, TonVKE< s ETHNT, K
22 DTY, EL T, KOHBELZ &AL, ZOHGETT, o Z LIZHTOIRMITE ST H Y £ A,
BEIHDTNE, L THwo< VT, EMENRNRL T, MrEBE2 5 beL, TRIZOVTEELA
INBBLT, ERET, BL, FLTED, BT, #iL, B%,

AW TIE, ThEL T Ly, Y25, BROLRTIIREG TH RER RS2 D, HRIEPFTAL,
MDOANPMELTO Db DL, [(INERMTELNLTT, ZOBNT TRELRHEZOHRTEEZTWIT L L
W ZEEFbNoTHET, ENGENEEAR, bl hb, SRIEHOBLFEDL, b b TR I
S BPF->TWET, lifEE2FF> b —72 UG 5 EE (Kingdoms) T9, ZKEOHIENRKWIZED > T
ECVET, BEOEBEMIIH RN TN E DAL TIER L, BENAEZHMFICLTINDEZ L TT,
ENOMIITINT, EMAENEENET, Bigka/ED AN, L, N, F&8RLE, MrzHMe4 25 Ak
HLTT, BOIFEWEELIVLERDHY THA, HOIT N7 UV EBE, TREEZI TV DIZKLERAEY)
ERWLET,

MEDH D b—7 AFHREE- TV D, ZBRT UL, HRITRKIRELT, R HIRAR KA L e
b, FIZEATHD, EHITIHY 2 FHA, RITERZHZ, F—27 2K T, B-WEEWIIT, W T
T D

EFE 1TV,

Rogers 5G4 : T, H400 “MECHZ =277 13bDEEDLDICEDL 52?2 (How do 'tokens of
value' important the process of getting stuff ?) | IZ DWW TE X THF IV,

AEfE . . .,

Rogers o/ 1 L<BEZXZTTFEWK, TITEDOEHE (Tribes) DOFEFCIZOWTE X 2RI, FA7ZHIdsc#: & Bl
IZOWTEELAWE Lz, EK BWVOED/NEITK L THYED, (TRO/NENFEOMEIZHY 2, K250 1
BAMNZE 4 53D 3FASy, TIUIAERTEI, K<LV EEAN . -+, TH, WNIBED S DDA
HIZL T2 0%, ZEOMBERIZOVWTHITE D L) ZEX TS, ZHROMBERIZMTTH, BE&N
ROWKRRIE, EI9Ro THLDODRMEITOE TN, ZNIZOVWTHEH LAEDLRITIITWTERA, » - - b
DFF > TNDHZ NTZITIRDZDOTL X 90 ABRBLWTT A, D& HDDOEY B ZATIERH LB T,
FAULRERI A0, FEEFEHTT, FOEWRT, MifEOH S b—7 OHBUIEMT L,

TIE, WidEKRZEOHE 5 WA TY, 1728, ZORRICALZ OMICKRE R RFEENRLLAUILD L L9122 -
72OTL X 57 ? (Why do we start to see large inequality in the group ?) | & W5 BT, R bITEEDZE
DEIBRFEENFETHZLEZHMLTVET IR, IV I EIFREICHDFELEICOT, ELMAD
LHESTWE D &, FxIXT OV ol %E & 2oy, HANZR D LEZXTWET, ZLTHRED
ZZORENAEHOICHIZH D bDIEEEZXDLZ LT TEEHA, ABMEDH LS TT, BEITHET
FH—IRTT, HREFTITENDERBREL LB XL E TR, EITZ 5 TEDH Y FHA, BRI LOTT,
/3 R (Bands) ORFRIZIE, #ERESFLTLEIN? AT 77=—,

AERE L e e .

Rogers 554 : £ 9 2 T —FOBERHH? REUN FOBERHH 2 L9 TERELET I,

EfE iEME— - -

Rogers SG4 : 7o ?

AERE L e .,

Rogers J4 : TR WEENE | KF-TW5, BlX 2 AFF->TCWTC, &FbE-TZ e ?2 T TCEhlBxh
2 AKFoTWENE, N2 K (Bands) DD ENL « A VHIFIER, AT TERkEEshrnd s, T
HBLW, LAY ROMDHRARDN, BEOBEENE I ORELIEon, E9R2D7EA9,

AR flcnbe o,

Rogers 564 : Z1iEH X - L O Enia,

e T,

Rogers SG4 : 7o R Te D ?

AEfE . ..

-4 -



Rogers Jo/E : BN+« - BEOHETICAND L ZA% RIS, THIFHLWL & TRV LR, Mk 1 AT
TERBEFICAN, BRLANMIC 1 KRST 5, &6, 1| KAFICANE, « « - TTE QL RSOMEN

Ho, B TEfliZebo LB OEKHT 50130720 N#Zh,

% (Tribes) OEFRICHEWTIE, b LEEMEZEH > TWIIE, FLTHEREIMALIV D LKERFETSH
SERWHTEELTYH, HARTEIFESEIEREZE THL LEEFMLTLLEEXRNTLELE Y, KL7ZZ &idn
TY, MMEOCHD b —7 ANIEEEDTZOITRADRIZESDTLED ? [MEZLT<NETN? Fv, £

TTN?

AR ENSBVFRo TV A NEERLET,

Rogers 554 : EARENETTN?

Efe: 9O—A, ENLDWVEDLNEPE LV EERT HHRIZWRIETTT,

Rogers Ji4E : EOXCo TENI LB L IDOREZFH DD TT D,

AR ENKDVFTALTWDNTY,

Rogers Fo4E : LTI % TT 9 ?

ARE L e e .,

Rogers 564 : ENK HLWVBEEZFF-TWNHEWVWI Z LA EHIRoTHMDDTT D,

BfE Bz ET,
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Rogers Jt4 : C, #FE (Empires) ORRIZRD L, EH7EA 9, 1492 FLKETZH, KILIZERE (Kingdoms)
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2 NE S NS TP IO T oMl  How do we get our stuff? - Empires

KRLELL, Wb, TERESMm] T, EXRfm from?
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WET, FRLUETL, AZIZFETHOEES TV, to conquer an empire? _
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T
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-29 .



Rogers 54 : 25 TTM»n?

Bt I<bnrbirnTd,

Rogers o4 : TARZ LTIV EFHA, R—TF 0 RTEHELLIZETHHRETT. A FixBE o R T
HbEWMIEDH 5 BETT, 7AU I FAVEYENWTT, DEFVRELIIBFEELLEVWS 2 & TT,

AR - - cHRITS - - KR - -

Rogers 554 : A= B2 SAHRILET, » + - bOFT IS SAHRBILET,

HELE  EDDROD AT, BlziE- - -,

Rogers J54E : HENRD E T 00?2 ZTANRMETT, HERRO D00, — K72 D D,

HfE  REHEDH DN,

Rogers o4 : IRNEMED H DN, REH, IREDOTEEE, REREORENBRET D « « « L) T &k, Ik
Ex TTRE, WEMZFFOEE, #EPRELZ TTARO2?2 2 » - ETHEERZILETT, - - - R
EIZOWTOMETY, Ya—v, EInin?

AR ZIUIMMEEZRET HALZLT, Uit - -,

Rogers 24 : W TL LD, ETHRWVWEZXTT L, o T 2ITNE, ETHERIWEXTYT, fENEME
O 2RO DD, ZiUE, FxBROLIMWETHY, BIIREZ FTTOHDOANTZLERN WL EEZXDHDITT
D

HHE: TN ZRDONTL, WHITRWENET-T, RO ET,

Rogers J54E : W TT R, b LHRZMANETR > TWVDERD, EVMOEEE I TEHLETH,

Aol X 572, TCICMEBLTVWIEMEREL LTEXET,

Rogers 564 : 725138, opE ML, T TIE, b LEDRRE UMEBE TR E 9720 T3 h,

EfE . WThh, - - cEEZENTENT - - BERE - - -,

Rogers o4 : £ 95 CT9h, TN TH LMENLVENTHT, bo LERHIIL,

e AR

Rogers o4 : ML METE -7 b EH7EA 9,

Efe: o—A, Tk - - - FIUMEBTHEDY £,

A b La—F1O0ANTIRC LT, EOHMN - » - FIRITIS N=—nEI b6 - -

EfE: - - EELRZREDTEBELID B o &2,

Rogers St 1 TN AT EESDF > TWET ), MEREOCET D, ENEIEDTZDITNTIZEELE, BDHTDIC
NTTBEHOZETY, FRUTIFMFEOA R H Y £314,

ALE : FliE T,

Rogers 54 : Z D@ Y, FIRE IR ILTT, BV OFRMEZ > TWET D,

AFE 1T,

Rogers 24 : - + « BV OFIE T,

A SHRUR,

ERE 1R R,

AEfE 50 R=—< B,

Rogers J£4 : £ 500 /S—%& > hTT,

HfE:b—!

Rogers o : L LEVREADZ L %
BERDHE, /AR NBDIND DI,
JEECT, 1 HicHEBILF 1 A
R 1.5 Ry R b atETF,

EfEBIHIXE ) T . %

Rogers 5825 : {if, HaHo £ 2 e

AHE R TY, HEATEREAATCVVR,

Rogers 24 : D0 FHA, IFAD—HFITTN « « ZHEZNTLE IR, FIZT v I NAERS-TNDHRG,
DR O T, NTRPICHIRB SN ZEHO B IhWET, &R7IFT-oT, BEoTo b LT TA—=A
—< =y FORBEBE L, IZIEY Y AR—DERT Y FELED, FAIIT v AR—D A= R BB WET,
HFA v TFXREZSIFDAN—RZENETA, ZNLEFWVWINRTOEWSEDTY, BEHRI RN, Ax
%9 LET 1,

-30 -



AR T,

AfE 1TV,

Rogers S5 @ FEERT 2 H W E T D,

AR EIO NNy =TI Ao 2R LT,

Rogers B4 : 2 2, AREAMF NN r—V2E-TET, HHEEH-STWHWHAOTHESY A, BEAF v b
FELFEL, BH8EZTTT, SECBEEHNET, T TEREEIZS502=—, - « - FIECTHEICE
SNTWET, HEAEFICRKE VO TEFETS Z 213 THRETT, e 2EAREEA 22 L 2TV, £
DEICLTEBEDZENREIND, #HEPVBINDOMEIZZNAS BEWVWEEEIDTIEH Y FHA, FDDHD
WIS T, T L THHIIR -V E -T2 TH5Z LIESHTNET,

bRl ZE 2, PO Z L EBICLET . HEOIFASDOHM > TNDHZ a2 LICENEERL 7,
HLEONR FIE LS FAVOMERS D EE 21X, PR -« « RALEZ 152K RFT - - ZADBREEZE
ZFET, ITEHETT, TNUBRITOT AT LO—HTT, AADPBE&EHEI L TEHEOBEEEY £,
EIROTELEBEEZEHSTEBEEIELIZLNTEET), 905602 E0kHc? BE&EHEI? &9
ROl bLBEEE TBEEELII ENTEETD,

oy R

Rogers 554 : DB 2000, Bl bRk L TRBE&FLIZIX v - -

R BTN - TEH- T, HlZIELRER-EDEFETENEE > T, BEobODMENFEEREZN LY
B S0/l el ST

Rogers B4 : ZHFHEORNZOMEZM SR NE NS Z L, ZTLTEIEIERLIV LENEZLE BT WD T
EEEHRLTWET, BIZEDOZ LEFHICANTES ZENRUTYT, Z7L—X4,

EfE: EoTTne? FhoT, KRNI Ta—m2 8o T, RoTERbERLHBEL — MRELL RS T
T, T EABEDR-TER, Wil LT3,

Rogers F54 : (I Z > =D »7e ?

Bl DL — BN EboTehnb, B&ET SA/BEEN) ZETT,

Rogers 54 : U dh, EH L TEDSTDONR?

AR HIZ, WObEDoTVNDA LSRN,

Rogers 564 : HYV N EH, TIHOHELWERXTYT, WOLEDL-oTWD, TN TBENREND,

EFE . R—F K,

Rogers 524 : R—F  FoB4, « - 1Tk TT,

EfE: 89T+ -

Rogers St/ : N &2 RO FEIIFEM B Z MM TE S Z & T, x 3 »r ARICE > THL, #lzid
AME 12 BICE S, AWM LT 12 AIZ X 2 WO SFEZ B, AN L2852 25, Ahz T
BREMETE-> ThhiE, b LMEAERT2 L, BEXRRNDDITTY,

EfE . Zh-oT, L, v=T7H A FTHLOEHE ST, FlotnNEo> TFRE/DI LN -« -,

Rogers o4 : YOV =7 %4 2

EfE b XA,

Rogers 524 : W TL X 9,

R mGERZZTEND - - .,

Rogers Jo& : BIIEHEDO LRV TRV T H2MHOMEE S ZENTEES, KRNIV, ZAHHFBITESHTH
b, TLTEARMBEETENZTEY BTN HESOTOET, M KITTEEL, Zhbokz2Es
TeDIATONIZEI OB LZZ T TWET, 120, #RROLOTEH ) FHA, ROLDITHIHB T, &
NIEVT OED B 2 D E WO THIEMIZIERT 5 Z S idit W A~ARBETT, F-FNIEMEO—TLH Y,
Tx DHEIZBOTIEPEERTLOTY, TI2b, MEAH-TH, bRz bIT 2 LR TE L,
HREVFEE I DL 25, BOWHRTRBEW RS, THThiE, Flz4ALET, ROFOMET 10
FTHEITRDELZ, BWEA IV TRVWEFNICEEZE > T, FAUXEETLE, FOEOMMMEIZ TR FL
Too HIMEEA FAD HOENBR, EEH ST, RIFoT, £OLIAIT 2,000 R FETL0TY, H
LN R EME R RO DT,

Rogers J54 : TiI, BSME BEOEDOREIFZLEDL W2 (How are there large inequalities between
groups ?) | IZOWT, EXTHEL LD, EEPCHEEET, LTHEHET, BETT., KOO b HEMN
T, EATHY, TIELLVWEREL S TWET, D TOAL, FHRREME, BAlzni A, BIEED

-31 -



WOt HRIZBLTWD DI TTD, £bEbttMEAOEEEL LT, BELIHLIDORWEIER, £&FF
LThRTE, BZThR, PRI B §FEM TH Tl H@E N5, MERVIAALTLD, ABUKIC
MInoTzl), HERT ARZ MR EOWEZRY AL THKIEICR 2, 608 FEOEHETT,

