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Aim: How did the _OBSERVATIONS AT
methods of the ‘ THE BEACH
Scientific Revolution
contribute to modern
science?
Homework: Using the model of our discussion in
class, read the homework article and show how the
scientific method was used in the research. Be sure
to support your position with information from the
article.
1
B
Review of Theories Review of Natural Laws =
Geocentric Theory | Heliocentric Theory Sir Isaac Newton
Ptolemy and Aristotle Nicolas Copernicus and Laws of Gravity — objects are pulled to the
Galileo Earth by gravity. & Lo
Earth is center of the universe |Sun is at the center of the
and all other things revolve universe and everything Laws of Motion
around the earth. revolves around the sun. Objects will remain at rest or in motion unless
The earth also rotates on its acted upon by another object/force.
access as it revolves around
the sun.
How did they come to this How did they come to this How did he come to define these laws?
theory? theory?
3 4
SCIENTIFIC
hypothesis.
5 6
Group Ass1gnment “Action Gaming and Quick Thinking”
- 1 . Question: What 2. Research: What 3. Hypothesis:
Read artmle “Actmn gammg and qulck thmkmg didthe scientist information did What was their
~ from Science News for Kids - want to know more they gather about “educated guess”
- about? the issue? about the issue?
+ Show how the researchers followed the scientific
method — use statements from the article to
identify the steps.
4. Experiment: How 5. Collect & Analyze 6. Conclusion: Was
. e . did they test their Data: What did their hypothesis
+ Use the scientific method handout as a guide hypothesis? happened during correct?
their experiment? |-
| =4
"7 8
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SCIENTITIC KevoiuTion

Background :
The Scientific Revolution changed the way people thought about the physical world around them. The

same spitit of inquiry that fueled the Renaissance, led scientists to question traditional beliefs about the
workings of the universe. The most prominent scientists of this time include, Copernicus, Galileo,

and Isaac Newton.

The Scientific Method

The basis for the Scientific Revolution was the Scientific Method. The scientific method uses
observation and experimentation to explain theories on the workings of the universe. This process
removed blind adherence to tradition from science, and allowed scientists to logically find answers
through the use of reason. This method of research is the basis for modern science.

1. State e Pabkm /ﬁ
Y

7 Reyeattte Steps 2. Gatler brmaton

The Scientific Method {2

6. State & Conchabn 3. Foma Hypothesis

5. Recondd & Aralyx Dala 4 Experment o Test

Scientists
Copernicus: Nicolans Copernicus developed the heliocentric model of the universe. This states that

\.. the sun is the center, and that the earth revolves around it. Despite his calculations, many
¢ scholars disagree with his theories and continue to believe in the geocentric model
;. proposed by the ancient Greek Ptolemy 1500 years earlier.

Galileo: Galileo continues Copernicus' work by observing the skies with a homemade
telescope. Although he was able to prove Copernicus correct, his work was rejected by the
Church and he was forced to recant (take back) or face execution. ‘

Newton: Isaac Newton built upon the earlier work of Copemicus and Galileo and used
)y mathematics to describe gravity as the force that keeps planets revolving around the sun. He
also explained that this same force is what causes objects to fall to earth. :

| : i i bout the
%if: gct:isentiﬁc Revolution had far reaching effects. .Be§1des cbangmg ﬂ;\; 1gva;y pgogiicestha(;%g&toa{og;
universe, the use of the Scientific Method resulted in discoveries in medicine, paysics,




HUMANS & HEALTH : BRAIN & BEHAVIOR

Action gaming and quick thinking

By Stephen Ornes / September 27, 2010

In action video games, you have {o act fast to avoid monsters, fight
the bad guys and obliterate zombies — which come at you from
every side. You have 10 pass ail the levels, coltect all the right
objects, watch every comer of every room and listen carefully. You
never know where trouble is brewing, but you know it's out there
somewhere, &

According o a recent study, thera's something else going on in the
brains of action game players: They're getting better at using visual
and agditog cues, or sights and sounds, 1o make quick decisions.
And not just decisions that have to do with the imaginary world of
the video game, says Daphne Bavelier. She led the new Study and
is a psychelogist at the University of Rochester in New York.

Video game players improve their ability to make fast decisions
“not just for the act of garning, but for unrelated and rather dull
tasks,” Bavelier toid Science News.

One study of men and women showed
that playing action video games for two

n, who play hours our less each day for 3 few days

Her research suggests the benefit isn't limited o men, who play
N g = met could help people process information
action games more often. When women piay the games, they also and make a correct decision much more

improve their ability to interpret things they see and hear and then quickly then those who didn’t play.
quickly make decisions. Credit: jonyafiStock

To investigate the connection between action games and decision making, Bavelier and her team first
studied two groups of men, average age 18 to 20. The men in one group reported playing videc games five
times a week, and the men in the other group did not play. All the men were asked 10 look at a computer

screen and do a simple test. The computer screen showed a pattemn of dots, and the men were asked to

show — by pressing a key — which way most of the dots wers moving. Easy patterns had all the dols

moving in the same direction; more difficult pattems showed different dots moviné in different directions.

The gamers did as well as the non-gamers on that test, but were faster. Af all levels of the game, and
especially the difficult ievels, the gamers answered more quickly. When both groups of men were asked to
do a simple test based on sounds, the resuits were the same. In that test, participants wore headphones
and had to not only pick out specific sounds from background noise, but also decide whether they heard
those sounds on the feft or the right. The gamers did just as well as the non-gamers, hut were faster.

Bavelier and her team also studied men and women, average age 26, who said they had not played video
games in the past year. This experiment helped show whether gamers are naturally fast decision makers,
or whether the action games can improve this ability for anyone. The men and women in cne group were
{old to play two action video games for two hours or less per day, for a total of 50 hours. Men and women
in the other group played a different video game -~ not an action game — in which they controlled 4

character's life and tried to achieve goals.

As in the first experiment, the men and women who played action games were faster on the dot and sound
tests.

Other psychologists say Baveller's work is interesting. Alan Castel of the University of California, Los
Angeies, told Science News that the study is "thorough and intriguing.” -

What might be mare intriguing to some gamers Is this idea: The men and women in Bavslier's study were
paid 1o play video games -— in the name of science.

POWER WORDS (from the Yahoo! Kids Dictionary and WordNet}
psychoiogy The science that deals with mental processes and behavior.,

% ¢

auditory Of or relating to hearing, the organs of hearing, or the sense of hearing.
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Name: Test#1

A. Write the letter of the name that matches the description.

¢. Isaac Newton
d.Cesare Beccaria

a. Mary Wollstonecraft
b. Montesquieu

1. political thinker who, in 4 Vindication of the Rights of Women, argued
for equal political rights for women and for the education of women

2. philosopher whose criticism of the death penalty and other commeon abuses of
justice Jed to reforms in the criminal justice systems of Europe and North America

3. philosophe who proposed in On the Spirit of the Laws that the separation
of powers keeps any individual or group from gaining total contro! of a government

4. mathematician and physicist who combined the theories and discoveries
of earlier Enlightenment scientists under his laws of gravity and motion.

B. Write the letter of the best answer to the statement or guestion.

6 Which of the following reflects the chronological order in which these
movements began?
a. Scientific Revolution — American independence — Enfightenment
b. Enlightenment — Scientific Revolution ~» American independence
¢. American independence —» Scientific Revolution -» Enlightenment
d. Scientific Revolution —» Enlightenment — American independence

7. The Scientific Revolution began when a small group of scholars began
to question the accuracy of
a. the geocentric theory.
b. the heliocentric theory.
¢. the law of universal gravitation.
d. Aristotles beliefs about the four elements of the physical world.

‘‘‘‘‘‘‘‘ 8. The social contract that Thomas Hobbes wrote about was an agreement between or ameng
a. nations. c. the individuai and society
b. God and humanity. d. asociety and its government.

9. The first 16" century scholar to propose the heliocentric theory of the universe was
a. Kepler. ¢. Ptolemy
b. Galileo d. Copernicus

10. John Locke maintained that people are born with natural rights, which include all of the
following EXCEPT the right to
a. life.

b. liberty

¢. privacy
d. property.
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The Enlightenment can be viewed as an intellectual revolution. In an essay describe the
political, social and economic ideas of the Enlightenment that support this idea that the

Enlightenment was revolutionary. Describe how these Enlightenment ideas were used to spark

the American revolution. (4,4, 4, 4)
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THEMATIC ESSAY SCORING RUBRIC

SCORE OF 5:
Thoroughly develops all aspects of the task evenly and in depth
Is more analytical than descriptive (analyzes, evaluates, and/or creates* information)
" Richly supports the theme with many relevant facts, examples, and details
Demonstrates a logical and ciear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme
SCORE OF 4:
* Develops all aspects of the task but may do so somewhat unevenly
¢ Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates information)
* Supports the theme with relevant facts, examples, and details

* Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion
that are beyond a restatement of the theme

Develops all aspects of the task with little depth or develops most aspects of the task in some depth

Yo moee docact ot

© iSmore descriptive than anaytical (applies, may analyze, and/or evaluate information)

* Includes some relevant facts, examples, and details; may include some minor inaccuracies

¢ Demonstrates a satisfactory plan of organization; includes an introduction and a conclusion that
may be a restatement of the theme

SCORE OF 2:

Minimally develops all aspects of the task or develops some aspects of the task in some depth
Is primarily descriptive; may include faulty, weak, or isolated application or analysis

Includes few relevant facts, examples, and details; may include some inaccuracies
Demonstrates a general plan of organization; may lack focus; may contain digressions; may not

clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conclusion

SCORE OF 1:

Minimally develops some aspects of the task

Is descriptive; may lack understanding, application, or analysis

Includes few relevant facts, examples, or details; may include inaccuracies
May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a
conciusion

SCORE OF 0:

Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant
facts, examples, or details; OR includes only the theme, task, or suggestions as copied from the test
booklet; OR is illegible; OR is a blank paper

5 -
: ) h 2T TH RN A5 T B,
‘%%A&%Eﬁﬁ%%éfﬁof%@i%ﬂ%éfﬁ%w
-ﬁﬁ%twﬁ;nm,ﬁﬁ%(ﬁﬁ%ﬂm,ﬁﬁwmﬁ{f%&
-%<@%E?é%%%?%%ﬂﬂf%—v&u?mnﬁszéo L
c REER TR RN R EN TR Y, BALHRICEVWTT—~vDOF W0
DEORNEEELTND,
45 -
c MEREETETIToTWAED, W LMD RH D, )
-%i%g%ﬁ&ﬁﬁ%(ﬁﬁ%ﬂm,%wmﬂﬁ)ﬁ%ﬁwﬁﬁm&&
-Mﬁ?é?%%%%%ﬂmf%~v§ikf@§i ‘ - .
-%E%f%mﬁ%mﬂ%énrkn,%A%ﬁmukmrT—vmﬁU@zu
FONEEEALTND,
IR . _ )
cHEVEITRVD, BEREEIETUTo TS, £, EEONL DD
IFEOARIC RS> TV D, o
-ﬁg%(ﬁﬁ%%mmﬁﬁ)&w5£buﬁm%f%éo » B}
'%ET%?%%?W%%M%@ATP%%,M<Omﬁ¢é&%£%fgo
CROWHNTRENTEY, Tl TR EARHERE ST D O,
2R o .
cRAEROEEEPNBERE(ELETITo TS, £720%, EEOWL S)EE
VAR5 TWD, ‘ B .
-ﬁﬁ%tﬂ%ﬁ%<,%mﬁ%w@86%%#&50itmmm%ﬁwm$+
BNTH5, y
- e o e Py 5 %
- #@Nabtﬁi%%w%ﬁﬂéﬁam,T@%@p@%&o
-*f;’i%tﬁﬁﬁ:ﬁ;%énlib%ﬁ, EENEE LAY, BRLTVWD, Fo&0
LRV, EARLHERNEN R EDH O,
14
-%ﬁm@¢¥%w<owﬁorw§o )
AT, ERAECIGH, HTRIT TV D, o
-w<omm%ﬁtt%£%%%@#%%ﬁpm,Kﬁ@&%@%%éo‘g
ROV H D, EANEELRY, BBL TV, Eo& 0 Ly, BAR
RN EN R DL O,
04 : o .
T T — XA ETT—<IERLT
FEEITHO) ZLICKMLTWD b0, FiX k%@ﬁ?;v I3 c
{tfi“g@%@o F2x, &< Faﬁ%@fxb@%@%ﬂ@a#m%’ﬁgi)@o Fiz
X, 7AROMFNLHELCELL I RT —vRMEESCRE LG ENR VD
O, FiE, mHRVLO, i, AKTHLIHO,




Q) BHMERODER

NYC Department Of Education P
Department of Student Report Card
Education
Bor A Waker < FOREST HILLS HIGH SCHOOL

Dbn/YriTerm:

Official Class: 38A Daily Attendance MP Requested / # of MP: 6/6
Grade Level; 11 MPI_ MP2  Mid  MP4_MP5 _ MPE | Towl ] Mid/ Final MP: 3/
Current Status: A Absent [] a - ! [ 2 Counnselor: FERNANDEZ GONZALC
ID: Tate i 2 i [ ) 4] New OFCL/School: 43A / 280440
Name: FOREST HILLS JHGH SCHOOL
vet [ wiez | mia | mea | vies | wire
Course Code Sectiontd Title Teacker Grade/Absence Final Grade Exam Grade Comments
Performance/Conduct
ECP 1 EngYr3P RICHARDSON P BO/0 180/0 {85/0 i85/t |85/2 |85/6 83
EMAPPD 1 EngDigMedia MELTZER L 85/4 |80/3 |85/1 [85/2 [85/2 Je0/7 a0
FEAX 3 SpanLangAP TRUJEQUE M 80/) [0/t |85/t 851 [asi2 [ss/0 85 Attentive in class,
HCP 1 US Hist PS Hon SANTIAGO M 70/6 [BO/1 180/1 |85/t jR8/0 |85/6 85
MRI2 6 AdvALG&TRIG LALLYG 90/0 | 80/0 [8S/0 |85/1 [80/1 18G/6 30
P02 2 IND STUDY2 DOMNITZ E 90 /- | BO* /. | PF/- p*
PTIM i VARSTYGYMBI DUMNITZE 95*/0§95*/0d65%/0 ) -/0 -10 -0 5%
SEALPX 2 AP Env Sci Lab KOPUNJ PriD | 83%/0 T 8B*/0 | B8*/0 | 88*/1 ] 8R*/3 §8%
SEAXEN 2 EnvSci AP KOPUN § 7501 | 7500 |s0ry {7576 17500 | 8076 80
Weighted Average: 83.17% 8242% 86.75% 86.71% 86.40% 87.62% R7.62%

Exams Taken Messiage Area Re[mrt Card translations, centact parent coordinator Exalanaﬁon of Grades
Exam Score Muark your calendas: school starts on Thursday, Septesber 8, i R 2 g i b 2 s 0 AL B e B L ] e #5-100Passing
MXRT2 ALG2TRIGREG 88 2011, A o g Iy ling
HXRA2 USHISTREG 94 T A S A g s Ay | Medicaty Beoused from Required
EXRLX ELAREG 86 Physical
Education;Credit Granted
5 Medically Excused Absence; No Credit
Given
Atk 2w 1 New Admission;No Credit Given:
L% TOTYMSHAA PYCCEOH SEOTIL IQMIOIO TOKY < - Performanes -— - Conduct -
CPOM DU paboie ¢ I - Below Standard E Excelient
Para abtener wna versién e espaiiol de e documenta por faver 2. hiog Standurd. 8
oniqusse con s cacrdinador de padses. N N
ST ey :1[ B et _..ap 202l of st o0 13- Meels Standard :“:’]rz‘;’;:wm
oslkidll 4 - Exeecds Standard U_Unsatistactory

* Not Averaged

** Weighted Course

Sort By: Student Name

Ms.Grant (2 KU, FHIRSCHEE R OFHMIL,

[,

Hooo

A FOFER, EEORN, BIOHE, BEEESEL D
LIZ LT T D, AEICES NS BHE (Report Card) 1%, ERDO L H=a—a =7 MNOEXNRH Y, Forest

Hills High School IZHBWTH, ZOEFEANFIHENATND,




8. =a2—3—7% M Regent Exam & DREEE (20114 1 H 0" % #i12)

(1) Regent Examlz& (15 9 O—/\ILAESR & #IB ] ORERME

—a2—3— 7 OEHET A N Th % Regents Examination (X, AN FERICHBWTHIZ3ME (1 A -6 H -8 H) 1T
PNDTAINTHD, =2—3d—7 MOHBT (New York State Education Department) (& X - CTi#E X415 Board
of Regents3 23HL& 72 o TEELZIT > T 5, BRRERIL, REEFD T L 2 mEFARITET S DHEOFH
BIROEE, S2FVFEROLVVEMDELE L TlEbND, £, RERINOFERFHIZ HFER I TV 5,
AFEIITERE R LT R A Z T 2 T ER 520D, 65 %D IEMRIZE LR WAEIZESE L2 0 Rk T 20
W, FELELOT A P~OE#H bR, ©

RO R XLBIE S £ 0 2T, ERIORR CIEFE U0 HERBE I TV D, RITHET DI, 2011
1 BICE S AV BREE TH 5, RERIFHIE 3 el TiThoh, RBONEFIZX— T, /S— R, /3— I
WCKRBIEN TS, N—F1 Q@X=Un5 9_X—=VFET) TE FTr— LR B OeE D \—F
VARG 50 &, S—F I (10 X—) Tk [F—~= v A& (Thematic essay question)] 7% 1 &
HEsnTWD, 2o [T—vxzy A8 T, ERFIR RIS, EEFBEE ML b & ITHmET 5
T EREREINTED, 2011 4F 1 HOREETIE, THIPL (Geography) | & W) T —~<nRh z b, HPRAREAN
RO - W[E - BF - REORERN - SUEHERICED X D REEE 5 22220 T, 3 DORR 2 PR
MRS AERDY, ThETNCOVW TR T2b0E 25T 5, = FINZEEZ AW LEET, A B (11 2
—UMB 20 X—YET), BHE 21 X—=2) ZHhrnTWD, A MEX I SOEERRIh, ThLENLOE
FHZOWT, 1 ~ 2 BEOFLRMBEICHET 5L 91272 >TWnWb, B BEIEX T= oA (Bssay)] T, 3 Df2
RENIZT =05 2 ODT7 —vZEW, ARMBETHEALEZ 9 > O&ERZ W OER 2 >DF7 —~Th72<
Eh 4 O0EREMER) LT, SHICALOBERD IFH (Gnik - B ) LOFE k42 Z &gk En T
W5, 2011 41 AORBRTIE, THBIH) THRKE] (w12 2EHE] 1D 2 OF—< &R0, BELH RO HIC
MEMTRRLZNENOEELHAL, TIPSR HICED LI BB EEX -0 EmLobDE>T
WD,

REGENTS EXAM IN GLOBAL HISTORY AND GEOGRAPHY

Part I

The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

Base your answer to question 1 on the passage 6 Which name identifies the region located
AND GEOGRAPHY below and on your knowledge of socal stuics. between the Tigis and Euphirates vers?

(1) Cape of Good Hope  (3) Mesopotamia
(2) Sinai Peninsula (4) Horn of Africa

Answer all questions in this part.

Directions (1-50): For each statement or question, write on the separate answer sheet the number of the
word or expression that, of those given, best completes the statement or answers the question.

Geneticists are tracing the movements of people
in prehistoric Europe using our DNA as a time

Friday, January 28, 2011 — 9:15 a.m. to 12:15 p.m., only .

— Joe Palca, “Tracing Human Migration Through DNA,"
NPR Weekend Edition Saturday, August 11, 2007

The best definition of subsistence agriculture is

-1

(1) supplying crops for overseas exports
Student Name ) (2) bartering crops for manufactured goods
This passage suggests that modern science can be

strplus food in case of famine

¢
School Name used to (4) producing just enongh food for a family’s use
(1) aid historical analysis

Print your name and the name of your school on the lines above. Then turn to the last (2) show the development of a point of view § Which  geographic feature most  directly

page of this booklet, which is the answer sheet for Part I. Fold the last page along the (3) explain ancient medical practices influenced thé development of Greck city-statesd
srfora careft o f the « a1 o on fill i > heading ) predict re events N
perforations and, slowly Am]}hln fully, tear off the answer sheet. Then hll.m the he Aul.mﬁni (4) predict future events (1) deserts (3) vast plains
your answer sheet. Now print your name and the name of your school in the heading of _— (2) mountainous terrain (4) monsoons

each page of your essay booklet.

Why is Southeast Asia considered a crossroads?