FEE (Kingdoms) DORHUIZIE, EAMICEEZIHAFTICA SN, EEICEETLZZNL6DEX ZHAFTT
FERUBREE L D, BIZIE, AV 7T FOELELET T AOEEEFRUL bWoOMAOnH -7, b LKA
HEEST, FRT AV IR Y EEOFEFELML VK S RGFT~MT- T, 2870, EEEFRC X
INCENTHY, ZDOMELZFF> TS, HEMKD, FERTT, @FLLEZABWD KO REFOFT
X, ENBRMOIN—TTH->TH, IFIER UKW TT, EZOEFENMT-TH, AUTT, LrL, WHE
(Empires) DFFNZICKIEFZFTHE 3, E (Empires) T2 LIXEREECHI ETT, XA
RSN TWRWD, ZHRDOTT, TRXTOAXITEALMEY P RVBEICR>TWET, TR TENS
OPOEEEMFUIZONTRTAHAEL &5, FFFITEBENEZERETELV EHA, 17T FOWE
P L FZ%E S LIVER AL 1879 FICEZLOEIZRA— L —ROEEE#EAE LE L, oIk ma -
T, WK< Ae o T HAREE TRV
FLz, HHIXETHLHERT, #xD
NELTEWLASAERLTHELE, A
VI REEREL TR TEELR
L, ZnRHE2FELET, Cetshwayo
(BTUH) EWHAHOEEIZA 7
7 v FO LS5 WE L F CREDMT)
TL7Z, A= N—RDOETEE>7-
DT L, WITIT 3 A4 NOFERE
D, BEHAOHAZ > TWE LT,

R DO — NV —FEONE T, B
ITBEFHLTLIE,

Rogers Jo4 : XV, X— /L — KD EH
T, HiIrkEmmE T L, Z—
TNOWETIE, BE&FFLEAZRA
BWET, D F D MEHOMEA D LEED,
RO TTE /NEBRMTED, Fiz
ZIEL W AT T REERB L,
I A Y TP RS I AN RV D
HIVER e BOFHLFTALTVND
WMPENEHR T, ZhbomEE, 4
MazETE L, EHMICITAE DA
DRONES, BHAOWETZIT TR,
EHOBIZHEENRONET, Th
TREEENT-HRIE, £ 5 Thunit
RERD &, To L@ E7,
ENNEBEOBEDE 2 TT. B2 T,
I ERICEEIAAT RSV,

Rogers o4& : W\ TL X 9, 4L,
4B, BE, HRIEBNTEOEATH AR, TEEEMEI (Multi-National Organisations) | O TS, HARic
NELTHRATIT TFENBEE TR L ET 5, ? (Who controls the stuff ?) | ZHUR3E 1 fTY,

e R OFEET-HLTY,

Rogers 54 : W TT R, BEXTNTHYRE S, MROEHRTZEL, NT7 « FRRTEY R« ¥y A
bl s THEALETLLE Y, T, BlxIE, HRAOEKMD 80 %N Z/EL DI TS & A
WET DN

AR FUL - -

ARE L I OHIZEE T,

e AR

-32-



gl R TAERE SN DM D 80%IT M Z1ED 1= DIt s 7?2
AfE EETY,

Rogers JB4 : 52 TA4 5, How do we get our stuff? - Multi-
EfEZUL2RVD?

National organisations

£ HEHE,
Rogers e : [IBNHE T, SAREIT, HBIEEEC :’""‘°F°'l‘1"°'5|“‘e S:Uﬁ:ﬁd B
WA ES. FUy R Fy AR TH, AT ow is the value of st ecided?

N NN - . What proportion of people in the
7 ANRTTH, T=FRMOHENTHH Y developed world take part in stuff

oo HEVHPEE TS, FI XD CEO X, 74— K, production?
BMW, A/LEF A® CEO, {46 038k8i% i L £, s the stuff in the world divided
W & B KROTBE R D TFHE, equally and fast, @
CX RES NC N TF ERA TN S GEOR IR ¢ Name three items of Stuff that you

5 consider completely unnecessary?
DD

Rogers JG4 : W\ 2,

EfEEIATTN?

Rogers S @ AT L ET ., 2L TH LIHRENELHDRTNE, H6IIImAiEkwL, #HH
RIZHHE TRV, 257, TOERTIIELWVWR, THLERXIFHEBIZZARICED> T ARWVWD Tk
W7 ? BRELOBBIAOENS NVWOFRER L TIERL> TWIT RN E BT E 7%, FALHEZR LT
N, BLWTT X, T, FAITENLETT, REXLERATT, BooAIEEEL DIl &
ROKMITH Y XA, E0HE D DTT,

B N THMSHEPHBIEEEZNTAT HATTNR, BEEELEDITITAMPLETT NG,

AR RRTE D DR,

Rogers Jo4& : AHEXOMBERIL, BN EZ< b0, FlxIFELEOHALE IR T LV Z & TT,
THEELMEITRTOLO, AMPBIESND T T RAF v 78O LD, TOX_Uhiht, THHITER
FHNPBIELNTVET, HIZA-STNDEEWNH ZETIEARL, ObLDICH7ZL SAEDPRL TS,

VX IR il DY > ST

Rogers B4 : 72005, OV EEL LK EFF- TS, Do X AHEENLETT, AIHE
¥(EAVEL L TWAOIFABHESM TR, BB TY, ThEREZBOMETT, AR bER, 470
HHEICIEAZRVERZEAEEICL ST, XIS TWET, 2F0, @Y OMII~7 RV RBAXT,
fOERZBRBEMEXS T EIRXITH HIRETT,

* ok k HELDEFED T * % %

B TAVIANOFRLELADIHO 1IN, DX HICRDENI, ~7 RFEAVROZ 2D AT EBVET,

Rogers o4& : 725 A, &5 T4, fict, 7—7 - 7—X (RB U T 4 TETRRKOALBM A —T—) TK
BEORMEGZ I L CHETR, VX banb 0 7 X,

EfE . £95TT,

Rogers o4& : T AAD L H R A—R—v—F v MIBKLNEF>sTWET, 722, B AU —, AS
DAREY Y X 3 h L TRAOMKEEZ TP THEY, BRMSIIRBOFRRLN > TWET, 5N E
IDIX, WWTL LI, RRIAUNFILICK L TBEE I, BRI CHLAFNLHSTZ 1 Tr o
AFUTH LT 05 Ry RULDVEET B2, EDHTZWICDFETT, oI n A ilcd, blccaxsri e
MM HY A, BERBEEXEL, HREZ2IETLIOTTND,

EfE . R¥ETTM?

Rogers Jo4E : KE Rt T3, £, A——~v—5F v M EHEZITLRWMIELZ FIZANLE S E LTHWET,
ErbA—R——0y h fToTEWYZ LET, #OIIMIEE TP X5 IENEZNTTND,

B BFICLIbrotBe&El-oTHVLWTE

%ok k HELDEFED T * % %

Rogers o4 : HARIET7 =7 ML — RZ2HoTWETR, HobDIEIHINZ-sb LV EY, TOEZHFILbHL
Blbn 727 bL— R LTEEEHLI D, FEFIZLIDLEL B VI w2 LTT, 4
HAIZOWTEFTSIZEI LTHWLW b Ly, 77U DAL TIERLS T, A V77 ROERIZHL
T,

AR FILiCH LT E T 5 AT,

-33 -



Rogers 54 : 1> 752 REFIH TT 1,
¥ ok Sk HEDOEFEDFE % %k %

Rogers S04 : LB ¥ AL, FUMETT, REENMIKEEZ T THD, 22O TUET 7 U @ kD 2 —
E—AEEHORBETLER, 77,477y FOBBERZOMBEIZRSTLE Y, OK. RMOEMIZEZT
TaW, RERERSHNBEEZ LT 200HPALTHEL LI,

Rogers 554 : OX%, FH2MHETT, TEDOLIITLT, bODOMIENKE D DD ? (How is the value of stuff
decided ?) ], D FE Y, WEHFIZONWTTY, #EMEHARDDLD, AV ET ?

EfE DMV ETA,

Rogers 554 : b0 FHAMN?

EfE DMV ETA,

Rogers 54 : ZHIZIELWE X TT, Do 0ATRER, FALHENRRD L D06V K

EfE . Oofz— !

Rogers £ : b 620 H D%, bR, BRELNLRWVWDTEAS S, ZUNRERER, WoTloniat b
MHRNDTL X I,

B —RMIZES TG, ..

EfE ZIUIBE T D

e BARPRD LD

Rogers Jo& : E TIEH Y FH A, HARDPRD D, fiﬁ@*f%)@ L, BRI EL < of
B OHRENHE CTE UL OB LT 57201k, ZOLSICLTENRI 2D T, BT HEE
BT HZLIETEERAR, TNEBSMT L2 LI TEERA, b LIFENPDBROD TWDLORLEEIXFHETT,
ETH1IADAR 1 ODZLE2R>TWDIDORLMEETEEY, VA UT MERE (V4 U7 A1) 254
VI IV REMERL, Filkotz, TR, 1 ADA, O&EDDHEN, ODESORE, V7L TT,
BRRY 72 TS CORBEOMMEDZEILE TH, ETHEMTT, TUIMT b O/NI R HRFEDOERELTHY,
WEOMEIZZN LD DIZESHTNET,

ATV, ARV —t—2  m—ME B Y T AEETT A,

AR BN ER-T, Y—t—Y B—ARNEL RolzA LoD ?

Rogers o4 : 2 2, Z0@EY TT, BUNLBORIC K- TRENZFHLET, THLEMNNRDOLDOTIEHY £

o WETHILLRETHILITIFEVERDY FT, HRTENTH I EITALDITEIOH T ZRES 7‘575)
bLNFETA, ENOEETLIZLEFH-TH, WETDIDLIT TS FHA, FEIHRTLEELTDHL
PHDDHZLILTTERNWTLLE? HREDPBo LB RDEIIITRELZEZ LS T HZLITTEET, T?b
PRICIRET D 2 LT TE RV, ZARINILITITZR, 5 2 BoZE 2, THEARET D) T, sl
TIZFALTT &,

X AN

Rogers 64 : 3L TEDL HVOE EEDOANSDIED 2 LTS DA ? (What proportion of people in the
developed world take part in stuff production ?) | £ \W\\H Z & TH, T BTy —DFRIZEY £9X, & L 1850 4
ROZo AT —T ERISTVWHATTMN? | L AXIZERRLDL, [H—, MEESTWET, KO
FESTWABATT X, ] TEVAD DB EES> TWET, TNURFADMEHES, ] LWV o2& 2 BNilK-TL
51259, TIEL LW, BRTT, T, BUUEIEEDS BWVWDALLRA 7 T RTHDEESTWDHEA
I, ENKHBWTLEI? AT 1,

AR ZTARTE LI - - R L D,

Rogers 554 : BT 2

EfE: TARIZEL K,

A bOEDIE, ZAR M aRHEICKESTET, EoTEoLOITNLNIND,

Rogers Jt4 : &5 — &, MEHICEY EIFCHAELE I, LWHITT, T, MIEEITTFA L ENDHOD
TLXH? ECITHIITHA SN2 EZTLXID

EfE: O—A

Rogers 554 : BT &5 BET 0,

B AT TURODARTFA T 5 EBET,

Rogers o4 : =577, BANIZA L 7T RTTHA 95, TLTHEITEET D, v FoRA¥—I(Z
YA L DFT 4 ANRDHST, ITH, A=Y THLY XY N—THLIX I XA THLTFA L LET, THA 3

- 34 -



VarEfoT, A H =Ry NTARY T ITvan~ikbin, BIZRD, BEeEL, S, HiFE
n, 4177 RnREoTL b, BREMBDIZEAEWEEETROVETESNLDLIDOTL X 9,

B EFEITD DD RBEDLZNNLTT,

Rogers 54 : 2LV D 2

EfE B OIITFTHES TV D25,

Rogers JE4E : 1 ST A > CWET L, RELRVATEAD 2

EfE: oo T, finiE - -,

Rogers J52E : W TR, EfETT, #oEFARICEWVESZHG LTV, DhViGEcEn T b,
ZOEOFWEIL . - - RDIELIZETHEIDELLT, EHIC LTIV ERLERN, RDOIC—EDESEIX
BRT 2, N T FT v aTRTTATEHN TSNS, HIMETT L, SHREENLFHFALTFIV, 228,
A7 T RTEHEERVRNDOTLLE Y, » + @l LTI FICENT TN, & THHMARET
T, Bz b 77T,

AfE 1TV,

Rogers Jo4 : &% OE 4 BT THARATH OIXTFEICATFITHE S TWD D> (Is  the stuff in the world divided
equally and farely 2) ] &\9 Z & T3, & L3 K (Bands) O THILE, BARTT, AT LT\ o8idk
RLDLD - o TSN BLTY, TH, SHTIE » - .,

B boLbbIDIZSEEDLLVABNDL, boLIZLRDOABWVET,

Rogers 24 : 6oL b6 H9DICSEIDOLWVABWND ! FHALTEFIV, BlIbosbbHoDIZHIbLN?

AfE: Bz, BEHEIAEDE, Aoz Ed, TH, MOETIEREZADRVDIFIEEZH/THD A
HLWET, TOAEZLIFMONEEREEZZITHITELETA,

AR LVEERMEFELZLTVWDIALLBNET,

Rogers 24 : WWWTL X9, &b, bl s REEOMEL X CWETh, FRAITEOERICITEL
FETEETA, LTAT, ODEDFAIRHY £, WWOTTH, REOREFLIIMTLEL I, FRATNDLD
TEHY EFAL, ZHIFEMTED Y XA, EFEFHNRMETT, RORtFLIIMTLE S, TIMEAN
EREITTH, BLIIZNNELTWED, FNoTETTMN?

R mAERIIRORbLR Y X,

AfE TRTofFIEREITY, ZoT...

Rogers 54 : B 22 5 2 L1352 H 2 5 L0 KEITT 0,

EfE T, ‘

AR VW,

et VA I

AERE D& DBFED A ENIT L
nET,

Rogers 554 : ~—, £572D?