This examination has three parts. You are to answer all questions in all parts. Use black A ) Which development is most closely associated
or dark-blue ink to write your answers (1) Large deposits of oil are available. with the beginning of the Byzantine Empire?
(2) A number of trade routes intersect. . .
(3) A single culture is dominant.
on the separate answer sheet (4) Rivers serve as highways

(1) emergence of the Russian Orthodox Church
(2) division of the Roman Empire

(3) building of the Hagia Sophia

(4) fall of Constantinople

Part I contains 50 multiple-choice questions. Record your answers to these questions

Part IT contains one thematic essay question. Write your answer to this question in

In which economic system used by early

the essay booklet, beginning on page 1.
civilizations are decisions about the distribution

Part 11 is based on several documents:

of goods based primarily on customs, beliefs, and 10 Creation of the House of Wisdom in Baghdad
Part III A contains the documents. Each document is followed by one or more Thabits? « Development of algebra
questions. In the test booklet, write your answer to each question on the lines (1) mixed (3) traditional o Use of calligraphy as an art form
following that question. Be sure to enter your name and the name of your school on 5) £
b ; . ) J (2) free-market (4) command
the first page of this section. Which Golden Age is most closely associated with
: ;. ese achi »
Part TII B contains one essay question based on the documents. Write your 4. The Neolitliic Revolition i¢ often considered a these achievements?
answer to this question in the essay ‘hooklet, beginning on page 7. turning point in history because (1) Islamic (3) Tang
. 2) Gupta ) Songha
When you have completed the examination, you must sign the statement printed on (1) city dwellers learned to control fire (2) Gupta (4) Songhai
the Part T answer sheet, indicating that you had no unlawful knowledge of the questions or (2) societies became more nomadic
answers prior to the examination and that you have neither given nor received assistance in (3) nuclear families evolved into estended | 11 Marco Polo and Ibn Battuta are best known for
answering any of the questions during the examination. Your answer sheet cannot he families (1) exploring the Western Hemisphere
accepted if you fail to sign this declaration. (4) lwl\lnmm-m settlements developed in river (2) leading religious movements
o . . . . valleys (3) opening trade between Africa and Japan
The use of sy, comunications -device 4 sirictly proliibited when. taking’ this ) pening ween Afvica and Jay
A . s o (4) providing extensive information about lands
examination. If you use any communications device, no matter how briefly, your p o 1 : .
e e e i Tt ) 5 Filial piety and the five relationships are most and people
examination will be invalidated and no score will be calculated for you. often associated with
- g . - N . " (1) Hinduism (3) animism
DO NOT OPEN THIS EXAMINATION BOOKLET UNTIL THE SIGNAL IS GIVEN. ) A
(2) Daoism (4) Confucianism
Global Hist. & Geo.  Jan, 2]
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Base your answer to question 12 on the map helow and on your knowledge of social studies.

First Incidence of Black Death in Europe and Asia, 1333-1351

A0
céamq 9

Atlantic
Ocean

Samarkand

Key

E Trade routes along which
the Black Death spread from China

77] Areas of outbreaks of plague,
with first known dates

Source: Decameron Web, Brown University (adapted)

12 The information on this map suggests that the Black Death was primarily spread by the

actions of
(1) invading armies
(2) nomadic peoples

(3) merchants
(4) explorers

13 e Stained  glass windows assist people in

understanding Biblical stories
[aller and larger cathedrals emphasize the
grandeur and glory of Godl

These statements best describe elements of
1) the Four Noble Truths

) Chinese pagodas

) Gothic architecture

) Greek ideas

Hist. & Geo. ~ Jan. 11

14 Which statement is an opinion rather than a fact?
(1) Mansa Musa made a pilgrimage to Mecca.
(2) Mali would have flourished without Mansa
Musa’s influence.

(3) Mali’s economy was based on the gold and
salt trade.

(4) Timbuktu became a center for Islamic
learning,

[3] [OVER]

Base your answer to question 27 on the map below and on your knowledge of social studies.

Europe at the Outbreak of World War I, August 1914

Source: Make History web page, Bedford/St. Martin's (adapted)

of World War I?
(DA
2B

Which area of Europe was known as the “Powder Keg” of Enrope prior to the outbreak

@ c
4D

28 One similarity between the Sepoy Rebellion in
India and the Boxer Rebellion in China is that
both were
(1) religious reform movements
(2) reactions to the opium trade
(3) attempts to end foreign interference
(4) successful revolts against absolute monarchs

L & Geo. - Jun. 11

29 Between 1923 and 1938, which leader instituted
amodernization program in Turkey
(1) Shah Reza Pablavi  (3) Kemal Atatiirk
(2) Jawaharlal Nehru (4) Ho Chi Minh

5] [OVER]

15 One similarity between the Nile River valley and

savanna lands in Africa is that they both

(1) served as major barriers to the movement of
people and goods

(2) provided necessary resources for settlement

(3) are located on the western side of the
continent

(4) had little effect on the lives of the people who
lived in these regions

16 By closing Japanese harbors to most foreigners in
the 16005, the Tokugawa shogunate attempted to
(1) protect Japan from European influence
(2) increase Japanese agricultural production
(3) eliminate Japan’s influence on Southeast Asia
(4) destroy traditional Japanese culture

17 The Ottomans were a strong trading empire
through the mid-1600s because they
(1) controlled access to the eastern Mediterranean
Sea
(2) had the most powerful navy in the world
(3) dominated West African caravan routes
(4) conquered most of Asia

in which the Aztec and Inca civilizations
s that they hoth

18 One
are simila

(1) defeated the Spanish conquistadors
(2) developed advanced architectural techniques
(3) lacked strong central governments
(4) settled primarily in river valleys
19 One effect of the encomienda system in Latin
America was that it ’
(1) eliminated the use of guilds
(2) promoted isolationism
(3) exploited indigenous peoples
(4) reduced Spanish influence

20 The Magna Carta, the Petition of Right, and the
English Bill of Rights led the English government
to develop a political system in which
(1) rulers were responsible to the people
(2) religious authorities controlled the lawmaking

process
(3) the power of the monarch came from God
(4) the individual was denied a trial by jury

Global Hist. & Geo. - Jan. "I1

30 The rise of fascism in Germany between World
War I and World War 11 is often associated with
the
(1) promotion of ethnic diversity
(2) appeal of the doctrine of nonviolence

3) establishment of a strong parliamentary
em

(4) impact of the global economic depression

31 One way in which the conquest of Manchuria by
the Japanese (1931) and the annexation of
Czechoslovakia by Germany (1939) are similar is
that these actions

(1) marked the end of the aggressive expansion
of these nations

(2) demonstrated the weakne
Nation:

(3) reestablished the balance of power in the
world

(4) led to the Long March

of the League of

32 During World War 11, the importance of the
D-Day invasion of 1944 was that it
(1) forced Germany to fight on multiple fronts
(2) made Germany move their military to the
Russian front
(3) ended the bombing of Germany
(4) demonstrated German military dominance

33 People would prefer their own bad govermment
rather than submit to the good government of a
foreign power,

Which concept is characterized by this
statement?

(1) nationalism
(2) communism (4) militarism
34 Which function of the United Nations is based on
the concept of collective secuity?
(1) providing health services
2) coordinating global peacekeeping
3) monitoring educational programs
4) assisting in agricultural research

Global Hist. & Geo. - Jan. "1
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21 Which s veflects populati
changes that occurred as a result of the Age of

Exploration?

(1) Most Latin American populations became
more culturally diverse.

(2) One third of Europe’s population died due to
exposure to diseases from the Americas.

(3) The introduction of goods from the Americas
caused a decline in Asian populations.

(4) Native Americans migrated to Africa causing
increases in African populations.

22 Enlightenment  thinkers ~ encouraged  the
improvement of society through the

(1) teachings of the church
(2) use of reason

(3) development of absolutism

(4) establishment of a rigid social hierarchy

“Angry Mob Destroys Bastille”
“Robespierre’s Execution Ends Reign of Terror”
“Napoleon Seizes Power”

Which country’s revolution is referred to in these

headlines?

(1) Spain
(2) Austria

(3) France
(4) Russia

24

The slogan “Blood and Tron” and a united
Germany are most closely associated with

(1) Prince Metternich  (3) Camillo Cavour
(2) Simén Bolfvar (4) Otto von Bismarck

o
b

Which pair of natural resources were used to
change transportation and manufacturing in
Great Britain during the Industrial Revolution?
(1) gold and salt

(2) diamonds and petroleum

(3) copper and tin

(4) coal and iron ore

26 What is one reason for Japan’s involvement in the

first Sino-Japanese War and the annexation of
Korea?
(1) pursuit of imperialistic goals

(2) reaction to foreign invasions
(3) institution of five-year plans
(4) need for a warm-water port

Base your answer to question 35 on the cartoon
below and on your knowledge of social studies.

Source: Henry Brun, The World Today: Curent Problems
and Their Origins, 2005

35 In this cartoon, which region is represented by
the nations that are seeking membership in the
North Atlantic Treaty Organization (NATO)?

(3) Southeast Asia

(4) Eastern Europe

(1) Latin America
(2) Central Africa

@

6 Which region is most closely associated with
conflict in the West Bank, Golan Heights, and the
Sinai Peninsula?®
(1) East Africa
2) Middle East

(3) Western Europe
(4) Central Asia

37 In the 19905, which two countries dominated the
headlines because genocide was occurring in
those countries?

(1) Sw
(2) Vietnam and Singapore
(3) Sudan and Rwanda

(4) Costa Rica and Jamaica

zerland and Poland

38 Which leader’s policies
perestroika®
(1) Fidel Castro (3) Mikhail Gorbachev
(2) Nikita Khrushehev  (4) Deng Xiaoping

included gasnost and




Base your answets to questions 39 and 40 on the chart below and on your knowledge of social studies.

and Life
Longer [
Life °
Expectancy Japan ——
tsrgel °
. SwitzeriShd
Gorman
i
Unitedy
il . reland
) Slovenia
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zech Republic
Life ° Foland
Expectancy Veregicla Tunisia
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Hungary
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ran
] Phiippiges
Egpt Thgland @Uicaine
Brazil | " giorocco]
®5ussian
° [Pakistan" cderation
Bangladesh | @ gooooa
Kenya® otswana
Ugthda
Lower
Life
60 50 40 30 20 10
Less Globalized More Globalized
Globalization Index Rank

Source: Roger A. Amold, Economics: New Ways of Thinking, EMC Publishing, 2007 (adapted)

39 Based on the information in this chart, which country has the highest life expectancy?
(1) Treland
(2) Japan

(3) Venezuela
(4) Greece

40 Based on the information in this chart, which statement is most accurate?
(1) Poland is less globalized than Bangladesh.
(2) Switzerland is more globalized than Thailand.
(3) Brazilians tend to live longer than Canadians.
(4) Pakistanis tend to have shorter lives than Ugandans.

71 [OVER]

Base your answer to question 41 on the time line below and on your knowledge of social studies.

1974
South Africa

suspended from

United Nations

1990
President DeKlerk lifts ban
outlawing the
African National Congress

1963
Nelson Mandela
put on trial

41 Which poli

(1) nonalignment

1979
Bishop Desmond Tutu
calls for economic
sanctions against the
South African
government

1994
Nelson Mandela
elected President
of South Africa

is most closely associated with the events on this time line?

(3) containment

(2) détente (4) apartheid
42 An objective of the European Union (EU) for the 45 In what way did the rivers of Russia influence its
2lst century is to history?
(1) withdraw from its military alliances (1) They provided a network for trade between
(2) further integrate its economic system the Byzantine Empire and Russia.
(3) establish a nuclear buffer zone (2) They allowed Japan to defeat Russia in the
(4) limit production of alternative fuels Russo-Japanese War.
(3) They were used by Napoleon to invade
43 “Contaminated Food from China Sold in the United Russia,
States” (4) They gave the Mongols a toute to conquer
o z Russia
“Computer Virus Shuts Down Hundreds of Businesses st
Sowder 46 Which title best completes the partial outl
“Multinational Corporations Relocate Factories” 6 Iw]::\;me hest completes the partial outline
These headlines are directly related to
(1) world hunger L:
(2) overpopulation A. Sugar, tobacco, and cotton to
(3) global warming Europe
(4) economic interdependence B. Textiles, rum. and manufactured
goods to Afri
44 One way in which knights, samurai, and warlords C. Enslaved Africans to the Americas
are similar is that they all
(1) were traditional religious leaders (1) Trade Within the Hanseatic League
(2) occupied military posts in the Chinese 5 1 : f
) ) (2) Elements of Triangular Trade
Empire 1 o iR o o
. . (3) Factors of Industrialization
(3) expelled the Moors from $ S o
R s (4) Results of the Congress of Vienna
(4) held positions of power in feudal systems -
Global Hist & Geo.  Jan. 11 (s]

47« Vasco da Gama discovered an all-water route
from Enrope to India.
« Ferdinand Magellan’s crew circumnavigated
the globe.
« Issac Newton defined the forces of gravity

These events relate most directly to

Tund lings of rroundings
(2) questioning the benefits of the mercantile
system

(3) increased suspicion between different religions
(4) development of new manufacturing techniques

were executed by revolutionaries

1)

2) were known as great military leaders
3) advocated religious reform

4) supported the emancipation of serfs

49 Porfirio Diaz, Francisco “Pancho” Villa, and
Emiliano Zapata are best known for  their
struggles in the

guan War
an Revolution

&

Which region is most closely associated with the
event with which it is paired?
(1) Central Africa—calling for the Ci
Pope Urban 11
East Asia—issuing of the Balfour Declaration

isades by

@
(3) South America—Munich Conference
(4) Eastern Europe—Berlin Airlift

[OVER]

Answers to the essay questions are to be written in the separate essay booklet.

In developing your answer to Part I1, be sure to keep this general definition in mind:

discuss means “to make

argument; to present in some detail

Part 11

THEMATIC ESSAY QUESTION

Directions: Wite a well-organized essay that includes an introduction, several paragraphs addressing the task

below, and a conclusion.

Theme: Geography

Geographic features have influenced the historical and cultural development of
civilizations, empires, countries, and regions of the world.

Select three different geographic features and for each
« Discuss how this geographic feature influenced the historical and/or cultural
development of a specific civilization, empire, country, or region

You may use any geographic feature from your study of global history. Some suggestions
you might wish to consider include rivers, seas, oceans, rain forests, plains, mountains, deserts,
istands, and monsoons

You are not limited to these suggestions.

Do not write about the geographic features of the United States.

Guidelines:
In your essay, be sure to
* Develop all aspects of the task
 Support the theme with relevant facts, examples, and details
¢ Use a logical and clear plan of organization. including an introduction and a conclusion that
are beyond a restatement of the theme

Global Hist, & Geo. - Jan. 11 0]



NAME SCHOOL

Part ITT

DOCUMEN

~BASED QUESTION

This question is based on the panying d The is designed to test your
ability to work with historical documents. Some of these documents have been edited for the
purposes of this question. As you analyze the documents, take into account the source of each
document and any point of view that may be presented in the document.

Historical Context:

Throughout history, ideas have shaped and influenced various societies and regions.
These ideas include heliocentrism, natural rights, and Marxism.

Using the information from the documents and your knowledge of global history,
answer the questions that follow each document in Part A. Your answers to the
questions will belp you write the Part B essay in which you will be asked to

Choose two ideas mentioned in the historical context and for each
o Explain the idea
o Discuss how this idea influenced societies or regions

In developing your answers to Part I1L, be sure to keep these general definitions in mind:
() explain means “to make plain or understandable; to give reasons for or causes of; to
show the logical development or relationships of”
(b) discuss means “to make observations about
argument; to present in some detail”

g using fac g, and

1 [11] [OVER]

Document 2

This is an excerpt from a letter written by Galileo Galilei in 1615 to the Grand Duchess Christina defending his

approach to science.

Some years ago, as Your Serene Highness well knows, I discovered in the heavens many things
that had not been seen before our own age. The novelty of these things, as well as some
consequences which followed from them in contradiction to the physical notions commonly held
among academic philosophers, stirred up against me no smadi number of professors —asif 1 had
placed these things in the sky with my own hands in order to upset nature and overturn the
sciences. They seemed to forget that the increase of known truths stimulates the investigation,
establishment, and growth of tlu- arts; not their diminution [lessening] or destruction.

Shitwing i greater foridness for their bwn apifions:than for truth, they souglitits dany and
disprove the new t]nn"\ W lml\ if tllc\ Im(l cared m Innk mr themselves, thei own senses

[ they hurlec

writings ll]lt d \\nh vain argument: «md they made llw grave mistake of sprinkling the
passages taken from places in the Bible which they had failed to understand properly, and which
were ill suited to their purposes. . . .

Source: Galileo Galilei, “Letter to the Grand Duchess Christina (1615)"

24 According to Galileo, why is the search for truth important? [1]

in

b Which dociment did Galileos opponents use to support their opinior

[13) [OVER]

Part A
Short-Answer Questions

Directions: Analyze the documents and answer the short-answer questions that follow each document in the
space provided

Document 1

The Copernican Model: A Sun-Centered Solar System

The Earth-centered Universe of Aristotle and Ptolemy held sway on [governed] Western
thinking for almost 2000 years. Then, in the 16th century & new idea was proposed by the Polish
astronomer Nicolai Coper (1473-1543).

The Heliocentric System

In abook called On the Revolutions of the Heavenly Bodies (that was published as Coperni
lay on his deathbed), Copernicus proposed that the Sun, not the Earth, was the center of the
Solar System. Such a model is called a heliocentric system. The ordering of the planets known
to Copernicus in this new system is illustrated in the following figure. which we recognize as the
modern ordering of those planets.

*

Source: The Copernican Model: A Sun-Centered Solar System,
Department of Physics & Astronomy, University of Tennessee

1 Based on this duumwnt how was Copernicus’s theory of heliocentrism different from Ptolemy’s ideas
about the universe? [1]

Global Hist. & Geo. -

Document 3

_ At first, the discoveries of Copernicus and Galileo upset many Europeans. Over time,

however, a new way of thinking abont science emerged. Scientists hegan to observe the world

around them and to develop ideas about why thing
these ideas. This new way of thinking was called the s

happened. They did experiments to test
entific method.

1. State the problem. .

2. Collect information
about the problem.

The Solantific Mathsd L

3. Form a hypothesis,
or educated guess.”

4. Experiment to test i
A

7. Repeat steps 1-6.

5. Record and the hypothesis.
the hypothesis.

analyze data.
Source: Guide to the Essentials of World History, Prentice Hall, 1999 (adapted)

3 Based on this excerpt and diagram from Guide to the Essentials of World History, what is one way
Copernicus, Galileo, and others influenced how scientists wor

Score

Global Hist. & Geo. [14]




Document 4 Document 5a

Declaration of the Rights of Man and the Citizen—1789
Approved by the National Assembly of France, August 26, 1789
Articles:
1. Men are horn and remain free and equal in rights. Social distinctions may be founded only
upon the general good.

|§ee;s Locke’s Advice on Government

2. The aim of all politic
[inalienable] rights of man.

association is the pre
hese rights are liberty, property,

ion of the natural and imprescriptible
security, and resistance to

Reason teaches
that all human

beings are equal oppression. .
and independent. 1. Liberty consists in the freedom to do everything which injures no one else; hence the
| Soverinents exercise of the natural rights of each man has no limits except those which assure to the other
The state of nature No one ought are made by members of the society nlw enjoyment of the same rights. These limits can only be determined
has a law of nature | |to harm another the consent by law. . . .
to govern it. in his life, health, of the people. -
liberty, or on: Source: The Avalon Project at Yale Law School (adapted)

Document 5b
4 Based on the information in this graphic organizer, state two specific rights that John Locke believed all

The United Nations Universal Declaration of Human Rights was adopted on December 10, 1948, by the United
humans have. [2] g

Nations General Assembly.

(1) Universal Declaration of Human Rights

Article 1: All human beings are born free and equal in dignity and rights. They are endowed

with reason and conscience and should act towards one another in a spirit of brotherhood. . . .
Score I:‘ Article 3: Everyone has the right to life, liberty and security of person. . . .

(2) Article 7: All are equal before the law

x protection of the law. All are entitled to equal protection against any dis

of this Declaration and against any incitement to such discrimination. .

Source: United Nations
Score

5 State two ideas that are common to the Declaration of the Rights of Man and the Citizen and to the United
Nations Universal Declaration of Human Rights.  [2]

d are entitled without any discrimination to equal
iination in violation

()
(2)
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Document 6 Document 7

General Augusto Pinochet was arrested in London on October 16, 1998. He was accused of committing human Manifesto of the Communist Party, 1848

rights crimes as the former leader of Chile. General Pinochet was handed over to Spain to stand trial for these . )
crimes. 1L Proletarians and Communists

he immediate aim of the Communists is the same as that of all the other proletarian parties:

The Pinochet Case—A Wake-up Call to Tyrants and Victims Alike Formation of the proletariat into a class, overthrow of bourgeois supremacy, conquest of political
s power by the proletariat. .
- In 1996, lawyers acting on behalf of victims of military repression in Argentina and Chile who L i prox by - . SP— -
were unable to pursue their claims at home filed criminal complaints in Spain against the former e eature o is not the abolition of property generally, but the

abolition of bourgeois property. But modern bourgeois private property is the final and most
complete expression of the system of producing and appropriating products that is based on cla
antagonisms, on the exploitation of the many by the few

military leaders of those countries, mLIlvdmL General Pinochet. Although most of the crimes
were committed in Argentina and Chile, Spanish courts allowed the cases to proceed in Spain.
using the principle of “universal jurisdiction” over human rights atrocities that is firmly enshrined
in Spanish legislation and international law though rarely invoked. . . . Source: Manx and Engels, Manifesto of the Communist Party,
Human Rights Watch described the Pinochet « wake-up call” to tyrants everywhere, L e
but an cq\ml]\ important effect of the case has been to; give hope to other victims that they can
bring their tormentors to justice abroad. Indeed. in Jmnhn} 2000, Human Rights Watch !wl])ed 7 According to Marx and Engels, what are o ideas that characterize Marxist communism? [2]
Chadian victims to bring a criminal prosecution in Senegal against the exiled dictator of Chad,
Hissein Habre, who has been indicted and awaits trial on torture charges.

(1),
Source: “The Pinochet Precedent: How Victims Can Pursue Human Rights Criminals Abroad,”
‘Human Rights Watch, March 2000 (adapted)
6 According to this document, what is one way victims can seek justice when their human rights have been Score
violated? [1]
(2)
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Document 8 Document 9

Proclaiming the New Socialist Government, November 1917

... China’s communists, unlike their comrades in the Soviet Union, had their roots with the

Comrades, the workers and peasants” revolution, about the necessity of which the Bolsheviks peasantry, and it was to the countryside that the new government turned in its first attempts to
have always spoken, has been accomplished. transform society.