AR TSR TV ITIcE D £,
Rogers o4 : 70513 L, BRI FN
ZOFH ZATD T2 DITfE T
ZTHRETTR, b LAp#ELIIRY
Tenih, BEELVLN? b L
FHELIZRY T2 s, AL
TLE IR, :

AEfE 1T, - - BB MERH DD

Rogers o4 : THLZ LU U=TIZRV720OREL, BFEOFNRUITLE Y, BEHEITLD, TR KRFRD
L,

A Yo —

Rogers 564 : ZHUIKREITT 2, b LENY v —BFICRDELE- - -

- - BROEEDE - - -
Rogers 64 : £ 95 72h, F=V A,
AT - - HEHETT, HFICLs TR VEMERRENLORH Y 7, ZRTMERH DS LB S D TiX
B EFEAD,

-35-



AfE o e .

Rogers S5 : Z TR B OHIER 5 £
KWK TZDICARYIZEERZ & TT,
RERLIE, ITOEREEZS->TVD
ANebBid - - BB T - - - fil
ZE - e ETCHEBEZRDLIDIFT
To TN THITEN LY HEZ L W
I ETTN?

ARE L e e .,

Rogers o4 : £ &, HiTbe&FHTTL,
HHEHTYT, LML, HiTzosse
TRTCEBWEDITTIEH Y A,

e IR KEIMNTFEE R RD D L)
ZETER, s s HAREREOEE
BRAFEICITES SABEELE D - -
SRS

Rogers J54£ : W TL X 5, FLOFRHED
BIIHAE TR, ZoEOHEREN
ENL BWVEBEEZBRSNAARITID
RNTEA D Ha,

AEfE: 2%,

Rogers Jo4E : H HITKREREZZTA L,
ABICBWHEERD, £95TY, =<
EABEELL-TVWET L, B4%
BE T, WREICRD RS0,

. -ﬁ‘&:f%bb" CEI

ARE L e e .,

Rogers 564 : lFHELZ > TN DEADFH
HoORHNE, EERBEZSED, 4139
BLTOWETR, VoA=L 000 BELMETOEEATLE, Vol X —3HBEREM LD 72< &
IWDBEBBREET, Eoltb v oA Z—[THBESCEMEID bEHEL W) Z L TL X I D,

EfE VW0 Z, Tv7 a2 b0 00, FKIABEELL-oTDHENIZETLLDY FHA,

Rogers J5E : £, £oWVnH 2 &b, EMbT v 72609108, BN DRWhBI,

B ZORATT e » + 2

Rogers Jo4E : e E72 A 94?2

Rogers 4 : + - - 5 T¥h, ARIAICHEEEH
LELXIY., MroEloolE IEaixlnks
W LTCHTE®M %4572 (How do we get our stuff ?) |
DFTIZ, BRI LEHEERAATBVTTFEY, T

=How has the amount of stuff a person has changed over

S0, *How has the number of people involved in making a
. ) family’s stuff changed over time?
AR - HIRIZVO T2 *How has technology affecled the way that stulf 1s
Rogers 554 : 10 H 3 H, /KEH T, =< ZAMME produced? ;
. R +Are we getting closer fo or further away from the way
BHYETR, EHALLELOTTFIN, bhotob, that our siuff is produced?
TEE LD T, FoTHWNWNTT L, -From when did tokens of value’ start to have an

influence on the way we get our stuff?

- 36 -



2. BEE~NDAVHPEa—

Q1 : COERE (BR) ORLWVWEENESIBTHLDTLEIMN?

A1 B LEMFIC SN T, BRICE X RN G, RO T2Ke#k (whole picture) | ZERfiF9 25 Z &
NRGWTT, 4 DOF —~ (organise, stuff, think, move) IZOWT, ZNENKRFTL, FNEhDT
—<fbiuL, A TE£LOORME (Summary Question) | Z/EE TIHET, ZOREICBITL4RE
DFHI, ZDF & ODOREA L S, REA R0 EN TR, ST DTl E LET,
ZOEE, EETHDIE, —o— ODRROBOHIFATITES, 2ENREE L TELZHNTNDINTT,
FERORENOFFXX 5> (bands, tribes, Kingdoms, Empires, Multi-National Organisation) OFRH#LiZ~ 27 =
—/L (William H. McNeill) OfizZBEIZ LE LTz,

(TEEHDOREIE (Summary Question) ] (239 BEFFEDEIZH)
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A hv (title), ¥—Y—F (key words), ¥—27 T AF 3> (key Questions), HIZ (outcomes) 7%
—ERICELDELOTT, FEEELTWARWEZS5EH 0 E32, Alnl, “HEAICR THEL O,

Lesson TE Possible Starter Key Words Kex Questions Oulcum_cs
titme, years, All will understand the units of time that we use. Some will understand that different
A, Time What year is it? arb'i(rary ’ What is time? What year is it? How is time measured? | people have different starting points. Some will understand that our years are fairly
arbitrary.
3 century, . . Q .
Using Time to - N All will understand the difference between ordinal and cardinal numbers. Most will
millenium, What is an ordinal | How do we work out the ,
2 Understand What century is it? . What century is it? understand that our years are ordinally numbered. Some will understand the difference]
cardinal numbers, number? century? s
Ourselves N between the years we have had and the years we are living through.
ordinal numbers
Grgariingtie | Wiien was the:mader . ) owid we organike What period have all Why do we divide the All will understand that the past is divided into periods. Most will understand that these]
3 5 " period, time, peaple believed they » e periods are from our perspective. Some will understand that other times in history have|
Past - Periods period? the past? past into periods?
were living in? different perspective:
What happened in  |history, How far can we know All will understand that we can't know exactly what happened in the past. Most will
What is History PP v Why do we study the e v Pp! P #
a for? your house at 3.00 am [continuum, When was the past? what happened in the e understand that finding out what happened is not the only aim of academic history.
this morning? reflection past? A Some will understand that studying history is a way of understanding ourselves better.
. | All will understand that memory is not a video but a series of photos and that when we
How do we arrive ata @ N .
What is your earliest memory, How does your memory How is history i remember we reconstruct the past. Most will realise that this means that we cannot
5 Memory o commonly accepted g b :
memory? generalisation work? reconstructed? Fistory? arrive at a 'true’ past. Some will understand that the ‘true’ past is not the purpose of
v history.
e How has the level of g . W . b ok ~ N
" o " What is the N All will understand that things change over time. Most will understand that some things|
A Histary of What is it in the air | oxygen, nitrogen, oxygen in the X :
6 R atmosphere made up How is it changing now? | change very slowly. Some will understand that everything experiences some degree of
Oxygen that keeps you alive? | carbon dioxide atmosphere changed
of? change
over time?
Organising the HEW, muc‘h Ih termisiof period, turning A e sealisatics All will understand that a framework is a way of organising the past. Most will
7 past - PERCERTAgE CaMYOL | iy, What is a period? i o co BENCTASANONS understand that s it divided into periods and turning points. Some will understand that
Frameworks e generalisation a R the grid contains generalisations that help us understand the big picture
school day?
What did Medieval turning point, What were the major |What is the difference  |All will understand that stories can be fragmented. Most will understand that periods
8 Edward | kings like to watch on et ! Who was Edward [? turning points in his between turning points  |are long bits and turning points are short bits. Some will understand that periods
tv? g |life? and periods? represent some form of ¢ and turning points some form of change.
Whistisa ‘Why is a birth a turning ik BIGE What are the turning All will understand that a turning point is the line on the framework. Most will
9 | rurmi s 2| pointin the lfe of a ci(?d " |What is a turning point?|  What is a period? points on our understand that this is a transition between periads. Some will understand that a
& mother? B framewark? turning point has varying lengths.
The Shape of When doesthe past |periads, turning |When does human What have we divided All will understand that‘{he past is the umevbefore now. Most will understand that time
10 N N B When does it end? keeps moving. Some will understand that time is a continuum where the present is
History end? points history begin? itinto? " )
simply the cutting edge of the past.
o || SEAENESEhe IS ) ) o All will understand that stories are a major part of our lives. Most will see that in history|
Dealing with you saw at the story, conclusion,| How do we use stories | How do stories make | What is different about g > 3
11 p ) B . - e . N ) we need to approach stories differently. Some will understand that we need to be able
stories cinema? How did it moral in our every day lives? up history? stories in history? g p
42 to judge moments on their own merits.
en
& " 2 All will understand that history is about our view of the past. Most will understand that
Ideas about | What is happening to Can we use the How does history ks el I, = P > i 5
12 G H framework, past, How do we write history? |history is about our view of the past. Some will understand that history is about OUR
History time at the moment? framework? work? .
view of the past.
T.he ) Pifthe pltaresin groups, sub  |How have th.e grnup»s in Tow havelout groups) | hat has cateed tneze All will see t.ha( situations change uvertin:le. Most will underst»and that this represent
13 Organisations groups, each of our five periods . a prog or . Some will that this does not represent a
order of development B B changed over time? changes? N . L
of People organisations been organised? uniform model of development but is only a model in its crudest form
groups, sub  |How have the groups in All will see that situations change over time. Most will understand that this representd
The story of our . N How have our groups | What has caused these B " N
14 . groups, each of our five periods| . a prog or Some will ¢ that this does not represent a
Organisations o B changed over time? changes? N . L
organisations been organised? uniform model of development but is only a model in its crudest form
. . How have we got our . All will see that situations change over time. Most will understand that this representd
Put the pictures in g N 5 How has production | What has caused these N , N N o
15 Our stuff production stuff in each of the five a prog or Some will ¢ that this does not represent a
order of development N changed over time? changes? ) . L
periods? uniform model of development but is only a model in its crudest form
The Story of How have we got n!u R E D || i s e All will see !Vhal situations change over (irT\e. Most will understand that this represent
16 the Means of production stuff in each of the five . a prog ord Some will und; d that this does not represent a
N changed over time? changes? .
Production periods? uniform model of development but is only a model in its crudest form
o Put the pictures in o What haye we thought How has our thinking | What has caused these All will see that situations change over time. Most will understand that this represents 3|
17 Thinking thinking about in each of our ) N progression or development. Some will understand that this does not represent a
order of development = changed over time? changes?
fi <? uni m a L]
e PRSI = 2
The n What h.fve we thought How has our thinking | What has caused these All will see tAhat situations change over tm)o:, Most will undcrs@nd that this represents a|
18 [Development of’ thinking about in each of our B % progression or development. Some will understand that this does not represent a
i changed over time? changes? o N
our ideas five periods? uniform madel of but is only a model in its crudest form
T et BN . . _Why hi.iVE people How !.\ave.the TESONS |\t has caused these All will see t‘hal situations change over "’T‘E' Most will underst.and that this represents 3|
19 migration migrated in each of our | for migration changed progression or development. Some will understand that this does not represent a
of Peoples order of development ) ~ B changes? N ~ ol
five periods? over time? uniform model of but is only a model in its crudest form
The story of the Why have people How have the reasons ik hat taasad ilise All will see that situations change over time. Most will understand that this represents 3
20 movement of migration migrated in each of our | for migration changed Ehanges? progression or development. Some will understand that this does not represent a
peoples five periods? over time? ' uniform model of development but is only a model in its crudest form
Using a gttt development, ki gy A All will understand that the fi work represents the structure of the past. Most will
n E ahari velopmy ived in the will undersf ramework represents the structure st. Most wi
21 s r: gt c it S| :c('ve ' IWE? i 0“ e o me=s | iiamewercto mprave d rstea d that it does not count for :ve? unse inLthe world all paSom ;II
ynopti hushman. have to perspective, empires have l_hen develop industry? our understanding of understani ount fo v equally. e wil
framework travel to his nearest generalisation spoons made in a e understand that it is a very crude generalisation.
Morrisons? factory? _
The Movement | Where did the English | migration, push What were Fhe pLh What were.the .pu” Whv.dlfj penplemigrate
22 factors for migration to |factors for migration to| to Britain between 43AD
of Peoples come from? factor, pull factor uis
Britain? Britain? and 1087 AD?
23 Frzmn?wt:rk All will attempt with the help of support materials to construct a framework outlining
Fralr:_iswcnrk the of the British Isles by four groups of settlers: Romans, Saxons, Vikings
24 and Normans
Project
How much of the world All will understand that the Romans ruled over a vaste area, we call an empire. Most
The Roman Name a famous . Why is the Roman A N i
25 Roman, Empire Where is Rome? did they rule from 200 will understand that this was constructed over time by conquest. Some will understand
Empire Roman. Empire so important?
BC to 400 AD? that much of the modern world came from the Romans
Who were the " Where does time go on | What does a kingdom | s the Roman Empire in Al driderstand thiatithe Roman Ediplfe comess Inthe Age afingdorns; Mast W,’"
26 The Romans empire, kingdom understand that in some ways the Roman Empire was like a big kingdom. Some will
Romans? the framework? need? the wrong period? . - .
understand that the framework is a generalisation not a blueprint.
. How has our celebration |All will understand that Christmas rituals started in the past. Most will understand that
g ‘What is your favourite [ritual, traditions, g . |Where do traditions i s . 5 »
27 Christmas What does ritual mean? of Christmas developed  [they came at different times. Some will understand how Christmas was built up by a
part of Christmas?  |development come from? . .
over time? mixture of custom and perception.
' Whatiis the purpose of groups, sufvwal, did early o Why fhd not stronger What wasimportant All will understand that ezri\{ peo.ple had to hunt am‘£ gather to survive. Most will
28 Early Survival Yourlies collective surive? animals destroy Sbalngrolps> understand that early people lived in groups. Some will understand that early people
learning peaple? survived because they lived in groups.
- historical scale, - _ All will understand that tokens of value can be swapped for stuff. Most will understand
29) || Tokensobvaite| Y ERaREY | e afval Whattthemain i | How da tokens ofkalue) (o)t i Virtual maney2! | Hiat this Rolped develop. Some will inde az:-u that economically compl
ot O bl Barier? improve things? y? [tha elped groups develop. Some will unders! at economically complex
efficiency roups depend on toeksn of value
. Why are Enghs,\ and eaiale. .why does .uwnm_'sh:p How does literacy help §9uid_a kmi :ule.a All 'fvil undersland that ﬁmracy aids k’n?wledge a:od com mumcamn Most will )
30 s compuisory s become an issue in the Eeaders o a0y Kingdom without understand that iiteracy heips powerfui peopie. Some wiii understadn that without
subjects in schools? age of kingdoms? literacy? literacy complex societies could not develop
Who wosld be in |All will understad that the feudal system was a way of dividing up society. Most will
COll [ s dom (et e oo isine feudal system, ‘Why didn't tribes How did the habit How did the feudal  |understand that the feudal system helped the king to rule. Some will understand that
Kingdom? vassal move? become the rule? system work? the feudal system derived from the sedantism of agrarian societies combined with the
- exigencies of monarchical rule.
B The Making of T Angles, Saxons, w"id'd (h::;mam What was the original |How was the Kingdom of
the UK e Jutes s o version of England? England made?
|England?
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F7-, 13 BRIEDD 24 BB T (BEAOW R Fiow mtch oxygen imthe stmosphere? | What factors affected oxygen
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Man 70,000 BC to 2009 AD
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The Case for Teaching Big History in Schools