What is the significance of this workers” and peasants’ revolution? Its significance is, first of all, On June 30, 1950, the govermment passed the Agrarian [agricultural] Reform Law designed to
that we shall have a Soviet government, our own organ of power, in which the bourgeoisie will return the land to the people who actually worked it. Teams were dispatched throughout the
have no share whatsoever. The oppressed masses will themselves create a power. The old state country to redistribute land in favor of poor and middle-level peasants and to form associations
apparatus will be shattered to its foundations and a new administrative apparatus set up in the or mutual aid groups, the forerumners of collectives. . ..
form of the Soviet organisations.

P 1 . i - " " i Source: Associated Press, “China: From the Long March to Tiananmen Square” Henry Holt and Company
From now on. a new phase in the history of Russia begins. and this. the third Russian

revolution. should in the end lead to the victory of sc . . .
Within Russia a huge section of the peasantry have said that they have played long enough with

9 According to this Associated Press excerpt, what is one way the Chinese Communists attempted to

in R ) d y transform their society? [1]

the capitalists, and will now march with the workers. A single decree putting an end to landed ?

proprietorship will win us the confidence of the peasants. The peasants will understand that the

salvation of the peasantry lies only in an alliance with the workers. We shall institute genuine

workers™ control over production.

We must now set about building a proletarian socialist state in Russia. . . .
Source: V. I. Lenin, Collected Works, Volume 26, Progress Publishers Score [:|
S According to V. I. Lenin, what is one goal of the Bolshevik Revolution? [1]
m [19] [OVER] Global Hist. & Geo. - Jan. 11 [20]

Directions: Write a well-organized essay that includes an introduction, several paragraphs, and a conclusion.
Use evidence from at least four documents in your essay.

Ssupport your response with relevant facts,
examples, and details. Include additional outside information.

Historical Context:

Throughout history. ideas have shaped and influenced various societies and regions
These ideas include heliocentrism, natural rights, and Marxism.

Task: Using the information from the documents and your knowledge of global history,
write an essay in which you

Choose two ideas mentioned in the historical context and for each

Guidelines:
In your essay, be sure to
* Develop all aspects of the task
* Incorporate information from at least four documents
e Incorporate relevant outside information
* Support the theme with relevant facts, examples, and details
* Use a logical and clear plan of organization, including an introduction and a conclusion that
are beyond a restatement of the theme

Global Hist. & Geo. -
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Mechanics of Rating

The following procedures are to be used in rating papers for this exami-
nation. More detailed directions for the organization of the rating process
and procedures for rating the examination are included in the Information
Booklet for Scoring the Regents Examination in Global History and
Ceography and United States History and Covernment.

Scoring the Part I Multiple-Choice Questions

Cut Here

On the detachable answer sheet. indicate by means of a checkmark each
incorrect or omitted answer to multiple-choice questions; do not place a
checkmark beside a correct answer. Use only red ink or red pencil. In the
box provided on the answer sheet, record the number of questions the stu-
dent answered correctly in Part I

Rating the Essay Question

) Follow your school’s procedures for training raters. This process should

(THEMATIC ESSAY) ot 04 include:
6.3 31...2
Introduction to the task—
T..4 32zl ® Raters read the task

Updated information regarding the rating of this examination may be

« Raters identify the answers to the task

1;()>l~(| on the y\I\ \\(f_’lt Slz]xle l',vdl|r];\(|0l\//l)t'penh]ﬂ;-‘”l5\\]t"‘» .\1/19 fl‘”‘”‘f.; 5.2 33...1 « Raters discuss possible answers and summarize expectations for stu-
the rating period. Visit the site http:/Avwwpl2nysed.gov/osa/ anc - - dent responses

select the link “Scoring Information” for any recently posted
information regarding this examination. This site should be checked o1
before the rating process for this examination begins and at least one

Introduction to the rubric and anchor papers—
ainer leads review of specific rubric with reference to the task

more time before the final scores for the examination are recorded. 1...4. o Trainer reviews procedures for assigning holistic scores, i.e., by
o - matching evidence from the response to the rubric
' o Trainer leads review of each anchor paper and commentary
Contents of the Rating Guide 13...3...
Practice scoring individually—
For Part I (Multiple-Choice Questions): 14 3.2 « Raters score a set of five papers independently without looking at the
« Scoring Key 5 s o 2 scores and commentaries provided
5726 5 2 : S ; ; x
o, " . ® “Trainer records scores and leads discussion until the raters feel confi-
For Part II (thematic) e: .
B : 16. 4...4 dent enough to move on to actual rating
o A content-specific rubric ¢ ¢
® Prescored answer papers. Score levels 5 and 1 have two papers each, . g i de
pap papers eac 171 2.2 (2) When actual rating begins. each rater should record his or her individ-
and score levels 4.3, and 2 have three papers each. They are ordered b ; : ) .
DI aShee ual rating for a student’s essay on the rating sheet provided, not directly
by score level from high to low. 15...2 43...4 ; B € B
Y T SRS ) N on the student’s essay or answer sheet. The rater should not correct the
o Commentary explaining the specific score awarded to each paper 3 7 orenewes oone
i ; — 19...3 "4 student’s work by making insertions or changes of any kind.
 Five prescored practice papers ) £ g )
General: 20...1 45..1 21 (3) Each essay must be rated by at least two raters; a third rater will be nec-
 Test Specifications 3 essary to resolve scores that differ by more than one point.
o Web addresses for the test-specific conversion chart and teacher ool 46... 2. 2
evaluation forms 2.9, a1
Copyright 2011 23...3 48,1
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Albany, New York 12234

Global History and Geography
Content-Specific Rubric
Thematic Essay—January 2011

Theme: Geography

Task: Select fhree different geographic features and for each

and cultural development of civiliza

countries, and regions of the world.

* Discuss how this geographic feature influenced the historical and/or cultural development of a
specific civilization, empire, country, or region

You may use any geographic feature from your study of global history. Some suggestions you might wish

Scoring Notes:

4. The influence of a geographic feature on the historical or cultural development of a specific

feature, e.g., the influence of the Nile River and of the Sahara Desert on Egypt.

civilization, empire, country, or region may be discussed within a specific time period or over time.

Score of 4:

*  Develops all aspects of the task but may do so unevenly by discussing one geog
feature less thoroughly than the other two geographic features

* Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g.,
rivers: discusses efforts to control the flooding of the Nile River and early Egyptian agricultural
methods to the duclcpmcm of a civilization in ancient Egypt; ocean.
Atlantic Ocean in the development of British naval superiority and how this led to empire building
and the growth of the British economy; monsoons: discusses the importance of the monsoons to
agriculture and other businesses and how this affects the economic well-being of India

= Supports the theme with relevant facts, examples, and details

D og P
are beyond a restatement of the theme

to consider include rivers. , oceans, rain forests, plains, mountains, deserts, islands, and monsoons.
Y  limited to th i Score of 3:
| Youare nof fimitec to (hese SUEgestions. | Develops all aspects of the task with little depth or develops at least two geographic features in some
Do not write about the geographic features of the United States. deoth
ep

* Is more descriptive than analytical (applies, may analyze and/or evaluate information)

¢ Includes some relevant facts, examples, and details; may include some minor inaccuracies

D a sati 'y plan of organization; includes an i duction and a lusion that may
be a restatement of the theme

1. Responses to this thematic essay should discuss how each of three different geographic features

influenced the historical and/or cultural development of a specific civilization, empire, country, or Score of 2:

region.

r Y " y Minimally develops all aspects of the task or develops at least one geographic feature in some depth

2. If more than three geographic features are discussed. only the first three geographic features can be ¥ Ps ¢ " & P 3 P

cesiel * Is primarily descriptive: may include faulty. weak, or isolated application or analysis

5 N s ey e o p . s * Includes few relevant facts, examples, and details; may include some inaccuracies
3. The same specific civilization, empire, country, or region may be used for more than one geographic

¢ Demonstrates a general plan of organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed: may lack an introduction and/or a
conclusion

5. The influence may be discussed from any perspective as long as the position taken is supported by Score of 1t
accurate historical facts a xamples.
gccrtetiisiorical facls dnd cxamples Minimally develops some aspects of the task
* Is descriptive; may lack understanding, application, or analysis
Score of 5:

Thoroughly develops all aspects of the task evenly and in depth by discussing how three different
geographic features influenced the historical and/or cultural development of specific civilizations,

* Includes few relevant facts, examples, or details; may include inaccuracies
* May demonstrate a weakness in organization; may lack focus; may contain digressions; may not
clearly identify which aspect of the task is being addressed; may lack an introduction and/or a

empires, countries, or regions conclusion
¢ Is more analytical than descriptive (analyzes, evaluates, and/or creates* information), e.g., rivers:
connects the location of early Egyptian civilization on the Nile River and agricultural methods such as Score of 0:

irrigation systems to the growth of population, the economy, and cities; oceans: connects the Atlantic
Ocean to Great Britain’s emphasis on commercial interests, its dominance as a sea power, and its
development as a trading empire and as an imperial power in North America and India; monsoons:
connects the to the 11-b of India, noting both positive and negative effects,
and employing specific examples such as the impact on agricultural production and the production of
hydroelectric power

Richly supports the theme with relevzmt facts examples, and details, e.g
pharaohs; hydroelectric power; “Gift of the Nile™; calenday tion; oceans: capitalis
joint stock companies; mercantilism; trans-Atlantic trade; thirteen coloni Brmsh East India
Company: ops withering in fields; flooding; lack of drinking water

Demonstrates a luucdl and clear plan of organization: includes an introduction and a conclusion that
are beyond a restatement of the theme

rivers: cataracts; delta; silt;

n:
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Fails to develop the task or may only refer to the theme in a general way; OR includes no relevant facts,
examples, or details; OR includes only the theme, task, or suggestions as copied from the test booklet; OR
is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom’s Taxonomy of
Educational Objectives refers to the highest level of the cognitive domain. This usage of creatc is similar to
Bloom’s use of the term synthesis. Creating implics an insightful reorganization of information into a new pattermn
or whole. While a Level 5 paper will contain analysis and/or evaluation of information, a very strong paper may
also include examples of creating information as defined by Anderson and Krathwohl.

R, JS K O

WDR—=TinG, 50 ~—UITblzo T, EfOMRED

i 2 % OB R e < . )

[4]

NR—PF I [F—~xz oA E OFESEEL RS L, LR L Ms.Grant D= v ¥ A REOESEED 4
BHLE—HLTWBZ ENSmb, BipsHI ZONR— M OFEIEAETIX, Ms.Grant DHETLT A MO vt
A MBEOFEEAEL Y &, HENBFIZADEZEBERMRTEERNEL 2> TWVBETH D,




® PartMIADIESH %

VOLUME

FORTEACHERS ONLY

The University of the State of New York

REGENTS HIGH SCHOOL EXAMINATION

GLOBAL HISTORY
AND GEOGRAPHY

Friday, January 25, 2011 —

RATING GUIDE FOR PART Il A
AND PART Il B
(DOCUMENT-BASED QUESTION)

15 p.m., only

Updated information regarding the rating of this examination may be
posted on the New York State Education Department’s web site dunng
the rating period. Visit the site http/Aswwwpl2nysed.goviosy/ and
select the link “Scoring Information” for any recently posted informa-
tion regarding this examination. This site should be checked before the
rating process for this examination begins and at least one more time
before the final scores for the examination are recorded.