. Relevance of learning outcomes for individuals and society
It can be argued that, just as ‘national’ and ‘regional history’ courses were geared
to the needs of twentieth century societies, ‘big history’ courses meet those of the
twenty-first century. By enabling future citizens to understand how and why the
pace of social, economic and technological change has accelerated in an
increasingly globalized and interdependent world, the study of ‘big history’ could
equip future citizens to negotiate new forms of personal identity, interpersonal
obligation and social responsibility. Whatever the strengths of this ‘history
education for our times’ thesis, the value of a ‘big history’ course that equips
students to construct and evaluate coherent narratives of the entire human past
is likely to prove more durable. In particular, a long view of human history,
appropriately augmented by study of temporally contextualized topics, should
enable students to understand that:'

< They and their parents have lived through a ‘golden age’ in which the
generality of people have enjoyed prosperity, security and opportunity
exceptional in human history. The perceived ‘normality’ of the present
should not be regarded as the default condition for humankind and, on the
precedent of history, may not persist without strenuous and well-informed
efforts to make it so.

o
B

Many assumed constants of human nature and behaviour, and seemingly
fixed characteristics of societies and cultures, are contingent upon time
and place. Taken as a whole, the past can be analysed and evaluated as
a ‘natural experiment’ from which conclusions can be drawn about the
limits and possibilities of social interaction and organisation set, first, by
speciation, and second, by a shared history that denies return to earlier,
let alone, initial conditions.

% “Order and chaos shape all our attempts to understand our world.” The
more closely we focus on particular incidents and episodes in the past, the
higher the resolution of our focus, the more history appears to be driven
by chance and coincidence, by the whims and passions of individuals.
Only when viewed over long spans of time is it possible to descry and
explain patterns in human affairs. Above all, it is only when the past is
viewed on the largest of scales that statements about how and why things
happen in human affairs are sufficiently general and valid to be usefully
applied to present actualities and causally possible futures.

&

< Although people living through some of the major shifts and transitions in
human history had close sight of what was happening, they rarely
understood what was going on — or even recognized that anything was
going on. To question what might be ‘going on’ around them, students

ES

Facilitate progression in students’ historical thinking in ways that enhance
valid uses of historical knowledge. The historical thinking at issue relates
to mastery of second-order concepts governing students’ understanding of
the status of historical claims and use of change- and cause-based
generalisations about how and why successive generations moved, along
sometimes improbable routes, from living in small foraging kinship groups
to hi-tech dependence upon networks of strangers. If students study of the
past is restricted to short human-scale narratives, it can be difficult to
progress beyond everyday generalisations, wherein ‘change’ is episodic or
cyclical, and causes of events are equated with reasons for actions. Only
by studying the past over long time scales can students identify long-term
developments, trends and turning points, and perceive deep-seated
necessary conditions, processes leading to critical states and the
emergence of the previously latent properties of otherwise familiar
systems. Above all, only by studying the past over long time scales can
students understand what it means to explain the causes of some
phenomenon, namely that we can often explain why it was possible for a
phenomenon to occur but never why it had to, or even did, happen.
Similar observations apply to students’ mastery of second-order concepts
pertinent to the status of historical accounts, inferences from sources and
sets of evidence, and empathetic explanations of collective mentalities.

< Better enable citizens to update knowledge of the past as they move
through life. To some extent this is possible with knowledge derived from
‘little history’ courses. Given the disposition and opportunities so to do,
adults can access current scholarship in order to revise or move beyond
what was learned at school. The study of ‘big history’ should, however,
equip citizens to update knowledge of the past at a deeper level. First,
because high resolution topic-based knowledge is embedded within lower
resolution narratives of the whole human past, revision or extension of
topic knowledge may be evaluated with respect to its implications for the
longer narrative which, in turn, could be reappraised and modified. Second,
long- view narratives that connected with the school-days present may be
updated in ways that connect with the presents of middle- and old-age.
Hindsight should do more than fill the gaps between the ever-advancing
present and the ever-incomplete narratives of the human past learned in
school: it should necessitate re-conceptualization of the shape and
direction of this past. In this way the personal and the historic pasts may
fuse together, and what was learned in school gain rather than lose
meaning.

- 40 -

must be able to identify, analyse and evaluate the patterns and directions
of a past for which the present is the leading edge.

2. Utility of historical knowledge

Knowledge of the past is useful to the extent that it is perceived by students and
citizens to be relevant and applicable to the business of the present, is applied in
ways that are valid, take account of its nature and limits, and enlighten rather
than obscure. There are good reasons to suppose that, in addition to
contextualizing depth and thematic topics, ‘big history’ narratives enhance the
utility of historical knowledge in their own right. In particular, effective and
progressively structured ‘big history’ courses taught over several years should:

< Be perceived as relevant and applicable to the present. Recent research
suggests that even students persuaded that knowledge derived from
selective and topic-based history courses must, in some ways, signify for
present concerns have difficulty in making effective use of what the know."
This is because, as a rule, students strive to find sufficiently close parallels
between past and present situations for reasonable inferences to be made
about risks, opportunities and probable consequences, wise and unwise
courses of action or inaction. Because short narratives about events and
developments in the past are complete in themselves, usually conform
with established narrative forms and float more-or-less freely in oceans of
time, students seek to use them as ‘distant mirrors’ wherein, if the
substance or structures of present situations can be glimpsed, possible
outcomes may also be descried." ‘Big history’ narratives, in contrast, are
open not closed, and continue to unfold as today turns to yesterday and
tomorrow becomes today. It follows that links between the present and
‘big history’ representations of the past are given not contrived. Past-
present connections may be described, analysed and evaluated with
reference to ongoing trends and continuities, to the depth and clarity of
patterns of change, and to the momentum of a past felt as inertia in a
present which we usually wish to move, to a greater or lesser degree, in
directions other than those it appears to be heading.

« Be perceived as inclusive not exclusive. There is a danger that important

attempts tc rescue under-represented groups from “the encrmous

condescension of posterity” can, when imperfectly echoed in a secondary
history curriculum, lead to the attribution of segments and aspects of the
past as relevant — or even as ‘belonging to’ — some social or religious,
ethnic or national groups but not to others. What is, for the historian, a
narrative that answers questions about people who may or may not have
functioned or had consciousness of themselves as members of a ‘group’ —
witches or weavers, Jews or gypsies — may become, for students, an
identity group narrative disarticulated from those particular to the rest of
humankind. In contrast, ‘big history’ focuses on what is common to all and
particular to none."

Notes re the Stipulative Definition of ‘Big History’

1. What is meant by ‘big history’ within a history education context

As used herein, ‘big history’ entails the teaching and learning of:

% Long views of the human past running from the emergence of biologically
modern humans to the present." ‘Big history’ narratives offer
comprehensive coverage of major aspects of human experience and
achievement, including the demographic and cultural, economic and
technological, social and political.

&

Narratives of the human past that lack closure and, in consequence,
necessarily connect with the present and future in order to continue what,
for now at least, is an ongoing story which we may strive to influence as it
unfolds. Students are also encouraged to distinguish between causally
possible futures and ones that, within specified timescales, appear
incompatible with the past-present narrative thus far.""

%

Narratives that are progressive in a non-traditional sense, i.e. students
quickly learn highly generalized and low resolution narratives of the entire
human past which are progressively particularized, deepened and
qualified over a course of study.”™

o

2. What is NOT meant by ‘big history’

There is considerable overlap between ‘big’ and ‘world history’ inasmuch as the
history of the human past necessarily addresses the growth and movement of
peoples to all corners of the Earth and avoids privileging any group of whatever
kind. This notwithstanding, there are significant differences between ‘big history’
as here defined and mainstream approaches to ‘world history’.* First and
foremost, ‘world history’ courses usually consist of discrete ‘little history’ topics
which, taken together, fail to comprise coherent narratives of the human past
from its origins to the present. Second, ‘big history’ does not aim for balanced or
representative coverage of all regions, cultures or peoples. It aims instead to
focus on ‘what might be termed innovatory or developmental ‘hotspots’ of
greatest significance for the narrative as a whole, and to follow these as they
move around the world. For instance, when introducing students to the
revolutionary ‘Neolithic package’, the core narrative would focus on the “Hilly
Flanks” of the Fertile Crescent.” Only when this narrative was firmly established
would it be complicated and qualified by reference to the independent invention
of agiicuiltuie in East Asia, Africa and the Mesoamerica, and to the persistence of
pre-agricultural and pastoral modes of production in many parts of the world.
Other things neither meant nor entailed by ‘big history’ as here defined include:

« Teaching of ‘grand narrative(s)'. Starter frameworks must be taught at the
beginning of a ‘big history’ course, but these would be progressively
extended, elaborated and evaluated by students as the course progresses.



Teachers should strive to maximise the rigour and validity of such
extensions, elaborations and evaluations, but not seek to determine
products or conclusions.

« Proscription of ‘little history’ depth and thematic studies. On the contrary,
questions posed about ‘big history’ narratives implicit in starter and
updated frameworks, are explored (and ultimately answered) through the
study of depth and thematic topics. This is the mechanism for the
progressive extension, elaboration and evaluation of the ‘big history’
narratives.

<+ Proscription of all national and regional history. Scope for teaching
national and regional history is limited but not eliminated. First, ‘big history’
narratives necessarily focus on regional ‘hotspots’ at certain points in time.
Second, ‘little history’ depth and thematic studies offer scope for national
and regional options, albeit within limits set by imperatives for the efficient

progression of learning and avoidance of ‘big’ narrative distortion.
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"What follows is a non-specialist argument for the importance of historical consciousness. Seixas, P.(ed.) (2004).
Theorizing Historical Consciousness. Toronto: University of Toronto Press.

¥ Christian, D. (2005). Maps of Time: An introduction to Big History. Berkeley: University of California Press.
" Lee, P.J. & Howson, J. (2008) “’Two out of five did not know that Henry VIl had six wives”: History education,
historical literacy and historical consciousness’, in L. Symcox & A Wilschut (eds) National History Standards: The
Problem of the Canon and the Future of Teaching History (International Review of History Education Vol. 5).
Charlotte: Information Age Publishing. See also Blow, F., Rogers, R. & Shemilt, D. (2008) Framework Working Group
Report. Unpublished document submitted to QCA and available on request.

" The phrase is taken from Barbara Tuchman (1978), A Distant Mirror: the Calamitous 14" Century. London:
Macmillan.

¥ Thompson, E.P. (1963). The Making of the English Working Class. London: Victor Gollancz.

It must be conceded, however, that selection of ‘small history’ depth and thematic studies used to answer
questions arising from the study of ‘big history’ frameworks are invariably biased by the specialist knowledge of
individual teachers and the legacy of resources and materials to hand.

“"This is not intended to preclude the even ‘bigger’ narratives (From the Big Bang to the End of Days) offered by
David Christian, Fred Spier and others. Indeed, some 16-18 year old students would benefit from considering, for
example, the ways in which the development and operations of human societies are both subject to the laws of
physics (e.g. the more complex systems become the greater the energy costs of combating system breakdown)
and yet, given the illusion of a closed system, appear to defy the second law of thermodynamics. For 11-16 year
olds, and probably the majority of 16-18 year olds, however, a through narrative that moves from cosmological to
human history would appear to change character in ways likely to prove unhelpful. In addition, it is important to
set history teachers as realistic a challenge as possible. To require them to cover the ground covered in the first
two parts of David Christian’s ground-breaking work is likely to prove a challenge too far. It is for reasons of
practicality not of principle that, as here defined, ‘big history’ begins with the emergence of biologically modern
humans.

“"Younger students, should be encouraged to discriminate between ‘realistic’ and ‘fantasy’ continuations of the
historical narrative. Older and more able students should be able to argue distinctions between ‘causally possible”
and ‘logically possible’ futures. Note that, for pedagogic purposes, a hypothetical future is deemed to be ‘causally
possible’ if and only if it estimation of its ‘probability’ relative to other futures is deemed worthwhile.

™ Given the current structure of UK curricula, a course of study would normally (o notionally) run for 3, 5 or 7
years.

*This is not to suggest that unanimity exists as to what ‘world history’ is or ought to be. There is, for instance,
some distance between approaches that balance occidental national and regional histories with topics pertaining
to other great civilizations and cultures, and ones that challenge western conceptions of what counts as ‘history”
by affording equal status to traditional accounts (= what western historians would dismiss as ‘myths’) of origin and
ethnic or cultural exceptionalism.

* This particular ‘hotspot’ would be prioritised over others not because it was the first location in which people
began the transition from hunting to farming, but because it had the most profound impact on human history as a
whole.
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FROM SNAILS TO SNACKS

YEARS | HOW DO YOU SPEND WHAT DO YOU | HOW LONG DO
SPECIMEN STARTER FRAMEWORK | aco |  vourTme?
FOR MODES OF PRODUCTION 100,000 | FORAGER: you look for roots | Whatever you can You may be killed at
and berries, small animals, find that doesn't birth. If not, you're
shelifish, snails & grubs. When | poison you. Some likely to die before 5
lucky, you find and eat dead days you eat lots; years of age and are
animals. As they are needed, on other days lucky ta live past 20.
you make stone tools for nothing.
chopping & scraping.
INTRODUCTORY QUESTION
: . HUNTER GATHERER: if When lucky you eat | You're a bit more
Had you lived 100,000 years ago, you would have been 15,000 | famale, you still grub for roots, | meat & fish. Day-to- | likely to five to 30. If
outside on your hands and knees grubbing for roots and snails & wild grasses. [f male, | day, it's back to sick or injured, there
ek t Wh s doiric Hhat 2 Hi did ¢ you hunt big animals in groups | roots & snails, is a risk of being left
SHans 19 cak i IR L FON a0oNIg Midi NOW: 1 #DWIEIG WE gE of 50 — 100 peaple. You all grasses, nuts & behind to starve or
fram grubbing for roots and snails to buying coke and crisps follow the big animals as they | berries. When be eaten.
Brovomy o tmilihries minshin=? move around. From stone & unlucky, you starve
g iR S od bone, you make weapons & tools | or eat other peaple.
for hunting & fishing, cutting &
sowing. You carry weapons &
tools around with you.

, FARMER: you herd animals & | When lucky, you eat | More, but not many,
STARTER FRAMEWORKS should be matched to the needs and 7.000 | protectham; sow; wead & | meat, drinkmik & | of you five fo 30 of
capabilities of student groups. After being taught, by different means, gather crops; bake bread; beer. Most days you | 40. You may recover
no more than three times in succession, students should know and gakefpomﬂ"%? & Wn“-;_kg-"eef‘- A |eat ?Lead-vbeﬂ"ls & fmf}: A ek ﬁ!nd be

P ’ W of you With specialis] porridge. ¥ou store ooxed arter when

be able to use a Starter Framework. knowledge & skills make food to get you sick BUT you're more
bastets, pottery & cloth as well through hard times. | likely to catch

The complexity of a Starter Framework is a function of cell number x as stone, bone and (very rarely) diseases, die in

cell contents. copper weapons, tools and house fires or be
ormaments. killed in warfare.

Cell number = chronolegical divisions x number of questions. The

specimen Starter Framework has five chronological divisions and

poses three questions = 15 cells.

HOW SHOULD A STARTER FRAMEWORK BE USED?

YEARS HOW DO YOU SPEND WHAT DO YOU HOW LONG DO
AGO YOUR TIME? EAT? YQU LIVE? (1) Students should be encouraged to make generalizations about what
happened between the two boundary posts. These can be very simple, e.g.
INDUSTRIAL WORKER: you | You eat meat, You have a good When would you have mast liked to live.... 100,000 years ago? 15,000 years
150 go to work in a factory or mine | bread, fresh chance of living into ago? ... When would you have least liked to live... 100,000 years ago?... ..
(women & men; boys & girls). | vegetables & fruit. | your forties or even So, between then and now, has life got betfer or worse?... ... In what ways is life
You make bricks, machines, | You drink tea and longer but disease is better? ls it longer? Is it safer? Is it easier? Or what?’ More complex and useful
«clothes and other things we eat a few things a hig killer, generalizations may also be elicited.
still have today. There are still | brought from other | especially of children
lots of farmers but you're countries. As long | under five. If you get _
more likely to work in a as you can work old or infirm and From 100,000 years ago to now:
factory than on the land. You | and earn money you | have no family able .
have a few hours a week for can always buy or willing to look » People spent less & less time getting food and more & more
leisure and a few days a yearat | food & beer. after you, you're - ST
the seaside. unlikely to live long. time doing other things . . .
= There were ever more varied ways of making a living
» People ate an ever greater range of foods
# Life seemed to change more and more quickly
NOW SERVICE WORKER: you go to | You eat junk snacks | You can expect to

work in a shop or office,
restaurant or beauty parlour.
You teach, nurse, wait on
table, write, solve difficult

and fun food which
you buy from a
take-away or heat
up from frozen. You

live past 70 or 80...
unless something
goes wrong! We get
most of our food and

sums or use computers. A few | also eat (and drink) | energy from (2) Students should be encouraged (but not qecessar!l:; when working with a
of you even get paid for telling | far too much. You overseas AND world Starter Framework) to work out WHEN major transitions began. Note that
jokes or playing sport. There | rarely feel hungry | population is none of the dates given coincides with the start of a major revolution in
are still farmers who grow food | and are more likely | growing fast. SO maodes of production, e.g. in the Middle East, the Neolithic Revolution was
and industrial workers who make | to be overweight WHAT COULD GO well under way 10,000 years ago; in Britain, the First industrial Revolution
everything from electricity to than starving. WRONG? began 250 years ago. Such questions might be answered with reference to

paper cups, but you're more
likely to work in an office than on
the land or in a factory.

Will there be enough
reots, grubs and
snails to go around if
we need them?

more detailed thematic studies, e.g. one might focus on food, settlement
and technelogy from 20,000 BC - 4,000BC.

(3) Students should be required to answer WHY questions, e.g. Farmers had to
work far harder and much longer hours than Hunter Gatherers in order to survive.
They also caught more diseases from looking after animals and living in fixed,

crowded and unsanitary seftiements. So why, over time, did we get more & more
farmers and fewer & fewer hunter gatherers?
This guestion may be answered by means of a depth study, and the Starter
Framework modified/elaborated accordingly.

{Dr.Shemilt &BH A)
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APPENDIX 2C: Specimen ‘Starter’ Framework for Culture & Praxis

Starter Question: ‘Had you been born 150,000 years ago, your body would have been
stronger and your brain about 10% bigger than it is today. In many ways, however, you
would have thought and behaved more like a chimpanzee than a human being in the
twenty-first century. Why is it that you think and behave so differently from your bigger-
brained ancestors when chimpanzees think and behave much as they did 150,000
years ago?’

Temporal Markers:

» 150,000 Years Ago: Living in the Present & Working as a Team

» 30,000 Years Ago: Learning from the Past & Planning for the
Future

» 5,000 Years Ago: Using Religion & Tradition to Stick Together
» 160 Years Ago: Laws in All Things: in Heaven, Nature & Society

» NOW: Making Sense of the World we have Made

Temporal markers are located in the present day and between key turning points, or
‘revolutions’, in human history: the series of Biological Revolutions beginning with homo
habilis and ending with the emergence of modern humans (and now extinct cousins)
€.200,000 BC; the Symbolic Revolution c. 50,000 BC; the first Neolithic Revolution
beginning ¢.12,000 BC; the first Industrial Revolution c. AD1750-1850; the Globalisation
Revolution post 1950. A case may be made for the insertion of a sixth temporal marker
prior to the divergence of the human from its ancestral hominid line. This would enable
consideration of language development (i.e. of precise communication via a sign system
very different from the repertoires of expressive ‘calls’ and ‘alerts’ used by other
primates) as a necessary condition for the emergence of symbolic language and culture.
Such a marker is omitted from the specimen ‘starter’ framework in the interests of
simplicity. Teachers may extend the framework back in time if and when progression in
students’ learning suggests the value of so doing.

(d) Major stimuli for development include episodic contacts between cultures and
establishment of durable trade & information networks across cultures. This has led to
both ‘cultural exchange’ and, more important, to cultural adaptation.

(e) In recent times a single ‘world culture’ has emerged alongside continuously
developing regional, local and group cultures. Its foundations are rooted in modern
mathematics and natural science with international finance, information technology and
a few ‘world languages’ constituting significant structural components. Superficial and
possibly ephemeral manifestations of ‘world culture’ include luxury brands, globalized
entertainment products, airport malls and ‘hip-hop’.

(f) We face a number of potential cultural problems:

e The loss or hollowing out of traditional cultures, e.g. extinction of minority
languages and consequent loss of cultural diversity.

e The commercialization of culture. If treated as commodities to be bought and
sold by powerful and affluent minorities rather than as assets to be shared by all,
high-value elements of local and world cultures can fragment rather than unite
communities.

e The alienation of increasing proportions of the population from high-value
elements of world culture - in particular the mathematics and science
underpinning our dependence on machine and information, biological and
materials technologies — undermines our capacity to understand the nature, limits
and consequences of the world we have created and on which our survival
depends.

e The timescale within which ‘technological fixes’ to challenges posed by
population growth, resource depletion, environmental degradation and climate
change need to be found may demand improbable rates of acceleration in critical
cultural trends, e.g. developments in mathematical & scientific knowledge; public
understanding of how and why things happen in human affairs; social cohesion
and the willingness of individuals and groups to act for the collective good.

The Starter Framework does no more than hint at the first two of these key ideas. It is
also more complex and prolix than other starter frameworks. This is not because
Culture & Praxis needs to be taught to Year 7 students at a higher level than does, for
example, Modes of Production, but because the approach taken is more contentious
and, in consequence, needs to be outlined at greater length to seem at all reasonable.
Its presentation to students, even to more able students, by means of exposition,
storyboards, role play etc, will demand no little ingenuity.

The identification and location of turning points should arise from the progressive
evaluation, extension and elaboration of frameworks during a Big History course.

Questions Markers:

» Who and what do you think you are?
» How do you get along with other people?

» What must you learn?

When indexed against temporal markers, each set of answers constitutes an overview
of cultural change. If more than one question marker is used, students begin to learn,
first, that accounts of the past are contingent upon the questions posed; second, that
accounts may be congruent even though different; and third, that accounts may provoke

new questions whilst answering old ones.

N.B. the number of question markers, and hence the complexity of the starter
framework, should be adjusted according to the needs and capabilities of student
groups. In addition, the nature and orientation of question marker contents may be
varied for experimental reasons, e.g. to compare demands on students’ prior knowledge,
or the speed with which questions enable them to grasp key ideas about the nature and

importance of cultural history.

Key Ideas: By the end of a five-year Big History course, students should grasp that:

(a) Unlike all other life-forms, the history of our species has been driven by cultural
development and differentiation rather than by biological evolution (although the cultural

backwash on biology has left its mark).

(b) The social systems, hi-tech environments and clever gadgets on which we depend
owe more to the collective actions of predecessors over tens of thousands of years than

to clever individuals in the present.

(c) Cultures do not necessarily develop in ways beneficial to individuals and groups:
they can stagnate, decline and even collapse.

Who & what do

YEARS AGO you think you are?

You don't think about who
or what you are, but you
know your name. This may
indicate what you look like,
e.g. ‘small’, or what you have
to do, e.g. oot-digger’. You
don't know how old you are o
know what ‘age’is. You know
you live with a group — ‘us’
— and recognise that other
groups of people are ‘like us
but not us’. Other groups are
dangerous but you know that,
girls are sometimes swapped
between groups.

150,000 Years Ago

Living in the Present

You know you are the child
of named parents. Your
name indicates this. You aiso
know that, like everyone else
in your group o trie, you are
the descendant of a great
ancestor long dead and
gone to the spirit-land. This
means that you think of
yourself as part of a super-
‘extended family, some of
whom live in the spirit world.
You decorate your body with
paint, bone & shell ornaments
to show what you are (= to
which group you belong).

30000 Years Ago

Learning from the
Past & Planning for
the Future

- 45 -

How do you get on
with other people?

You share whatever you
find o kill and avoid
annoying people stronger than
yourself. You obey
commands when working
with others in a team. For
example, when lucky enough
to find fire, you help to keep it
burning for as long as possible
— because cooked food is
easier to eat and digest. When
an animal has been killed. you
also help others to butcher it
with sharp flakes of stone
because your jaws are too
weak and testh too small to
eat meat like other animals.

You follow the ‘ways’ of
your group and respect the
expertise and authority of
‘special people: the great
hunters & warriors, and those
skilled at making things
(clothes & baskets; needies &
hooks, stone spear points and
bone harpoons; figurines &
flutes). Above all, you defer
to the shamans who contact
the spirit-world. When
young, you prove yourself
useful by foraging for roots &
berries, and by feeding fires
(which are now made, kept in
stone hearth pits and
protected from the weather).
As important as being useful,
is joining in rituals of song &
dance, and ceremonies for
the dead. Rituals keep you on
the right side of the spirits of
fish & animals, of rocks and
streams, of wind and rain. You
hope that when you die you
will be buried alongside your
ancestors in a special place. If
50, you will stay safe with your
tribe in death as you were in

What must you
learn?

No one teaches you to speak -
or even has words for
‘language’, teaching’ or
‘learning’ - but you must
recognise and use sounds
that point to (= name) things
and places, and that tell you
to do certain things. There
are no sounds (= words) for
‘how?" or why?" You must
also learn to copy how
people make tools and
weapons from stone and
wood as and when needed.
Above all, you must learn to
stick with and support your
group. Unlike other animals,
you are helpless on your own.

You must learn words for
things that cannot be seen
or touched like the past &
future, the spirits of & reasons
for things. You need to learn
about things that have
already happened and are
yet to happen, that cannot
‘happen and might be made to
happen. You learn how to
predict and count the days
down to the fiights of birds and
migrations of animals, the
coming of snows and
flowering of plants. You must
be able to answer ‘how’ and
‘why’ questions: to learn that
everything, people &
creatures, rocks & trees,
winds & waters has a spirit
that moves and, at the last,
leaves them. You must learn
what and how to do things
nneedful for survival from the
‘ays’, traditions and stories
of the tribe. These include the
making and care of
specialized tools, of clothes
and huts, of rafts & boats, of
bone figurines and even
paintings. You must also learn
about other tribes, when &
when not o fight, how and
what to trade & exchange,
how to arrange inter-tribal
marriages and the importance
of feasts & gifts.



YEARS AGO

5000 Years Ago
Using Religion &

Tradition to Stick
Together

YEARS AGO

NOw

Making Sense of
the World we have

Made

Who & what do
you think you are?

You think you belong to a
place and that the place
belongs to your king, priests &
gods. You are part of a tribe
named after your city. You
only know a few members of
your tribe but most can be
recognised as belonging to it
by their language and dress.
What you are also reflects
what you do: farmer or
goatherd, craftsman or
merchant, priest or scribe. If
unlucky, you may be a fernale
or child slave captured or
bought from somewhere else.
(Male captives were kiled
more often than enslaved.)

Who & what do
you think you are?

How do you get on
with other people?

You obey the commands of
rulers who decide which
strips of land are yours to farm
and what grain & beer, hides
& wool, pottery & cloth you
must give as tax. In return
you may be protected from
theft & violence, and given
food from city granaries when
times are hard. You may also
have to dig irrigation ditches,
build temples & city walls, or
fight with shisld & spear when
the king goes to war. In return,
you shelter inside city walls
when nomads raid or foreign
armies attack. You also obey
the gods. The gods are as
selfish, greedy & cruel as
people but, because they
have special powers and can
harm or help you, they must
be kept on side. They make
their wishes known to the
priests. Just as rulers take
taxes, the gods demand
sacrifices — of grain, animals,
oil, beer and sometimes the
lives of children. They may
also take young women to live
& work in temples. In return,
the gods are supposed to
protect your city from foes,
send rain when needed, make
crops grow & animals give
birth. If you are a slave or
servant, soldier or wife of the
king, you may also be buried
alive in his tomb when he

dies. You are happy to do this
since you will serve your king
in the land of the dead.