Contents of the Rating Guide

For Part I A Scaffold (open-ended) questions:
* A question-specific rubric

For Part IIL B (DBQ) essay:

« A content-specific rubric”

o Prescored answer papers. Score levels 5 and 1 have two papers each
and score levels 4. 3, and 2 have three papers each. They are ordered
by score level from high to low.

« Commentary explaining the specific score awarded to each paper

* Five prescored practice papers

Gene
o Test Speci
e Web addre

evaluation forms

fications
for the test-specific conversion chart and teacher

Copyright 2011
The University of the State of New York
THE STATE EDUCATION DEPARTMENT
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Global History and Geography
Content-Specific Rubric
Document-Based Question
January Z0ii

Document 1
A Sun-Centered ystem
The Earth-centered Universe of Aristotle and Ptolemy held sway on [governed] Western
thinking for almost 2000 years. Then, in the 16th century a new idea was proposed by the Polish
astronomer Nicolai Copernicus (1473-1543).
The Heliocentric System
Iua book called On the Recolutions of the Heatenly Bodies (that was published as Copernicus
lay on his deathbed), Copernicus proposed that the Sun, not the Earth, was the center of the
Solar System. Such a model is ealled a heliocentric system. The ordering of the planets known
hose plane
Saturne—
* Fixed
Jupiter Stars
Moon,
/‘ Earth &
_—aVenus
Mercry.
* Sun
*
*
S
*
Source: The Copernican Model: A Sun-Centered Solar System,
Deparimont of Physics & Astronamy. Universit of Tennessee
1 Based on this document, how was Copernicus’s theory of heliocentrism different from Ptolemy’s ideas

about the universe?

Score of 1:

States the way in which Copernicus’s theory of heliocentrism was different from Ptolemy’s ideas about the
universe based on this document
Examples: Ptolemy believed the universe was Earth-centered and Copernicus believed that the Sun was
the center of the solar system; Copernicus proposed that the Sun, not Earth, was the center of
the solar system

Score of 0:

Incorrect response
Examples: Copernicus’s theory was Sun-centered; Ptolemy believed the universe was Earth-centered;
Copernicus believed the universe was Earth-centered and Ptolemy believed that the Sun was
the center
Vague response
Examples: a new idea was proposed; the planets were ordered; it w
No response

s a revolution of heavenly bodies

31

GLOBAL HISTORY and GEOGRAPHY
Mechanics of Rating

The following procedures are to be used in rating papers for this examination. More detailed directions
for the organization of the rating process and procedure ing the examination are included in the
Information Booklet for Scoring the Regents Examination in Global History and Geography and United
States History and Government

Rating the Essay Question

(1) Follow your school’s procedures for training raters. This process should include:
Introduction to the task—

ad the task

identify the answers to the task

s discuss possible answers and summarize expectations for student responses

Introduction to the rubric and anchor papers—

 Trainer leads review of specific rubric with reference to the task

 Trainer reviews procedures for assigning holistic scores. i.e.. by matching evidence from the response
to the rubri

o Trainer leads review of each anchor paper and commentary

Practice scoring individually—

o Raters score a set of five papers independently without looking at the scores and commentaries pro-
vided

® Trainer records scores and leads discussion until the raters feel confident enough to move on to
actual rating

©

) When actual rating begins, each rater should record his or her individual rating for a student’s essay on
the rating sheet provided, not directly on the student’s essay or answer sheet. The rater should not cor-
rect the student’s work by making insertions or changes of any kind.

(3)

i essay must be rated by at least two raters: a third rater will be necessary to resolve scores that dif-
fer by more than one point.

Rating the Scaffold (open-ended) Questions
(1) Follow a similar procedure for training rater
(2) The scaffold questions need only be scored by one rater.

(3) The scores for each scaffold question may be recorded in the student’s examination booklet.

caleulating a final
mining

The scoring coordinator will be responsible for organizing the movement of papers
score for each student’s essay. recording that score on the student’s Part I answer sheet. and dete
the student’s final examination score. The conversion chart for this examination is located at

http:/awvwwpl2.nysed.gov/osa/ and must be used for determining the final examination score.
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Document 2

Some years ago, as Your Serene Highness well knows, I discovered in the heavens many things
that had not been seen before our own age. The novelty of these things, as well as some
consequences which followed from them in contradiction to the physical notions commonly held
among academic philosophers, stirred up against me no small number of professors — as if I had
pl.uml these things in the sky with my own hands in order to upset nature and overturn the
sciences, They seemed to forget that the increase of known truths stimufates the investigation,
establishment, and growth of the arts; not their diminution [lessening] or destruction.

Showing a greater fondness for their own opinions than for truth. they sought to deny and
Lh\l)lme the new things which, if they had cared to look for themselves, their own senses would
have demonstrated to them. To this end they hurled various charges and published numerous
writings filled with vain arguments, and they made the grave mistake of .wpn'ul\]ing the:

P I5
were ill suited to their purposes. . .

Source: Galileo Galilei, “Letter to the Grand Duchess Christina (1615)"

2a According to Galileo, why is the search for truth important?

Score of i

States a reason that the search for truth was important to Galileo
xamples: increasing known truths stimulates the investigation/establishment/growth of the arts; can
lead to new discoveries

Score of 0:

Incorrect response
amples: discovered in the heavens; opinions were held above fact; the sciences were overturned;
nature was upset; because a number of professors were stirred up against him; writings were
filled with vain arguments; it is in the Bible
Vague response
Cxamples: finding truth was important; they had failed to understand properly; many things had not
been seen before our own age

No response

2b Which document did Galileo’s opponents use to support their opinions?

Score of 1:

States that Galileo’s opponents used the Bible to support their opinions

Score of 0:

Incorrect response

Examples: letter to the Grand Duchess Christin:
Vague response

Examples: passages; numerous writings; letters
No response

iscoveries and opinions of Galileo: Galileo's letter

[41



Document 3

- At first, the discoveries of Copernicus and Galileo upset many Europeans. Over time,
Im\w\n anew way of thinking began to observe the world
around them and to develop ideas about why things happened. They did experiments to test
these ideas. This new way of thinking was called the scientific method.

1. State the problem.

L
2. Collect information
about the problem.

7. Repeat steps 1-6.

3. Form a hypothesis, _ -
or educated guess.f’

5. Record and
analyze data.

Source: Guide to the Essentials of World History, Prentice Hall. 1999 (adapted)

4. Experiment to test
the hypothesis. \

3 Based on this excerpt and diagram from Guide to the Essentials of World History, what was one
way Copernicus, Galileo, and others influenced how scientists work?

Score of 1:
*  States a way Copernicus, Galileo, and others influenced how scientists work based on the excerpt and
diagram
Examples: developing/using the scientific method: developing ideas about why things happened
based on observations/experimentation; scientists now use experiments to test ideas;
ng a hypothesi ntists now publish a conclusion based on collected data and
experiments; publicizing conclusions based on observations about the world; making
others aware of the data from experiments

Score of 0:
* Incorrect response
Examples: stating problems: rejecting the scientific method; not using experiments; discoveries
upset many Europeans
*  Vague response
Examples: developing methods
* No response

repeating steps; finding problems

Document 5a

De tion of the Rights of Man and the Citizen-
Approved by the National Assembly of France, Augist 26, 1789

n]l(w the general good

aim of all political association is the preservation of the natural and imprescriptible
Finaicogble] ights' of Mian, Thesssighte aré Uiy, propert, saouriy And tosatanis: i
oppression

4. Liberty consists in the fre
exercise of the natural
members of the society tl
by L

lom to do everything which injures no one else; hence the
ts of cach man has no'limits except those which assure to the other
enjoyment of the same rights. These limits can only be determined

Source: The Avalon Project at Yale Law School (adapted)

Document 5b

The United Nations Universal Declaration of Human Rights was adopted on December 10, 1948, by the United
Nations General Assembly.

Universal Declaration of Human Rights

Article 1z All human beings are born frec and cqual in dignity and rights. They are endowed
with reason and conscience and should act towards one another in a spirit of brotherhood
Article 3
Articie are equal before the Ty and are entitied without any diserimination to equai
1,.(‘“("“,““ the Lav. All are entitled to equal protection a o in violation
of this Declaration and «

iveryone has the right to life. liberty and security of person.

st any discrimin
gainst any incitement to such discrimination.

‘Source: United Nations

5 State nwo ideas that are common to the Declaration of the Rights of Man and the Citizen and to the
United Nations Universal Declaration of Human Rights.

Score of 2 or 1:
* Award | credit (up to a maximum of 2 credits) for cach different idea that is common to the French

Declaration of the Rights of Man and the Citizen and to the United Nations Universal Declaration of Human

Rights based on these excerpts
Examples: men are born free; men have equal rights; the right to liberty or security/everyone is entitled
to the same rights; purpose of government/law is to protect the rights of man; freedom to do
everything that injures no one else/people should act toward each other in the spirit of
brotherhood

Note: To receive maximum credit, two different ideas that are common to both documents must be stated. For
example, men are born and remain free and human beings are born free are the same right expressed in
different words. In this and similar cases, award only one credit for this question.

Score of 0:
*  Incorrect response
Examples: there should be social distinctions: men are citizens; political association should be
preserved; resistance to oppression
que response
amples: there is an assembly: all human beings are entitled; it is for the general good; everyone has
reason and conscience

* Noresponse
" &

Document 4

Locke’s Advice on Government

Reason teaches
that all human
beings are equai

and independent. - |
Governments
The state of nature No one ought are made by
has a law of nature to harm another the consent
to govern it. in his life, health, of the people.
liberty, or

4 Based on the information in this graphic organizer,
all humans have.

tate two specific rights that John Locke believed

Score of 2 or 1:
+ Award | credit (up to a maximum of 2 credits) for each different righ
have based on the information in this graphic organizer
Examples: the right to be eqml or independent; the right to protection of life or health or liberty or
possessions; the right to have a government made by the consent of the people

at John Locke believed all humans

Notes To receive maximum credit, two different ights that Locke believed all humans had must be stated. For
it

stk
b, by e conseit of the people are the same right expressed in different words. In this and similar
cases, award only one credit for this question.

Score of 0:
*  Incorrect response
E:

" the right to lu\ e government made by leaders
* Vague response
Examples:

government; the state of nature; law of nature

+ No response
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Document 6

General Augusto Pinochet was arrested in London on October 16, 1
rights crimes as the former leader of
crimes.