How do you get on
with other people?

What must you

You must learn to
understand the nature of the
gods, what they want from
and can do to and for you. For
the rest, what you need to
learn depends on who and
what you are. If you work in
the fields, you will need to
learn the ways and needs of
animals, how to care for and
protect as well as to kill and
butcher them. You must also
Iearn how to prepars fields,
the times for sowing and for
harvesting. You must follow
set rituals or crops will wither
& animals sicken. If you make
things you must learn the
mysteries of your craft: the
arts of spinning & weaving or
of cutting & shaping wood or
stone. The strongest magic
controls the gods of fire, who
can turn porridge into bread or
beer, soft clay into hard bricks
& pots. Most difficult of all is
the fire magic that turns the
right sorts of rocks into liquid
metals which, when properly
blended and beaten, submit to
be shaped into tools &
weapons stronger than stone,
into rings & bangles brighter
than bone. If you are a
merchant who trades goods
with distant cities and peoples,
you must learn where they are
and how to use the sun and
stars to find them. Priests
also need to learn about the
movements of stars in order
to construct calendars and
record the great cycles of
time. Stories are told about
sky gods that help priests to
make sense of and — with luck
— predict events affecting their
city. Scribes have to learn
the hardest things of all:
how to count and calculate
goods & taxes, to measure
distance and angles, and to
and retrieve
quantities of information too
vast and complex to be held
in human heads.

What must you
learn?

Answers to questions about
whom & what you are can be
complicated and even
confusing. You know that
you belong to a species of
animal — a super-smat ape
who shares a common
ancestor with chimpanzees,
You also know that, like every
other living thing, you have
evolved from a single common
ancestor over perhaps 4
billion years. Some of you are
unhappy knowing this to be
what you are and would
sooner believe old stories
about creation by God. Who
you are and with whom you
belong can be just as
confusing because your
neighbours, classmates,
friends and even family
members may have
originated in different parts
of the world, Many of you
have to travel abroad to visit
grandparents or other
relations and be shown what
parents describe as your
‘culture’ and your ‘heritage’
but which can seem unfamiliar
and puzzling. More confusing
stil, other people may say
that you are not what you
feel yourself to be, that you
belong to Group B when you
feel part of Group A. Nor do
you always understand what it
means to be part of this or that
group. For example, your
passport states that you
belong to one country, but
may give you the right to
travel to, live and work in
other, but not in all, countries.
What it means to belong to a
nation or country is no
longer clear.

For the first time in human
history, you can choose
which people you wish to
get on with and ignore most
of the rest for much of the
time. This is because, in the
short term, you don’t need to
get on with people in the
wider community in order to
stay healthy, safe and well
fed. Other people will try to
look after you even if your
behaviour is harmful fo
yourself and everyone else.
This is only possible because
(and for as long as) most of us
choose to put into the wider
community more than we take
out of it. Of course, you try to
get on with some people — by
listening to the same bands,
supporting the same soccer
team and worshipping the
same celebrities much as your
ancestors followed &
worshipped the same gods.
Indeed, through ‘Twitter” you
can now receive messages
directly from celebrity ‘gods"
rather than via priests or other
intermediaries. Through Face-
book and other social
networking sites, you can
also interact with friends
you've never even met.
Some of these e-friends may
be ‘chatbots'~ computer
programs written to imitate
real people, sometimes for fun
but sometimes for criminal
purposes. (Even computer
experts can be fooled into
thinking that ‘chatbots’ are
human.)

There are things you must
learn as an individual to do
well in a fast-changing world.
You must learn things that will
help you to update existing
knowledge & skills, to retrain
for new jobs, to communicate
& work with people in different
parts of the world. Because
you must learn new things
throughout your life, you
‘must learn how to think & how
to learn while at school. As a
member of the wider
community, you must learn
how to work with other
people to take the right
decisions, to identify threats
& opportunities, to sustain —
and perhaps accelerate ~ the
pace of scientific discovery &
technological innovation in a
world threatened by the
consequences of population
growth, climate change &
resource depletion. Above al,
we must become collectively
wiser & smarter. We depend

& more upon an
artificial world of semi-
autonomous machines,
social & economic systems,
trading & information
networks that fewer and
fewer of us understand and
no one understands
completely.

What will happen if
our man-made world
breaks down: if credit
cards are suddenly
worthless; or if the
electricity grid, water
mains and sewers
fail? Will we know how
to fix our machines &
systems? Or will we
Jjust look for someone
to blame?

|

YEARS AGO

160 Years Ago

Laws in all Things:
in Heaven, Nature
& Society
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Who & what do
you think you are?

You think you are an
individual with a unique
social identity. You are many
things and, to a limited extent,
you are what you choose to
be. You belong to a place
because you were born there
(e.g. Dublin in Ireland) but you
may also belong to a place in
which you choose fo live (e.g.
New York in the USA). You
can also choose to belong to a
club, team or church, and to
pursue a particular trade or
profession. You think of
yourself as belonging to a
group (e.g. Beriiners) that is
part of a bigger group (e.g.
Prussians) that is part of an
even bigger group (e.g.
Germans) that is part of a still
bigger group (e.g.

Europeans). The biggest
group to which you think
you belong is *humankind'.
However strange people in
some other parts of the worid
look, sound & behave, you
now think of yourself as ‘one
with them’ (though not yet as
‘one of them). In part, this is
because you think you (and
all other people) are the
favoured creations of the
one true God who demands
recognition and worship, sets
rules for moral conduct, and
rewards or punishes people in
this world or the next. In one
respect you, and the people
who know you best, have less
control over who & what you
are because this is now
written in official records.
These may record your name
(which cannot be changed
without official permission);
dates of birth, marriage &
death; religion, education,
occupation, pay &
possessions. You have an
identity and life in paper that
may be more accurate than
your own memory and persist
after your death.

{Dr. Shemilt B#B)

How do you get on
with other people?

Although you may still have to
obey the commands of
stronger. richer and more
powerful people, they can no
longer command or force you
to do whatever they wish.
Adults can usually move from
placs to place, from job to job
and may even choose to
marry whom and when they
wish. Everyone, from
highest to lowest, must
obey laws that are written
down. Not everyone is equal
~ some psople are as
powerful as elephants while
others are as weak as mice —
but the law now gives both
elephants and mice the right
to dance, even though fewer
mice are likely to be around
when the music stops. Having
‘rights’ and being ‘free’ to
decide your own destiny is
very important to you, even
though this means you are
free’ to be hungry as well as
well fed, cold as well as warm,
to fail as well as succeed. In
return, you have a duty to
respect and defend the
rights & freedoms of fellow
citizens. While strongly
supporting the rights and
duties of parents, you also
think that orphans &
foundlings should be kept
alive and even receive some
basic education & training.
Your religious beliefs and/or
ideas about the nature of
society also prompt you to
offer some support for the
old, the infirm & the poor. In
addition, you may join other
people in clubs &
organisations (friendly & co-
operative societies) that help
members have better lives
and survive hard times.

What must you
learn?

You now learn that there is
one true God ‘above’, rather
than ‘in’, the world, God
neither lives within the natural
world nor controls it hour by
hour. You also learn that
there are ‘laws of nature’
which can be discovered and
harnessed for the benefit of
humankind. You may work
with machines as well as tools
and have to learn things
unknown to your distant
ancestors, e.g. if you work on
the railways you must know
more about geography and be
able to tell the time by using
precise clockwork machines.
For many new sorts of jobs
you need to learn complex
mathematics, science and
engineering. Even old
professions, like medicine, are
being changed by new
discoveries aboit the causes
of disease, human biology &
physiology. Most disturbing of
all for scholars & experts is
that what needs to be known
keeps growing and changing -
what was learned by one
generation has to b replaced
with new knowledge by the
next. Just to get by day-to-
day, you must learn more
about the world that
humans made than about
the natural world of wind &
water, rock & desert, growing
things & breeding things. And
it is hard to get by unless you
learn to read, write & master
basic arithmetic. The human
world used to change so
slowly that, thousands of
years ago. your parents would
have bsen able to teach you
everything about the world
you or your children or
grandchildren would live to
see. Now the world changes
so fast that you can imagine
futures very different from
the present you know.




APPENDIX 2D
Specimen ‘Starter’ Framework for Growth & Movement of Peoples

Starter Question: ‘Had you been born 150,000 years ago, you would have shared
the world with a few thousand people like yourself and a greater number of other sorts
of humans. People like you were restricted to one small part of Africa; but other kinds of
humans could be found elsewhere in Africa, Asia and Europe. Why, when every other
kind of human has died out, can billions of people like you be found all over the world?’

N.B. as with introductory questions for other ‘starter frameworks’, students should be
able to venture a number of answers once the framework has been taught and
assimilated. One of more of their speculative answers could be reformulated as an
enquiry question or hypothesis necessitating further study (hi-resolution depth or
medium-resolution thematic) in order to evaluate, extend and elaborate the framework.

Temporal Divisions

» 150,000 Years Ago: Hanging on in East Africa

» 40,000 Years Ago: Spreading into New Lands & Different
Environments

» 5,000 Years Ago: Packing More People into Smaller Spaces
» 150 Years Ago: Displacing Our Own Kind

» NOW: /s One World Big Enough?

N.B. cases may be made for other temporal divisions, e.g. c.60k years ago when,
having narrowly survived population collapse, some of our ancestors migrated into
south-west Asia (and probably into other parts of Africa, although dates and routes for
these migrations are less certain); 15k years ago when, with the first migrations into the
Americas and gradual reoccupation of Eurasian lands as glaciers retreated, our species
began to colonise the entire world; and, perhaps even more significant, 350 years ago
by when, though neither fully explored nor accurately mapped, the existence and
locations of every major inhabited land mass was known to people interested in
overseas trade and/or colonisation.

YEARS AGO Where are you &
where can you go?

You might answer, *I am here
and can go over there, to the
river and closer to the
mountains”. You are actually
somewhere in the semi-
tropical grasslands of East
Africa but this information
would mean nothing to you.
Your sense of place — of
where you are and where you
can go~ is governed by

Who is & who isn't
‘one of us'?

How many other
people are there?

You might answer, “A lot” or -
if you understood the question
to refer to the total number of
people in all groups like your
own — “A lot here and a lot
'somewhere out there.” At
most, there might be 15,000
— 30,000 of your sort of
human beings living in East
Africa, but you would find
numbers like this (‘a big-lot’)

Pointing to members of your
group, you might answer,

They are us”. You would also
distinguish groups of people
who “are like us (if not
belonging to us)” from those
who “are not like us”. You find
It easler to communicate
with groups of your sort of
human beings. Most
important of all, you

150,000 Years Ago A iei s meaningless. Knowing exchange girls of breeding
than ‘going from place to whether a particular group of  age with other groups.

) ) place’, you ‘wander around’  strangers was larger or (Sometimes you seize girls
Hanging on in East following or avoiding animals,  smaller than your own group by force or by stealth.)
Africa and looking for food, water &  would be important to your Human beings like you have

sheter. safety, but you'd find counting only existed for about 45,000

such large numbers
impossible and the idea of
‘population size' pointless.

years. You encounter and.
compete with other kinds of
humans. These have been
around for longer than your
species and have successfully
migrated into other parts of
Africa and much of Eurasia.
Some of the other human
species have big brains like
your own; others have smaller
brains but can still make and
use tools. You think these
other kinds of human are ‘not
us and not like us’.

You might answer, ‘| am by
the great water and can go
where the trees are thick.” If
so, you are likely to be on
the coast of India or SE
Asia. But, since some of
your ancestors left East
Africa about 60,000 years
ago, you may be in another
part of the world: in SW Asia
or Europe, in cold Siberia or
hot Australia. Some of you
are still in East Africa but
others now live in other
parts of Africa. Movement
into new lands was slow -
about one kilometre a year —
and unintentional. At the time,
no one knew it was

happening. As they moved,
peaple learned how to gather
& kill new sorts of food, e.g.
shellfish & giant mammals.

In whatever part of the world
you live, you are likely to give
the same answer as your
ancestors 110,000 years
earlier. This is because,
although there are now
more people — perhaps over
100,000 — they are spread
over a much larger area;
and population densities
might even be lower than
when everyone lived in East
Africa. Average group sizes
are likely to be about the
same as they were 150,000
Years Ago; but group sizes
would be more variable -
sometimes larger and
sometimes smaller -
depending on the sorts and
quantities of food available in
different parts of the world.

You might answer, “Those
here are us” and “There are
others who meet and join with
us. But there are some who
are very different from us”.
You recognise groups of
people as like yours by their
clothes, the things they
make, rituals and dances
they perform. You now plan
to meet rather than, as
before, running into them by
chance. Such meetings
might be to hunt giant
animals, to exchange gifts
and agree marriages. Other
human species are either
extinct or in deciine. In battle,
your kind of human usually
has the advantage of numbers
because you live in bigger
groups and can link up with
other groups when necessary.

40,000 Years Ago

Spreading into New
Lands and Different
Environments

Question Headings

» Where are you and where can you go?

A\ 4

How many other people are there?

» Who is and who isn't ‘one of us’?

N.B. as for other starter frameworks, the number of question headings should be
adjusted according to the needs and capabilities of student groups. As the course

progresses, increasing the number of question headings is one of several ways in
which lo-resolution overviews/frameworks can be elaborated.

YEARS AGO

5,000 Years Ago

into Smaller Spaces

Where are you &
where can you go?

How many other
people are there?

Who is & who isn't
‘one of us'?

You might answer, “l am in a
great city - like Ur or Xishan”
or, more likely, “l am in my
village. | can go into the fields
and lands belonging to my
pecple.” Most of you no
longer wander looking for
wild plants, animals and fish
to eat. Instead you farm a
patch of fertile land that
*belongs’ to your city or
village for as long as you
can defend it. (You also
claim to ‘own’ nearby
forests, hunting lands and
fishing waters.) You know of
cities and/or villages many
days travel from your own,
and about deserts & marshes,
mountains & tundra, forests &
Jungles useless for farming but
in which nomadic peoples still
wander. Some of you travel to
distant cities and villages to
trade, to wage war or pay.
tribute. Such journeys can be
dangerous if you have to
cross lands occupied by
nomadic hunter-gathersr or
pastoralist peoples.

If you live in the northern &
eastern parts of Africa, south
and east Asia or the south
western corner of Europe,
stories may be told of strange
lands and folk far, far away.
You think these stories may
be true because stones (like
amber and lapis lazuli) and
artefacts unlike anything to be
found in nearby lands are said
to come from these rumoured
places.

If, however, you live in another
part of the world, you are
unlikely to have any contact,
direct or indirect, with people
in NE Africa or southern &
eastern Eurasia.. Indeed, you
would not know that your
ancestors had ever lived
anywhere else. Even people
who wandered from Siberia
into N. America and down to
the tip of S. America toid no
stories about the places they'd
left behind.

You might answer, “Thers are
more people than stars in the
sky but fewer than grains of
sand in the desert”. There are
now millions of people —
perhaps 85 million — spread
across every continent
except Antarctica. Most are
concentrated In fertile lands
where crops can be grown
and animals herded.
Because more people now
live in villages, towns and
cities they ‘feel’ their numbers
to be ‘many’. Numbers also
increase 4 or 5 times faster
than in the days before
farming. Farming has solved
some problems, e.g. grain can
be stored for months or longer
and meat is always available,
but creates others. Living with
animals and in overcrowded
conditions allows disease to
sweep through entire villages
& cities. Worse still, population
increase leads to over-use of
iand which eventuaily erodes
or loses fertility. Combined
with natural variations in
climate, this causes cycles of
population crash and growth.
Your group looks for ways to
feed an expanding population
by getting more food out of a
given patch of land through
irrigation, use of manure or
higher yield strains of crops &
breeds of animals. You also
turn wilderness into farmiand
by cutting down forests,
clearing stones & digging
irrigation ditches.

If, like your ancestors, you live
by hunting and gathering
rather than farming, there
seem to be fewer of you than
before. You are likely to live in
smaller and more widely
dispersed groups in dense
jungles or forests, barren
deserts or cold tundra, high
Pplateaus or isolated islands.
These are the lands that
farmers and city dwellers don't
want. You adapt & find new
ways to scratch a living.

You might answer, “This
depends on what being ‘one
of us’ means. Everyone in our
city, its villages & lands is ‘one
of us’ but some of us are more
important than others. And a
slava is ‘one of ours' to own &
command rather than ‘one of
us’. People in neighbouring
lands & cities can be with us’,
though not ‘of us’, when we
make treaties to wage war or
trade goods & exchange
ideas. Very different from us
are the nomads who wander
the bad lands. They neither
behave nor think like us and
can be as savage as wolves &
lions. We hear stories of even
stranger peoples, more like
monsters than men, who live
in lands far, far away.”

Group members were never
equal. As with chimpanzees,
there have always been
dominant males and females,
but dominance only lasted as
iong as individuais were usefui
& strong enough to be
accepted as leaders by other
group members. Inequality is
now formalised, linked to
Jjobs & property, and passed
from generation to
generation. Strer

cleverness still count, but less
than before.

Groups are also less equal.
Greater population densities
enable farming groups to
grab fertile lands and push
hunter-gatherer groups into
barren & marginal lands.
Hunter-gatherers &
pastoralists sometimes join-up
to raid & loot farms & cities.
Quite often, they also attack
traders & travellers between
cities. Although divided into
hostile groups, our sort of
hhuman now rules the Earth.
This is because we are the
only species of human left.
Like most giant animals,
every other sort of human
has died out - or been
wiped out.
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YEARS AGO

Where are you &
where can you go?

How many other
people are there?

Who is & who isn’t
‘one of us'?

0 Years Ago

Displacing Our Own
Kind

You might answer, I am in
Swansea (or Springfield or
Shanghai) and, given enough
money, | can travel around the
world " Such a journey is
now possible because: (a)
we've found out how big the
world is, what's in it and
where places are; (b) large
numbers of people have
migrated (not always
voluntarily) from the Middle
East, India, China, Europe &
West Africa to other parts of
the world; (c) shipping
routes & rallways now
connect many places to
each other; and (d) goods,
foodstuffs & raw materials
are now traded across the
whole world.

Or you might answer, ‘I am on
a reservation and cannot go
anywhere”: or ‘| am on the
lands of my ancestors but
these shrink every year as the
newcomers chop down &
fence, build & dig in places
where | used to wander.” For
various

You might answer, “There are
certainly hundreds of millions
of people spread across the
world, but we've only counted
them in countries where a
census is taken every few
years.” The human population
has grown to about 1.3 billion.
Rates of population growth
are not the same in different
parts of the world. It is faster
in industrial countries and
slower in traditional farming
communities. Population has
Increased because: (a)
we've found better ways of
using existing farmland, e.g.
growing potatoes instead of
wheat in cold, wet North
European fields; (b) forests
and hunting grounds in
Australasla, North & South
America are now used for
farming, cattle & sheep
pasture; and (c) some of the
wealth created by
industrialisation has filtered
down through the
population as a whole,

of overpopulation, religious
bellefs, resource shortages
— large groups of people
have moved into lands
already occupied and, to a
greater or lesser extent,
displace & replace people
already there (who may or
may not have previously
displaced other peoples).
For exampls, people from the
Middle East moved into North
Africa; from China into Central
& SE Asia; from Europe info
North & South America; and
from West Africa into Central
& South Africa. Replacement
was sometimes accidental,
e.q. by introducing new
diseases, but sometimes
deliberate.

raising of living
and reducing death rates.

If you live in some parts of the
world, there might seem to be
fewer not more people. In the
short term, this could be so!
Until recent times, every
Ppart of the world saw cycles
of population growth &
collapse. Populations grew
to the limits allowed by food
supplies and then fell due to
small shifts in climate
(rainfall), disease (of crops
& animals) or loss of soil
fertility due to farming.

For the first time in history,
people began to wonder
whether population increase
might be too much of a good
thing.

You might answer, “Everyone
who works by hand or brain
and lives off his own labour is
‘one of us’, one of our ‘class’.
Anyone who does not work
and/or who lives off the labour
of others is ‘one of them’.”
Small, but increasing,
numbers of people wouid give
this answer. But even fewer
people thought women to be
the physical, intellectual or
emotional equals of men! At
best, women were thought to
be ‘one of us’ much as were
young children.

You are more likely to answer,
“All members of our nation (or
all subjects of our ruler or all
believers in our religion) is
‘one of us’. This does not
mean that everyone is equal.
Some are lower than others
by birth, or because God
decrees a different destiny for
them, or because they're not
as strong or smart,
hardworking or beautiful as
other folk.”

Groups whose cultures
differ from ours are rarely
thought to be ‘as good as
us’, but people begin to
wonder whether ‘different’
means ‘inferior’ & justifies
domination. Slavery, though
still common, is increasingly
condemned & suppressed.
Theories about ‘infidels’, about
‘race’ and about the duty of
powerful groups to Givilise
weaker ones are used to
Justify the domination of some
groups by others, but the fact
that justification is now
needed shows that ideas are
changing. Even warfare
begins to be seen as an (all
too necessary) evil not a noble
enterprise.

YEARS AGO

Where are you &
where can you go?

How many other
people are there?

Who is & who isn't
‘one of us'?

NOw

Is One World Big
Enough?

{Dr.Shemilt B C)
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If one of the super rich you
might answer, “| am where |
want to be right now and can
go wherever | wish — even into
space in a few years time.” If
comfortably off you might
answer, ‘I'm where I've moved
to (away from where | was
born), and can visit almost
anywhere | can afford to go
and live wherever in the world
Ican getajob.” For the
whole of human history
people have moved from
place to place, but the mix
of locals & newcomers is
now more equal than ever
before. Increases in the
numbers of people working
(& often settling) in foreign
countries are driven by
globalization of the
economy & mass air travel.
If, however, you have been
forced to flee your own
country to escape starvation,
conflict or oppression, you
might answer, “I'm in a camp
(or detention centre) and not
allowed to leave... so | cannot
go anywhere at present. I'm
not sure what will happen in
the future. Even if I'm allowed
to stay, what will | do? How
will | live?”

For the whole of human
history, people have moved to
escape famine, natural
disaster, oppression &
invasion. Many countries have
offered ‘asylum’ to such
people. Nowadays, ‘asylum
seekers’ can be confused
with ‘economic migrants’ in
search of ‘a better life’ in
rich countries. i

You might answer, “There are
more than 7 billion people on
Earth, twice as many as in
1965. Worid population is stil
growing: by 2050 there will be
at least 9 and perhaps mors
than 11 billion of us.” World
population has grown so fast
because fewer children die in
infancy, aduits live longer and
wars, famines & epidemics kill
far fewer people than in the
past. For now, at least, the
pace of industrialisation &
globalisation has brought
local & regional cycles of
population growth & crash
to a halt.

Some people think world
population wil grow forever.
This is not possible! Were
present rates of population
increase to continue for 600
years, the world would be so
crowded no one would be able
to sit down. The world could
not support so many people!
Other people think that, by the
end of this century, population
growth will slow, stop and
perhaps go into reverse. This
is likely to happen! But should
we just wait for population to
peak & fall of its own accord
or take steps to slow or halt its
growth? In the future,
population might crash
because of climate change,
limits to water & food
supplies, over-use of energy
& other resources.
Meanwhile, damage is being
done to the environment.
Much of this is irreversible,
e.g. animal & vegetable

Ifliving in China, you might
answer, “You are ‘one of us’ if
you work hard and make the
sacrifices needed to siow
down population growth. Our
future is threatened by rapid
population growth in countries
that cannot properly feed &
Iook after the people they
already have.” China has fast
economic growth and a ‘one
child per family’ policy. The
Chinese aim to improve their
living standards by reducing
the rate at which their
numbers increase. (There are
already about 1.3 billion
people in China.)

Ifliving in some parts of Africa
or South Asia, you might
answer, “You are ‘one of us’ if
your family has little to eat,
medicines are hard to find or
are fake, and education is
unavailable or too expensive.
There is enough of everything
to go around but people in rich
countries are just too greedy.
The world is split between
rich people who have as
much as they need (if not
everything they want) and
poor people who have less
than they need for a decent
life.

In countries with a lot of poor
peaple, population growth is
fast — sometimes doubling in
25-30 years. In countries with
a lot of rich & comfortably off
people, populations are
growing slowly or not at all.

Should we try to control
population growth by

conventions & agencies
enable ‘asylum seekers’ &
‘economic migrants’ to
move long distances, often
to countries In which they
find it hard to fit in & are not
always welcome. Before too
long there may be more
people wanting to move than
places for them to move to.

species are
extinct at an increasing rate.
Some people think the
number of people the Earth
can support on a long term
basis to be far fewer than the
current world population. If so,
a severe population crash is
inevitable. The only questions
are, ‘When could it happen?’
& ‘How bad might it be?’

poverty? Or
should we try to solve
poverty by controlling
population growth? What
might happen if numbers
of poor people in the
world just keep growing
and growing?
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she went deeper into her memory. What is interesting is that she came up with
thathad a i ion and this, perhaps, betrayed something
of the way that the history was organised in her memory.
The ‘Mural’ Past
It would be fair to conclude therefore, that by holding historical knowledge in
their memory, students de indeed held a ‘big picture’ of the past and that the real
issue here is not big picture formation but the nature of the big picture being
formed. This hig picture, whether arranged hy theme ar simply a random array
of information fulfils the role similar to that of a large painting in an art gallery or
amural adorning a wall. It is a construct with boundaries and some form of
spatial organisation. Very often the big picture lacks chronological integrity.
Differences in the clarity of memory mean that same of this big picture or ‘mural®
past is obscured or incomplete. Some parts on the other hand are clear and well
formed. The substantive knowledge in these areas is accurate and sophisticated
and allows links to be made between knowledge in different areas of the mural.
It is not; however, the issue concerning the relative accuracy of the knowledge
held that is the problem. It is the way that student interacts with this big picture
that causes a fundamental misconception about the nature of history and
prevents effective historical thinking.
Murals are remote from the viewer. Itis this position, the detachment of student
from the past that leads to misconceptions and difficulties in orientating within
the past. With the mural past, the viewer can only judge the past from their own
position and thereby is unable to understand the past from any standpoint
except their own. The imposition of anachronisti i from the present
‘when judging the past is a major problem for the history teacher and one
impossible to remedy while the student is viewing the past as a mural.
Moreover, the detachment itself leads to the perception of the past as something
separate from the present. The past is dead and gone and therefore why study
history when we should be more concerned with what is happening in the
present? Teach t hope to i a sense of historical
consciousness while the past is perceived as a mural and the study of history
reduced to an exercise in voyeurism.

The Continuum Past

Imagine a thin rectangle laid out so that its longest edges are horizontal. For the
sake of argument, this is time. The short edge to the right as we look is the
beginning of time, perhaps the Big Bang or the start of human history. Its exact
point, we cannot know but it is enough to understand that it represents a fixed
point in the past. The short side in the right is the present. This line is moving
from left to right. The line shows that the present is the cutting edge of the past
as it moves into the future, If we believe that ‘history is the mirror of past
actuality inte which the present peers in order to learn something about its
future'! then all the points relevant to this explanation can be plotted on the
continuum quadrilateral.