3. He was accused of committing human
“hile. General Pinochet was handed over to Spain to stand trial for these

The Pinochet Case—A Wake-up

s and Victims Alike

. In 1996, lawyers acting on behalf of victims of m

ary repression in Argentina and Chile who
were unable to pursue their claims at home filed eriminal complaints in Spain against the former

y leaders ub'tlmw countri nwlmlnm General Pinochet. Although most of the nes
Spanish courts allowed the cases to proceed in Spain.
" over human rights atrocities that is firmly enshrined

Human Rwlm Watch descr

ribed the Pinochet arrest as a “wake-up call” to tyrants everywhere,
but an equally important effect of the case has been to give hope to other victims that they can
bring their tormentors to justice abroad. Indeed, in January 2000, Human Rights Watch helped
Chadian victims to bring a criminal prosecution in Senegal against the exiled dictator of Chad
Hissein Habre, who has been indicted and awaits trial on torture charges. .

Source: “The Pinochet Precedent: How Victims Can Pursue Human Rights Criminals Abroad”
Human Rights Watch, March 2000 (adapted)

6 According to this document, what is one way victims can seek justice when their human rights have

been violated?

Score of 1:

States a way victims can seek justice when their human rights have been violated, based on this document
Examples: they can file criminal complaints in another country: tormentors can be brought to justice
abroad/pursue criminal charges abroad: a cnmmal prosecution can be brought in another
country; victims can make use of universal jurisdiction, enshrined in a nation’s law, by
invoking i law; seek an and a trial of violators: try to get
help from Human Rights Watch

Score of 0:

Incorrect response
Examples: seek help from former military leaders; stop criminal complaints; end international law
Vague response
Examples: allow cases to proceed: seck justice; become enshrined in Spanish legislation: use a wake-up
call
No response

18]



Document 7

Manifesto of the Communist Party, 1848

I1. Proletarians and Communists

“The immediate aim of the Communists is the same as that of all the other proletarian parties:
Formation of the proletariat into a cla erthrow of bourgeois supremacy. conquest of political
power by the proletariat. .

The distinguishing feature of C is not the abolition of property generally, but the
abolition of bourgeois property. But modern bourgeois private property is the final and most
complete expression of the system of producing and appropriating products that is based on class
antagonisms, on the exploitation of the many by the few

o

Source: Marx and Engels, Manifesto of the Communist Party,
International Publishers

7 According to Marx and Engels, what are fwo ideas that characterize Marxist communism?

Score of 2 or 1:
* Award 1 credit (up to a maximum of 2 credits) for each different idea that characterizes Marxist
communism as stated by Marx and Engels
Examples: formation of the proletariat into a class; overthrow of bourgeoisie
supremacy/conquest of political power by the proletariat/transfer of political power
from the bourgeoisie to the proletariat; abolition of bourgeoisie property:
elimination of exploitation of the proletariat by the bourgeoisi

e

Note: To receive maximum credit, two different ideas that characterize Marxist communism must be
stated. For example, overthrowing the bourgeoisie and overthrowing bourgeoisie supremacy
are the same idea expressed in different words. In this and similar cases, award only one credit
for this question.

Score of 0:
* Incorrect response
Examples: support for bourgeoisie; antagonism toward proletariat; abolition of property;
producing and appropriating products based on class.
*+ Vague response
Examples: immediate aim; formation of a class; proletariat
* No response
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Document 9

... China’s communists, unlike their comrades in the Soviet Union, had their roots with the
peasantry, and it was to the countryside that the new government turned in its first attempts to
transform society.

On June 30, 1950, the government passed the Agrarian [agricultural] Reform Law designed to
return the land to the people who actually worked it. Teams were dispatched throughout the
country to redistribute land in favor of poor and middle-level peasants and to form associations
or mutual aid groups, the forerunners of collectives. . . .

Source: Associated Press, “China: From the Long March to Tiananmen Square.” Henry Holt and Company

9 According to this Associated Press excerpt, what is one way the Chinese Communists attempted to
transform their society?

Score of 1:
« States a way the Chinese Communi
Press excerpt
Examples: they passed the Agrarian Reform Law; passing a law to return the land to the people who
actually worked it; they dispatched teams to redistribute land in favor of poor and middle-
level peasants: forming associations/mutual aid groups: formed collectives

s attempted to transform their society according to this Associated

Score of 0:
 Incorrect response
Examples: they defeated the Agrarian Reform Law; land was taken away from the people who worked
it; collectives were destroyed
*  Vague response
Examples: they transformed it; peasants were dispatched: they had roots with the peasantry
« No response

[t

Document 8

Proclaiming the New Socialist Government, November 1917

Comrades, the workers’ and peasants’ revolution, about the necessity of which the Bolsheviks
have always spoken, has been accomplished.

What s the significance of this workers” and peasants’ revolution? Its significance is, first of all,
that we shall have a Soviet government, our own organ of power, in which the bourgeoisie will
have no share whatsoever. The oppressed masses will themselves create a power. The old state
apparatus will be shattered to its foundations and a new administrative apparatus set up in the

form of the Soviet organisations.

From now on, a new phase in the history of Russia begins, and this, the third Ru
revolution, should in the end lead to the victory of socialism.

an

Within Russia a huge section of the peasantry have said that they have played long enough with
the capitalists, and will now march with the workers. A single decree putting an end to landed
proprietorship will win us the confidence of the peasants. The peasants will understand that the
salvation of the peasantry lies only in an alliance with the workers. We shall institute genuine
workers” control over production, . . .

We must now set about building a proletarian socialist state in Russia

Source: V. I. Lenin, Collected Works, Volume 26, Progress Publishers

8 According to V. L. Lenin, what is one goal of the Bolshevik Revolution?

Score of 1:

Identifies a goal of the Bolshevik Revolution as stated by V. I. Lenin
Examples: form a Soviet government; create a government/organ of power in which the bourgeoisie will
have no power; remove the bourgeoisie from power; let the oppressed masses have power;
shatter the old state apparatus; bring about a victory of socialism; put an end to landed
proprietorship; establish workers” control over production; form/build a proletarian socialist
state; win the confidence of peasants

Score of 0:

Incorrect response
Examples: increase bourgeoisie power in the government; defeat socialism; make allies of the capitalists
and workers
Vague response
Examples: an organ of power; win
No response

fid, make an
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Globa] History and Geography

Do(‘nmenl Based Quesllon
January 2011

Historical Context: Throughout history, idcas have shaped and influenced various socicties and
regions. These ideas include heliocentrism, natural rights, and Marxism.

Task: Choose v ideas mentioned in the historical context and for each
+ Explain the idea
+ Discuss how this idea influenced societics or regions

1. This document-based question has a of four g two ideas
mentioned in the historical context and discussing how each idea influenced societies or
regions).

2. The influence of an idea may be immediate or long term.

3. The influence of an idea may be on a specific society, a specific region, societies in general,

or regions in general.

The United States may be used in a discussion of how the idea influenced societies or regions,

e.g., the influence of the idea of natural rights on the colonists during the American

Revolution.

5. The same information may be used to explain the idea and to discuss how it influenced
societies or regions, . the explanation of Marxism as “taking power away from the
bourgeoisie™ may also be used in discussing its influence on Russian society.

6. The respouse may discuss how an idea influenced societies or tegions from a variety of

perspectives as long as the position taken is supported by accurate historical facts and

examples.

Only two ideas may be chosen from the historical context. If three ideas are discussed, only

the first two idcas discussed may be rated.

8. For the purposes of meeting the criteria of using at least four documents in the response,

%

if the resp uses specifi

ered as separate docume: e ific
5 if the response uses specific

d 5b may be con!
5b may be con

separate facts from each document.

docurni
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Score of 2:

Minimally develops all aspects of the task or develops at least two aspects of the task in some depth

Is primarily descriptive; may include faulty, weak, or isolated application or analysis

Incorporates limited relevant information from the documents or consists primarily of relevant information
copied from the documents
Presents little or no relevant outsi
Includes few relevant facts, examples, and detauls may include some inaccuracies

Demonstrates a general plan of organization; may lack focus; may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 1:

Minimally develops some aspects of the task

Is descriptive; may lack understanding, application, or analysis

Makes vague, unclear references to the documents or consists primarily of relevant and irrelevant
information copied from the documents

Presents no relevant outside information

Includes few relevant mcl§ examp]eﬁ or details; may include inaccuracies
May d a in organization; may lack focus: may contain digressions; may not clearly
identify which aspect of the task is being addressed; may lack an introduction and/or a conclusion

Score of 0:

Fails to develop the task or may only refer to the theme in a general wa;

OR includes no relevant facts.

examples, or details; OR includes only the historical context and/or task as copied from the test booklet; OR
includes only entire documents copied from the test booklet; OR is illegible; OR is a blank paper

*The term create as used by Anderson/Krathwohl, et al. in their 2001 revision of Bloom's Taxonomy of Educational Objectives
to the highest level of the cognitive domain. This usage of create is similar to Bloon

insi

information, a

use of the term synthesis. Creating impl
tful reorganization of information into a new pattern or whole. While a Level 5 paper will contain analysis and/or evaluation of
y strong paper may also include examples of creating information as defined by Anderson and Krathwohl.
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Score of 5:

hmnncal context ruui dl:cuwnﬂ how ench |dc1 mﬂucnccd societies or regions
Is more analytical than descriptive (analyzes, evaluates, and/or creates® information). e.g.. heliocentrism.

connects Newton’s laws of gravity and the work of Kepler, Galileo, and others whose discoveries supported
the Copernican theory of a Sun-centered solar system to the challenges to accepted authority and the
continued questioning for truth during the Renaissance and Reformation: natural rights: connects Locke’s
view of the need to protect “life, liberty. and property™ to the goals >ough( in the Amcm,dn and Flem.h
Revolutions and to the ongoing promotion of human rights and I and

unsuccessful efforts to prosecute leaders who violate those rights in regions such as Cambodia, Rwanda, and
Sierra Leone

Incorporates relevant information from at least four documents (see Key Ideas Chart)

Incorporates substantial relevant outside information related to the influence of ideas on societies or regions
(see Outside Information Chart)

Richly supports the theme with many relevant facts, examples, and details, e.g.. heliocentrism: geocentric
theory; Inquisition; Prmupm ;\Mlhmnamu, scientific method; Scientific Revolution; humanism; da Vinci;
natural rights: i itutional rights: consent of the governed;
Universal Declaration of Human Rights; Amnesty International; Human Rights Watch

Demonstrates a logical and clear plan of organization; includes an introduction and a conclusion that are
beyond a restatement of the theme

Score of 4:

Develops all aspects of the task bul may do so somewhat uneveniy by addressing one idea more thoroughly
than the second idea or by e: the idea less than the influence for both ideas
Is both descriptive and analytical (applies, analyzes, evaluates, and/or creates* information), e.g..
heliocentrism: discusses the changing view of the universe from Aristotle and Ptolemy to Copernicus and
Newton and how the eventual application of the scientific method relates to the questioning spirit and
humanism of the Renaissance; natural rights: discusses the wncepl of government based on consent of the
people and natural rights as outlined by Locke and incorporated in the American and French Revolutions
and the relationship of these rights to governments and agencies trying to prosecute violations of these
human rights