The past-present continuum solves the problems inherent in the view towards a
mural past. Perhaps the most important aspect of the continuum pastis that it is

1 Rugen, J. Historical Consciousness: Nnrmmeﬁmrnm, Moral Fu
Development.” In Seixas, P (ed.) (2006
of Toronto Press, p67.
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THE USE OF FRAMEWORKS IN TEACHING HISTORY

Frameworks are nothing new as an in and
knowledge. The idea that constructs of knowledge can be used as a means uf
sorting other knowledge are perhaps as old as itself. C i

knowledge to make it more memeorable can similarly be a function of such
constructs. The idea that frameworks can be used as a starting point for history
teaching is relatively new and though much work remains to be done, recent

i s indicate that sp claims about their usefulness may have
something in them.
‘What is Fragmentation?
Fragmentation in the history refers to the dil ies that
face when ing to utilise T ge to make a useable big

picture of the past. This may be informed at the start of teaching the syllabus by
overviews or timelines but the work of constructing the big picture cannot be
undertaken until the substantive material has been taught. After all, it cannot be
that make a poral ‘without the
mamrla] ‘This process is further complicated by the natural difficulties caused
by memory. It is unreasonable to expect anybody to be able to hold three years
worth of knowledge to such a degree that the processes inherent in big picture
formation can be successfully carried out. This is not to say that the kind
memory function needed for big picture formation is not possible, simply that it
is rare and certainly cannot r form the basis for practice.
This is not to argue that hold hi: without form.
Indeed, they may hold their historical knowledge in some form of ‘big picture’,
though not perhaps a big picture that encourages the kind of historical
understanding that teachers may be pursuing. It would make sense, in order to
make recall easier, to impose somefm-m of temporal order on the hlsmrical
nowledze that we haold, W a1
knowledge that we hold. V 5
organised along the same lines as other schaol subjects. Thus, when the student
thinks ‘history’, they get history and not science and when they think science,
they get science and not hlsmry and so on. Within that organisation therefore,
iere musi be furiher tional siruciure o how make sense of ihe
information that they hold. When a student wrote an essay on the battle of
Waterloo that included references not only to Bonaparte and Wellington but also
Oliver Cromwell, George Custer and [ulius Caesar, she was not simply ‘getting it
wrong', she was geiting it wrong for a reason. She had been taught in previous
years that the three interlopers (Cromwell, Custer and Caesar) were generals
and she knows that generals fight battles. It is perhaps the case therefore, once
the immediate known material concerning Waterloo had been exhausted that

ose it histo;

chronological. It starts at the hegmmng and moves fmm left to right. Everything

within it is in order. It has a hi: ) whereas the
structure of the mural past can qmte happﬂy be ahlstoncal (achronological).
Historical structure can only aid historical thi The of

is always solved as students can plot their own position in the continuum past. If
they draw a solid line from their birth date to the present, mark the present with
adot and put a broken line into the future, they have a representation of their
place in the story. This story may have had many twists and turns hefore they
‘were born but it has also continued to have twists and turns while they have
been alive and will continue to change while they are alive in the future. Itisa
far easier intellectual leap to move their life structure (past-present-future) into
the past and use it to focus on a historical character, who at given point in their
life also had a past, present and a future. It can also be seen that the present
gives them their own context and as we can take any point in the continuum,
treat it as a "present’ and explore 1ts own context. Thus an avowed alm of John
Tosh, that ‘the most valuable aim of hmory teaching is to enable young people ta
situate th Ives in time, toT the ity of change and
development in accounting for the world around them™ is possible when the
past-present-future is seen as a continuum and not as a mural. This may help to
combat the ills of presentism? or, at least, provide a structure with which to do
so, whereas with the mural past presentism is unavoidable.

In addition to historical orientation, the continuum past can be structured intoa
temporal framework. This can provide the basic scaffolding for sorting
substantive knowledge in such a way that it exemplifies themes from the larger
narrative but also enjoys a spatial relationship with the substantive history that
surrounds it on terms of its own. Moreover, substantive history may also be
used to challenge the assumptions made by the larger narrative and be used to
*shift the paradigm’®. Thus the substantive is reinforced whilst the student
learns to deal with the uncertainty of our reconstructions of the past. Moreover,
it would not be possible to explain the above process without developing an
understanding of and appreciation for the organising or ‘second-order’ concepts.

The Synoptic Framework

The synoptic framework used at Benton Park School in Leeds (see Appendix,
Figure 1) is based on the outline of such in two pieces of writing by Denis
Shemilt; ‘The Caliph’s Coin's and ‘Drinking an Ocean’s. Shemilt argues for four
separate frameworks based around four main areas of human activity, namely

2 Tosh, | (2008) Why Palgrave p127, quoted in Howson,
1. (2009) ‘Potential and I’:[Ia]lsummlnn;‘ big pictures of the past’ in Teaching History, 136,
Shaping the Past edition, p 2
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‘political and social organisations’, ‘modes of production’, ‘culture and praxis’ and
‘the growth and movement of peoples’. The Benton Park model has taken these
four areas and constructed key questions in child friendly language. These four
strands are divided into five epochs for ease of orientation. These epochs are
named after the largest groups that we are organised into. Thus Bands takes us
up to the Neolithic Revolution, Tribes until the founding of the first kingdoms
around 3,000 B.C,, the epoch of Kingdoms ends when Columbus’s discovery
starts the process by which certain European powers gained worldwide empires
and the era of Multi-National Organisations begins at the end of the Second
World War. This framework forms the basis for all the teaching for students
between the ages of eleven and fourteen and is continuously referred back to
during the l'eachmg

Akeyto the signi of the synoptic framework is its
resolution. If we imagine looking at the whole of history in the way that one
views the Earth via Google Earth, we can see how it is possible to zoom in and
look at key places in very sharp detail but also it is possible to zoom out and see
the whole of the Earth from a d: At this di it to
see specific detail like cities, rivers or mountains and the viewer can only talk
about very large ph like and oceans. The historical
equivalent of cities and rivers are historical characters and great events whilst
the continents and oceans are aspects of what Braudel called the longue duree?.
‘What this means in educational terms is that the students start the study of
history with the biggest picture possible. From this they can contextualise any
material within that big picture, a process which consolidates learning and
places everything in a framework offering an accurate spatial relationship
between different topics of study.

The Framework itself is taught at the beginning of a programme of study and
needs to be internalised as far as possible by the students. To this end, a series of
questions are asked about each picture and also a series of questions about each
strand. Thus, the key question, 'How do we get our stuff?” has six A5 pages, one
for each picture and one to bring out the themes of this particular strand of
history (see Appendix, Figure 2). At the end of this process, students will be
familiar with each of the four strands. Some teaching will be needed to further
develop an appreciation of how these strands interact with one another in order
to complete a comprehensive understanding of this particular big picture of the
past.

The synoptic framework can then be developed by the use of other frameworks
at a higher resolution. These can be strand based such as the History of Medicine
or the History of Technology (see Appendix, Figure 3), topic based such as the
one on Magna Carta (see Appendix, Figure 4) and area based such as the one
about British history (see Appendix, Figure 5). In Britain, the history of medicine
has been a course at GCSE for around thirty years. The key to these strands
supporting the synoptic framework is that they are developmental and support
the overall notion of the connectivity of past-present-future. Another British
exam course, the History of Crime and Puni: is devel and
would not provide a useful framework in this context8. The topic based

7 See Braudel, F. (1980) On History. Chicago: University of Chicago Press. Translation by Sarah
Matthews of Braudel, F. (1960) Ecrits sur [ Histoire.
© See Shemilt, D. (2009) Op Cit, pL92-193.

A key difficulty facing the student arises from the perception of the past as rigid
construct. Smdemx experience difficulties in accepting that two directly

i can exist si The Magna Carta teaching
revealed the problem that the students had with the idea that change and
continuity, whilst semantically and historically opposite, could and indeed have
existed side by side throughout history. The specific example that caused such
problems was that William the Conqueror who, in 1066 introduced so much
change to England in terms of socio political structure could have left some
things alone such that there was clear continuity between the Saxon and Norman
eras. This could be said to be the high school extension of the childlike notion
that characters in history are either 'goodies’ or ‘baddies’.
A strength of the synoptic framework and its low resolution is that most of the
change lacks a named human agent. This can be used to counter the students
often held need to identify human agents in explaining how change came about.
[n the synoptic [ramework, farming first appears in the ‘Tribes’ period. The
obvious question for some students is; ‘Who invented farming?” The answer is
nobody, it just developed. The same could be said of other civilisation advances
like tokens of value (currency) or literacy. Whilst there must have been
individuals who thought of or came across aspects of these advances, it cannot
be said to have been invented by a single person. Moreover, the details of those
involved have been lost in time. This issue and the use of the synoptic
framework forces both teacher and student to fully explore the nature of gradual
change on a historical, non-personal level which should break the student away
from the everyday conceptions of person A did X to person B causing situation Y
or the historical notion that things happened in the past because the king wanted
them to.
Perhaps the most difficult issue for students to grasp is the inevitability, or not,
of the past. What happened in the past actually happened and therefore,
students surmise, the past has to be the way that it was. When presented with
counter-factual possibilities!?, students often go to elaborate lengths to explain
how history would have righted’ itself because they perceive that the past makes
the present as it is or re-construct the present with holes to represent the deficit
caused by the counter factual proposition. Both these notions are reflective of a
way of thinking about the connection between the past and present, i.e. that the
past leads forward and fashions the present. This idea of the past as a ‘one way
street’!! is continuum thinking and as such has a historical facet to it. The
problem arises, however, when this kind of thinking is extended along the
following lines. The teacher asks the question; ‘was the First World War
inevitable?” ‘Ch yes’, comes the answer, 'the weight of causal factors was
overwhelming. There had tobe 2 European war at that time." The conversation
then proceeds along the lines of taking out some of the causes to see if the weight
gets any less. The teacher then asks the question again dwelling on the word
‘inevitable’. Another question arises from the discussion; ‘If the First World War
‘was inevitable does this mean that there was nothing anybody could have done

10 Question: ‘How would the present have been different if the Romans had never come tor
Eritain?’ Answers ‘ltwouldi't Somebody else would have come along and invented roads, or
‘We woukln't have had any clean water, therefore we would all have got ill and died.’

11 |n Denis Shemilt’s six level model of progression for ‘event space, the one way sireet comes at
Level 4. See Shemilt (2009) Op. Cit, p182 to 187.
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framework on Magna Carta formed the basis of a two part study by the
Frameworks Working Group. The framework mapped the development of the
constitutional and legal history of Britain from the Saxon period to the present
day. The results of the study were promising® but are still in need of further
verification. The British history framework is in answer to calls for British
history to be at the centre of the history curriculum in Britain. It sits within the
synoptic framework and places the four areas into a British context.
The main strength of the framework approach is that it provides students at the
onset of teaching with a useable big picture of the past. It can be used to
reference and locate every other piece of history that they may subsequently
study which may also help in the process of memorising historical content with
its temporal attachment to its own context. Above all, students using the
framework approach see the past-present-future as a continuum which allows
them to think historically and try to use historical contexts in which to place and
understand past events.
Issues with the synoptic framework approach
Perhaps the greatest danger of the synoptic framework approach is that students
may simply regard the asan ‘ate repr ion of the past.
Students who seek certainty and believe that they will find it in the

and infallible ge of their history teacher will regard the
framewnrk as showing exactly the way that the past was. Thus the story of the
past consists of a series of situations (periods) which are then converted into the
next situation by events (turning points). An example of an exercise to reveal the
fallacy of this conception is the hat question (see Appendix, Figure 6). After
showing the students a ‘medieval’ hat and a ‘renaissance’ hat, the leacher points
out that the medieval period ended in 1485, The question then asked is; 'why
was 1486 such a good year for hat makers? Thelogical answer is that
everybody threw away their medieval hat and bought a renaissance hat. The
historical answer, of course, is that it was not.
In order to combat this mi. tion of the fT: rk as an model of
the past, need to d the nature of g and their use
in helping understanding not just of history but of knowledge in general. The
teaching of this involves generic activities designed to illustrate the nature of
generalisations in everyday life, along with historical generalisations and
generalisations specific to the synoptic framework. Some historical examples
that do not fit the framework are worth exploring for the point they make about
the *general’ truths contained in the framework rather than a prescriptive
paradigm of both what happened and what should have happened. It is also
‘worth looking at groups who have not progressed in the same way as European
civilisations, such as the Native Americans of the Great Plains, who were still
attempting to live a nomadic tribal lifestyle well into the nineteenth century. The
question of how far progress is driven by need may address the assumption
made by some students that progress is a result of intellectual and cultural
superiority. Moreover, being able to place such groups within the story of the
development of mankind renders them far less strange to modern eyes.

2See Rogers R. (2008) Raising the bar. developing meaniugful historical consciousness at Key
Stage 3" in Teaching History, 133, Simulating History

to prevent it?" This in turn leads to another question; ‘If nobody could have done
anything about the First World War, why are we bothering to do anything about
global warming?' If our past was inevitable then so is out future because our
future will be somebody else’s past,

Conclusion

As yet the synoptic frameworks approach is the only practical solution to
offering students a view of the past as a whole. Post hoc thematic based
solutions have been tried but research has indicated that there are many
problems with them. Whilst research into the use of synoptic frameworks is
limited, early results suggest that there is something in the approach worth
pursuing!?. Certainly students who have been taught with synoptic frameworks
can indicate an awareness of the past as a continuum and have shown that they
can construct whole past strands from stimuli different to that of the
framework?®, Moreover, indications of students’ ability to transfer big picture
thinking across different content areas holds the promise that further research
like that done on ﬂle Magna Carta may well he worthwhile. What is important in
using the k and ad afr k approach is that it
forms the core ofthe whole programme of study; using it as the basis fora
discrete unit runs the very real danger that the synoptic framework becomes
nothing more than a section of the mural past rather than a big picture in itself,
the continuum past, which then can form the context for all further historical
study.
Appendix

Figure 1

12 5aa Howson, J. (2009) ‘Potential anc Pitfalls in teaching big pictures of the past’ in Teaching
History, 136, Shaping the Past edition. Also Rogers, R. (2008) op cit:
13 Taken from interviews done at Benton Park School in July 2010.
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* Why are some peoples’ ‘tokens of value’ worth more than others?
* How are there large inequalities between groups?

|
|

How are we
organised?
p

ﬂowdnwegetonrmlﬂ Multi-national Organisations
‘Who controls the stuff?
# How is the value of stuff decided?
* What proportion of people in the developed world take part in stuff
production?
® Isthe stuffin the world divided equally and fairly?

our stfl?

‘What do we t How do we get
think? |

Techrmiagy THWEGsSR  TimME

‘Why do we.
mave?

Figure 2
How do we get our stuff? - Bands
& How did these people get their stuff? "
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How did they cooperate to get their stuff?
‘What specialists might have been in the tribe?
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How did these people get their stuff?
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® Why are people able to specialise in things other than urgent stuff
production?
# How do ‘tokens of value’ improve the process of getting stuff?
» Why do we start to see large inequality in the group?

Figure 6

Rigid Construct = An Example

*The Medieval Period ended in 1485. The

Renaissance started.
*Why was 1486 such a good year for hat
makers?
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