Incorporates relevant information from at least four documents

Incorporates relevant outside information

Supports the theme with relevant facts, emmp]ea and details

Demonstrates a logical and clear plan of or

beyond a restatement of the theme

Score of 3:

Develops all aspects of the task with little depth or develops at least three aspects of the task in some depth
Is more descriptive than analytical (applies, may analyze and/or evaluate information)
Incorporates some relevant information from some of the documents

Incorporates limited relevant outside information

Includes some relevant facts, examples, and details; may include some minor inaccuracies
Demonstrates a satisfactory plan of organization: includes an introduction and a i
restatement of the theme

that may be a

Note: If all aspects of the task have been thoroughly developed evenly and in depth for one idea and the

response meets most of the other Level 5 criteria, the overall response may be a Level 3 paper.
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Heliocentrism
Key Ideas from Documents 1-3

E: ion of Idea on Society or Region

Doc 1—Copernicus’ b()ok *On the Rwu]uuons ol Doc I—Mud«.rn ordenng of planets same as in

¥

Doc 2—Denial l)delllEO s discoveries using
arguments justified with Bible passages

Challenges to commonly held physical notions of
world by new discoveries

Disagreement over Galileo’s discovery and
anproach to science

Doc 3—Discoveries of Copernicus and Galileo
upsetting to many Europeans

Emergence of new way of thinking in which
observation and experimentation explain why
things happen

Development of scientific method (stating the
problem, collecting information about the
problem, and reporting findings)

Ptolemy’s l:arth-cemercd universe
Heliocentric idea in which the Sun is the center of
the solar system proposed by Copernicus

Relevant Outside Information
(This list is not all-inclusive.)

Explanation of Idea Influence on Society or Region

Renaissance and Reformation leading to Scientific
Revolution/Age of Science

Inclusion of Copernican writings in Roman
Catholic Index of Forbidden Books

Continued challenge to the accepted Church view
of an Earth-centered system by Galileo’s
telescopic observations of craters on Moon and
of other moons orbiting planets

Impact of Inquisition on Galileo for his heretical
views

Recanting and house arrest of Galileo until his
death

Attempts to apply concept of natural law and
natural rights in social and political
relationships during Enlightenment

Pmmouon ofskcpncnm leading to critical analysis
of ions and customs

Copernican model is not completely accurate
Mathematical proof of elliptical orbits and varying
planctary speeds in support of heliocentric

model added by Kepler

Explanation of movement of planets and objects in
terms of gravity and promotion of idea that
Earth and all on it is subject to natural laws
appears in Newton’s Principia Mathematica

[1s]



Natural Rights

Key Ideas from Documents 4—6

E ion of Idea

on Society or Region

Doc 4—All beings are equal and independent

State of nature is governed by law of nature

Life, health, liberty or possessions of others are not
to be harmed

Governments are made by consent of people

Doc 5—Men are born and remain free and equal in
rights

Aim of political association is the preservation of
natural and inalienable rights of man

Natural rights are liberty, property, security, and
r to oppression

Exercise of natural rights has no limits except those
that assure other members of the society
enjoyment of same rights

Humans are endowed with reason and conscience

All are equal before the law and entitled without
any discrimination to equal protection of the law

Doc 6—Principal of “universal jurisdiction” over

human rights atrocities is developed

Doc 5—Incorporation of natural rights in
Declaration of the Rights of Man and Citizen

Role of natural rights in United Nations Universal
Declaration of Human Rights

Doc 6—Presentation of ca n behalf of
Argentine victims of military repression in
Spanish courts, using principle of “universal
jurisdiction” over human rights atrocities as
found in Spanish and international law

International recognition of human rights and
holding violators accountable

Role of Human Rights Watch in seeking indictment
and/or trial of alleged perpetrators (exiled
dictator of Chad, Hissein Habre)

Impact of arrest of former Chilean dictator, General
Augusto Pinochet, in London, using a Spanish
warrant filed by victims in Chile

Impact of Spanish warrant filed by victims in
Argentina

Relevant Qutside Information
(This list is not all-inclusive.)

E ion of Idea

on Society or Region

Government is the protector of natural rights
(Locke)

Right of revolution is related to the failure of a
government to protect natural rights (Locke)

Idea of inalienable rights articulated by Locke

Belief of Enlightenment philosophers in various

governed (Rousseau)

forms of a “social contract™ based on consent of

Challenge to divine right monarchy by redefining
relationship between ruler and ruled

Inspiration for Jefferson in Declaration of
Independence from Locke’s idea of natural
rights and consent of governed

Formation of International Criminal Court (ICC) to
investigate and prosecute individuals accused of
genocide, crimes against humanity, and crimes
of war

Formation of international military tribunals to
investigate and prosecute individuals accused of
war crimes (Nuremberg, Tokyo)

Formation of International Court of Justice as
principle judicial arm of United Nations

Bringing leaders to trial for crimes against
humanity (Cambodia, Rwanda, Serbia, Liberia)

Formation of nongovernmental agencies to aid
victims of human rights violations (Amnesty
International)

Evolution of extension of natural rights to other
groups

Restriction of natural rights by many societies to
males only for centuries

(161

Marxism

Key Ideas from Documents 7-9

Exp ion of Idea

Infl on Society or Region

Doc 7—Two hostile classes exist: proletariat and
bourgeoisie

Proletariat will form into a class

Bourgceoisie supremacy will be overthrown

Political power gained by proletariat

Bourgeoisie property abolished

Modern bourgeoisic property has created class
antagonisms

Exploitation of many by the few abolished

Doc 8—Bourgeoisie will have no share of power

Oppressed masses gain power

Salvation of peasants lies only in alliance with

workers

Doc 8—Success of workers” and peasants’
revolution
Shattering of old state apparatus and establishment
of new administrative apparatus in the form of
Soviet organizations
Bourgeoisie having no role in Soviet government
formed by workers and peasants
Attempt by revolution to establish proletarian
socialist state in Russia
Attempt by revolution to institute wor
over production
Doc 9—Roots of China’s communists in peasantry
Passage of Agrarian Reform Law by China’s
communist government, returning land to people
who actually worked it
Redistribution of land in favor of poor and middle-
level peasants
Formation of associations or mutual aid groups,
forerunners of collectives

control

(This list is not

Relevant Outside Information

all-inclusive.)

E ion of Idea

on Society or Region

Abuse of proletariat rooted in Industrial Revolution

Scientific socialism introduced

Success of class struggle should lead to dictatorship
of the proletariat

Lenin and Mao made changes to Marx’s ideas

Better working conditions in industrialized
countries
Use of revolutionary pndluliom of Marx and

Defeat of Nationalists in 1949 by Mao’s communist
guerrilla army, who worked for and protected
peasants in China

Appeal of land reform, access to education, and
improved health to the peasant masses in
communist count

[t of goals of most communis

dustrialization (five-ys
specific regimes)

Spread of communism (Vietnam, Korea, Cuba,
Nicaragua, Cambodia, Angola, Mozambique)

vernments to
plans of
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The State Education Department / The University of the State of New York
v . : Regents Examination in Global History and Geography — January 2011
E lj: ’ Regents Examination Chart for Converting Total Test Raw Scores to Final Examination Scores (Scale Scores)
3 . > ZH. To determine the student's final score, locate the student's total essay score across the top of the chart and the total Part | and Part IIIA score down the side
Toh, £ — hTOHHE 100 of the chart. The point where the two Scores intersect is the student's final examination score. For example, a student receiving  total essay score of 6 and
. a total Part | and Part 1A score of 49 would receive a final examination score of 80.
3 - <
/‘f‘i {% /'f_i c\— ﬁ%: T;q 6 % ‘( &) %) o Total Essay Score Total Essay Score
w . N 0 1 2 3 4 5 6 7 8 9 |10 0 1 2 3 4 5 6 7 8 9 [ 10
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improvement of society through the

(1) teachings of the church

(2) use of reason

(3) development of absolutism

(4) establishment of a rigid social hierarchy

Document 3

... At first, the discoveries of Copernicus and Galileo upset many Europeans. Over time,
however, a new way of thinking about science emerged. Scientists began to observe the world
around them and to develop ideas about why things happened. They did experiments to test
these ideas. This new way of thinking was called the scientific method. . . .

1. State the problem.

2. Collect information
about the problem.

\ > | The Scientific Method | %

6. State a conclusion. 3. Form a hypothesis,
or educated guess.ﬂ
5. Record and

% analyze data. w

Source: Guide to the Essentials of World History, Prentice Hall, 1999 (adapted)
3 Based on this excerpt and diagram from Guide to the Essentials of World History, what is one way
Copernicus, Galileo, and others influenced how scientists work? [1]

7. Repeat steps 1-6.

4. Experiment to test
the hypothesis.

Score
Score of 1:

¢ States a way Copernicus, Galileo, and others influenced how scientists work based on the excerpt and
diagram
Examples: developing/using the scientific method; developing ideas about why things happened
based on observations/experimentation; scientists now use experiments to test ideas;
testing a hypothesis; scientists now publish a conclusion based on collected data and
experiments; publicizing conclusions based on observations about the world; making
others aware of the data from experiments
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Heliocentrism

Key Ideas from Documents 1-3

Explanation of Idea

Influence on Society or Region

Doc 1—Copernicus’ book “On the Revolutions of
the Heavenly Bodies” challenges Aristotle and
Ptolemy’s Earth-centered universe

Heliocentric idea in which the Sun is the center of
the solar system proposed by Copernicus

Doc 1—Modern ordering of planets same as in
Copernican system

Doc 2—Denial of Galileo’s discoveries using
arguments justified with Bible passages

Challenges to commonly held physical notions of
world by new discoveries

Disagreement over Galileo’s discovery and
approach to science

Doc 3—Discoveries of Copernicus and Galileo
upsetting to many Europeans

Emergence of new way of thinking in which
observation and experimentation explain why
things happen

Development of scientific method (stating the
problem, collecting information about the
problem, and reporting findings)

Relevant Outside Information
(This list is not all-inclusive.)

Explanation of Idea

Influence on Society or Region

Copernican model is not completely accurate
Mathematical proof of elliptical orbits and varying
planetary speeds in support of heliocentric

model added by Kepler

Explanation of movement of planets and objects in
terms of gravity and promotion of idea that
Earth and all on it is subject to natural laws
appears in Newton’s Principia Mathematica

Renaissance and Reformation leading to Scientific
Revolution/Age of Science

Inclusion of Copernican writings in Roman
Catholic Index of Forbidden Books

Continued challenge to the accepted Church view
of an Earth-centered system by Galileo’s
telescopic observations of craters on Moon and
of other moons orbiting planets

Impact of Inquisition on Galileo for his hereticai
views

Recanting and house arrest of Galileo until his
death

Attempts to apply concept of natural law and
natural rights in social and political
relationships during Enlightenment

Promotion of skepticism, leading to critical analysis
of traditional institutions and customs
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